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Abstract. The article is devoted to the issue of motivation for the development of foreign language 

communicative and speech competence of future foreign language teachers. Various ways of creating such motivation as 

one of the organizational and pedagogical conditions for the formation of communicative and speech competence of 

future foreign language teachers are proposed. The importance of forming sustainable motivation and a value-based 
attitude of students towards foreign language communicative and speech competence in the process of studying 

professional disciplines is also substantiated. The article provides recommendations on some techniques and forms of 

work with students to develop such motivation are proposed, and their effectiveness is analyzed.  
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ФОРМУВАННЯ СТІЙКОЇ МОТИВАЦІЇ ЗДОБУВАЧІВ ДО 

ІНШОМОВНОЇ КОМУНІКАТИВНО-МОВЛЕННЄВОЇ 

КОМПЕТЕНТНОСТІ 

Анотація. У статті зосереджено увагу на  формуванні мотивації до розвитку  іншомовної комунікативно-
мовленнєвої компетентності майбутніх вчителів іноземних мов. Запропоновано різні способи створення розвитку 

такої мотивації як однієї з організаційно-педагогічних умов формування комунікативно-мовленнєвої 

компетентності майбутніх вчителів іноземних мов. Також обґрунтовано важливість формування стійкої 

мотивації та ціннісного ставлення здобувачів до іншомовної комунікативно-мовленнєвої компетентності в 

процесі вивчення фахових дисциплін. Наведено  рекомендації щодо прийомів та  форм роботи зі студентами для 

формування такої мотивації, а також проаналізовано їх ефективність. 

Ключові слова: іншомовна комунікативно-мовленнєва компетентність, мотивація, майбутні вчителі 

іноземних мов, організаційно-педагогічні умови. 
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Relevance. Increased attention to the development of foreign language 

communication and speech competence is observed not only in Ukraine but also 

abroad, as there is a noticeable increase in interest in learning foreign languages as a 

means of communication in the European educational space. This broadens 

international ties and contributes to the establishment of new standards of relations 

between countries around the world. For individuals, foreign language communication 

and speech competence increases the ability to successfully realize one's potential in 

today's changing world, as it facilitates effective communication with representatives 

of other countries and nationalities. That is why foreign language communication and 

speech competence is an essential tool for future foreign language teachers in their 

professional communications. 

Problem statement. The foreign language communicative competence of future 

specialists is a multifaceted phenomenon that includes: a set of sociocultural and 

linguistic knowledge, skills and abilities in using foreign language tools depending on 

the social and role situations of professional activity; cognitive and activity 

components, ensuring the unity of the communicative and professional culture of a 

specialist; cognitive, communicative and integrative functions of communication. 

(Лозинська, Курах, & Депчинська, 2022). 

According to B. Chernyavsky, the structure of foreign language competence of 

future specialists combines: "a motivational component, which, in addition to 

motivation itself, also includes value-based and professionally significant personal 

qualities; linguistic competence, which manifests itself in a range of established foreign 

language knowledge as a special kind of knowledge that is a means of activating 

consciousness and its verbal expression in the process of forming thoughts and speech 

in a foreign language; speech competence, which involves the formation of foreign 

language skills, which are a complex of cognitive actions aimed at solving specific 

tasks based on the formed knowledge of foreign language activity."  (Чернявський, 

2021, с. 85-86). 

Literature Review. The problem of forming and developing motivation among 

learners to acquire foreign language communicative and speech competence is 

currently attracting considerable interest among researchers. 

For example, V. Bosa defines the linguistic competence of future foreign 

language teachers as ‘a combination of foreign language knowledge, linguistic skills 

and abilities, and the use of a foreign language in conjunction with a strong motivation 

to master professional disciplines.’ (Боса, 2018, с. 7).  

Moreover, as the researcher rightly points out, "the development of language 

competence in future foreign language teachers in domestic pedagogical science and 

practice is of great social importance today in connection with Ukraine's integration 

into the world community, socio-cultural changes in Ukrainian society, the increasing 

openness of domestic culture, and the possibility of communicative interpenetration 

and interaction between different cultures both within our country and beyond its 

borders."  (Боса, 2018, с. 1). 
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L. Berezovska believes that the following pedagogical conditions contribute to 

the formation of communicative and speech competence of future specialists: 

"integration of linguistic disciplines and professional disciplines in the process of 

forming communicative and speech competence of future social workers in higher 

education institutions; positive motivation of students to develop professional 

communicative and speech competence; active independent and practical activities 

aimed at developing professionally oriented speech." (Березовська, 2019, с. 22).  

The need to stimulate young people's interest in improving their speech is 

affirmed, in particular, by V. Bosa (Боса, 2018, с. 13).  . We agree with L. Berezovska, 

who believes that positive motivation of students to develop professional, 

communicative and speech competence is an important condition that contributes to 

the development of communicative and speech competence of future specialists 

(Березовська, 2019, с. 22).  In other words, the need to develop appropriate motivation 

among students is indisputable. 

Research Aims and Objectives. The study is devoted to the analysis of effective 

motivational methods for developing foreign language communication and speech 

competence in future foreign language teachers. The objectives of the study also 

include the description and analysis of effective techniques and forms of work with 

students to develop sustainable motivation and a value-based attitude towards foreign 

language communication and speech competence. 

Presentation of the Main Research Material. It should be noted that the 

definitions of motivation found in scientific literature can be classified as either 

structural or procedural. In the first case, the motivation of learners to acquire foreign 

language communicative and speech competence should be viewed as a set of 

interrelated motivating factors or motives. Therefore, motivation for foreign language 

communicative and speech competence is determined by the need for this competence, 

personal goals related to the motivation of learners for foreign language 

communicative and speech competence, beliefs, personality orientation, etc. 

According to the second approach, motivation for foreign language communicative and 

speech competence among future foreign language teachers should be viewed not as a 

static but as a dynamic formation, as a process in the course of which incentives for 

activities aimed at improving the level of  foreign language communicative and speech 

competence are formed, and purposeful activity in this regard is maintained. In other 

words, the latter refers to the dynamism of motivation, the possibility of developing 

sustainable motivation and a value-based attitude of applicants towards foreign 

language communicative and speech competence, in particular in the process of 

studying professional disciplines, which is important in the context of our research. ( 

Гордієнко, 2025, с. 120) 

In our research, we proceed from the assumption that motivation for foreign 

language communicative and speech competence is a system of motives that encourage 

future foreign language teachers to acquire knowledge and ways of learning, to 

consciously approach foreign language learning, and to demonstrate cognitive activity 

in acquiring foreign language communicative It should be noted that the educational 
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activities of future foreign language teachers aimed at developing foreign language 

communicative and speech competence are multi-motivated, i.e. driven not by one but 

by several motives that form a certain hierarchical structure and interact with each 

other. 

At the same time, it should be considered that the motivational attitude of future 

foreign language teachers towards the formation of their own foreign language 

communicative and speech competence plays an important organisational role in 

determining the relevant activities. It gives a general direction to activities aimed at 

developing foreign language communication and speech competence of a certain focus, 

determines the end point,  sets out a meaningful description of the desired state, i.e., 

the developed foreign language communicative and speech competence, and, 

accordingly, mobilises the energy resources of the applicants to achieve it. 

There are various ways to develop appropriate motivation in future foreign 

language teachers, one of which is contextual learning. This is a type of learning in 

which the entire system of didactic forms, methods and means is used to model the 

subject and social content of the future professional activity of a foreign language 

teacher, and the acquisition of abstract knowledge is linked to this activity. To this end, 

active forms and methods of teaching should be used: analysis of specific situations, 

solving professional tasks, problem-solving methods, business and role-playing games, 

solving practical tasks, etc. The main thing is that all these forms and methods should, 

to one degree or another, represent the real features of the future profession, then the 

learning activity acquires personal meaning for the student, since it shows signs of the 

future profession and creates real opportunities for the transition from cognitive 

motivation to professional motivation. In this case, the main motivational load is placed 

on the professional motive – the desire to prepare as well as possible for the future 

independent activity of a foreign language teacher, in which foreign language 

communicative and speech competence plays a prominent role. ( Гордієнко, 2025, с. 

121) 

However, since it is most expedient for future foreign language teachers to 

analyse specific professional situations, solve professional problems, conduct business 

and role-playing games, and solve practical tasks while studying professional 

disciplines, these disciplines were taken as a basis when formulating (and 

implementing) the first organisational and pedagogical condition. However, it should 

be noted that other disciplines, such as those in the psychological and pedagogical 

cycle, are also capable of influencing, to a greater or lesser extent, the development of 

students' motivation and value-based attitude towards foreign language communicative 

and speech competence. 

It is well known that the formation of any motivation, in particular motivation to 

develop one's own foreign language communication and speech competence, involves 

the transformation of existing personal motivations (which may be fragmented, 

impulsive, unstable, dependent only on external stimuli or unconscious) into a mature 

and stable motivational sphere. To this end, during our classes with future foreign 

language teachers, we followed this sequence of actions: first, we actualised existing 
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motivational manifestations related to foreign language communication and speech 

competence: instead of suppressing them, it is important to support and reinforce 

already formed motives. 

It is worth trying to create conditions for the formation of new motives related 

to foreign language communication and speech competence, promoting the 

development of stability, awareness and effectiveness of new motives. At the same 

time, work should be done to correct deficiencies in the motivational attitudes of future 

foreign language teachers: changing their internal attitude (which may be neutral or 

negative) both to their current opportunities for foreign language communication and 

speech competence and to the prospects for further development of this quality for 

future professional activity, which contributed to the formation of the need for foreign 

language communicative and speech competence; awareness of the need for 

professional communication skills in a foreign language; the formation of value 

orientations regarding the acquisition of foreign language communicative and speech 

competence; awareness of the value of foreign language communicative and speech 

competence for future professional activities; motivation to develop one's own foreign 

language communicative and speech competence, as well as the development of 

professional orientation and self-improvement. 

One of the techniques we suggest using to develop motivation is ensuring 

positive interdependence between students when organising group work. As is well 

known, positive interdependence between group members is a key condition for the 

formation of motivation for learning activities (in this case, aimed at the formation of 

foreign language communication and speech competence) of students in the process of 

group work (Ihnatova, 2024). It arises when the success of the group depends on the 

effective work of each of its members. In particular, we used the following technique: 

each student received a grade, which was determined as the overall result of the group, 

calculated as the sum of individual grades, which stimulated both individual and joint 

activity. In such conditions, it was beneficial for students to cooperate, supporting each 

other in the educational process. 

For example, when studying the topics ‘Means of Communication’, ‘Quality of 

Communication’, ‘Culture of Communication’, students can be given tasks that require 

active group interaction in solving various pedagogical situations. Such tasks require 

the identification of certain indicators of foreign language communicative and speech 

competence. At the initial stage of performing such tasks, students may experience 

difficulties, as they may lack sufficient motivation to develop their foreign language 

communication and speech competence, focus on self-improvement, practical speech 

skills and abilities, the ability to use a foreign language adequately and correctly in 

practice (to express thoughts, intentions, etc.), as well as the ability to apply speech 

knowledge in practice in the process of solving professional tasks and the ability to 

solve communicative tasks in the field of interpersonal interaction (Ihnatova, 2025). 

Effective groups are characterised by the fact that their members not only accept 

the task of working together, but also feel an inner need to do so. They consciously and 

actively cooperate, focusing on a common goal – ensuring effective learning for all 



Журнал крос-культурної освіти/ Journal of Cross-Cultural Education. № 6 Том. 2. 2025 

 
 

46 
 

participants. The common goal becomes an additional motivating factor, shaping 

students' responsibility for their own success as well as for the results of their peers and 

the group as a whole. The success of each individual is perceived as a shared victory, 

and the failure of one is perceived as a shared problem, which contributes to better 

learning outcomes compared to individual work. Students not only exchange 

information, but also provide mutual support, motivate each other and actively 

contribute to the achievement of common success. Such cooperation helps to 

accomplish didactic tasks, develops mutual trust and care, creating an atmosphere of 

sincere and trusting relationships. 

The use of the method of duoethnographic dialogues in the study of foreign 

languages was proposed by J. Norris, R. Sawyer, D. Lund. The essence of the method 

is that two students, working in tandem, reflect, critically evaluate and even question 

various mentioned stories, events, interesting facts from their own biography, 

memories of which are inspired by the declared topic of the class. At the same time, it 

is important that the participants in the dialogue differ significantly in terms of 

worldview, life interests, cultural background, place of residence, etc. 

Duoethnographic dialogues are based on the use of qualitative methods of sociological 

research and consist of a combination of stories (important for improving speaking 

skills when learning foreign languages) and biographies (important in view of modern 

trends of personalized teaching in foreign language didactics). They can cover almost 

all aspects of students' lives (Norris et al.,2012) 

For example, if the topic of the lesson is "British Universities", then before 

presenting your own story or showing a film on the given topic, the teacher asks 

students to discuss Great Britain in pairs, preferably with reference to their own 

biographies. Such conversations may refer to personal impressions of the country that 

arose as a result of tourist or educational trips, reading books, newspapers, magazines, 

watching feature (documentary) films, associations, interesting facts that students 

learned about from their own experience or from other people. Students can go further, 

reflecting on the questions, why the topic of the discussion is British universities, 

whether they consider it useful to study the educational traditions of other countries, 

whether it is at all possible to qualitatively get acquainted with the features of the 

British higher education system remotely (talking about it), whether it is necessary for 

this to have a personal experience of being in the system, etc. Duo-ethnographic 

dialogues are usually recorded on mobile cameras (recorders), which greatly simplifies 

further transcription. Watching (listening to) recordings the student gets an idea of his 

own beliefs and his partner's point of view regarding the discussed topic, compares the 

amount of available knowledge (how many and which British universities are known 

to him and his partner), thinks about the likely origin of the expressed views (for 

example, in the student's family, they believe that Britain is worth visiting only for 

shopping, entertainment or sporting events, and not for museums, theatres, cathedrals, 

educational institutions), makes predictive assumptions (e.g. identifies gaps in general 

knowledge that should be filled in the future). (Gromov I. et al.,2022) 
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In our opinion, one of the most effective ways to work with students to build 

lasting motivation and a positive attitude towards foreign language communication and 

speaking skills is to get them involved in different speaking clubs. 

An example of such work is participation in the Peace Corps project in Ukraine 

in the area of youth development. In general, this youth development programme aims 

to help Ukrainian students successfully integrate into adult life by providing them with 

the necessary tools for a healthy, productive and active civic life. Currently, the Peace 

Corps is implementing this mission through Virtual Service Pilot — short-term projects 

lasting 12–18 weeks. The programme's partners include schools, vocational colleges, 

youth centres, extracurricular institutions, and non-governmental organisations. One of 

the key components of the programme is conversation clubs, which are held weekly in 

the form of Zoom meetings. We were particularly interested in these conversation 

clubs, as they provided future foreign language teachers with significant opportunities 

for development in the process of communicating with native speakers of foreign 

languages. It should be noted that the topics of these meetings are related to setting life 

goals for young people in Ukraine. A Peace Corps volunteer who was actively involved 

in the project invited interesting and successful people to talk to Ukrainian students. 

The American guests shared their experiences of achieving success, inspiring and 

motivating young people. These meetings provide young people with a unique 

opportunity not only to improve their live communication skills with native speakers 

and develop the career competencies necessary for building a successful professional 

career, but also, as the results of the study have shown, to a large extent contribute to 

the formation of foreign language communication and speech competence of future 

foreign language teachers, as we have noticed significant qualitative changes in the 

formation of such indicators of the studied quality as the need for foreign language 

communication and speech competence; awareness of the need for professional 

communication skills in a foreign language; the presence of value orientations 

regarding the acquisition of foreign language communication and speech competence; 

awareness of the value of foreign language communication and speech competence for 

future professional activity; motivation to develop one's own foreign language 

communication and speech competence; students have improved their practical speech 

skills and abilities; they began to use the foreign language more adequately and 

correctly in practice (to express thoughts, intentions, etc.), demonstrating the ability to 

apply speech knowledge in the process of solving professional tasks; they began to 

demonstrate a greater ability to solve communicative tasks in the field of interpersonal 

interaction. In addition, their interactive skills (the ability to cooperate, interact with 

students and colleagues in the process of oral and written communication), their ability 

to self-develop in terms of foreign language acquisition, and their convictive skills 

(confidence, determination, ability to convince students of the need to learn a foreign 

language), perseverance, purposefulness, etc. 

Conclusions. Thus, in our opinion, a general life attitude focused not only on 

learning a foreign language but also on developing foreign language communication 

skills should become a key regulator of the behaviour and activities of future foreign 
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language teachers. The content of the teaching material plays an important role in 

shaping such values, as it helps to orient future specialists towards foreign language 

communication and speech competence. The gradual inclusion of complex 

individually and professionally significant situations allows enriching the experience 

of future foreign language teachers, forming in them a value-based attitude towards 

themselves, their chosen profession, and foreign language communication and speech 

competence as an important component of their overall professional competence. 

Therefore, the formation of stable motivation and a value-based attitude of students 

towards foreign language communicative and speech competence in the process of 

studying professional disciplines is one of the important organisational and 

pedagogical conditions for the formation of foreign language communicative and 

speech competence of future foreign language teachers. 

 

REFERENCES 

 
1. Березовська, Л. І.. (2019). Комунікативно-мовленнєва компетентність як складник процесу 
професійної підготовки майбутніх соціальних працівників. Науковий вісник Південноукраїнського 

національного педагогічного університету імені К. Д. Ушинського. Серія: Педагогіка. 1(126). Одеса, 

http://dspace.pdpu.edu.ua/bitstream/123456789/3995/1/7.pdf 

2. Боса, В. П. (2018). Формування мовленнєвої компетентності майбутніх учителів іноземних 
мов у процесі вивчення фахових дисциплін. (Автореф. дис. канд. пед. наук). Житомирський державний 

університет імені Івана Франка. Житомир. 22. 

3. Гордієнко, Ю. А. (2025). Формування іншомовної комунікативно-мовленнєвої компетентності 
майбутніх учителів іноземних мов у педагогічних коледжах: дисертація. 

4. Громов Є.В., Коломієць А.М., Гордієнко Ю.А., Жовнич О.В. Досвід польських освітян щодо 

мотивації студентів до вивчення іноземних мов засобами дистанційного навчання в умовах 
пандемічних обмежень. Сучасні інформаційні технології та інноваційні методики навчання в 

підготовці фахівців: методологія, теорія,  досвід, проблеми. 2021. №60. С. 375-387. 

https://doi.org/10.31652/2412-1142-2021-60-375-387 

5. Ігнатова О. М. (2025). Комунікація як основа міжкультурного порозуміння у сучасному 

середовищі. Інновації та передові технології.. № 6 (46). С. 972-982. DOI: https://doi.org/10.52058/2786-

5274-2025-6(46)-972-982  

6. Лозинська, Л. Ф., Курах, Н. П., & Депчинська І. А. (2022). Формування іншомовної 

комунікативної компетентності студентів у процесі вивчення іноземної мови. Академічні студії. Серія 

«Гуманітарні науки», 1, 245–252. https://doi.org/10.52726/as.humanities/2022.1.38 
7. Чернявський, Б. Р. (2021). Формування іншомовної компетентності у майбутніх економістів 

у процесі інтегрованого навчання. (Дис. канд. пед. наук). Запорізький національний університет. 

Запоріжжя. 260. 
8. Gromov I.V., Hordiienko Y.A., Knysh T.V., Hnatiuk N.Y., & Hubina A.M. (2023). Foreign Language 

Training of Eastern European Humanitarian Colleges Students Using Content and Language Integrated 

Learning (CLIL) Method. Сучасні інформаційні технології та інноваційні методики навчання у 

підготовці фахівців: методологія, теорія, досвід, проблеми. 67. 104-111. https://doi.org/10.31652/2412-
1142-2023-67-104-111 

9. Gromov Ievgen, Hordiienko Yulia, Suprun Maiia, Falshtynska Julia. Creating a Motivational Context 

for Foreign Language Training of Students at Humanitarian Colleges in Eastern Europe. Comparative 
Professional Pedagogy. 2022, Vol. 12(2), P. 24-34. https://doi.org/10.31891/2308-4081/2022-12(2)-3 

10. Ihnatova O., Drobakha-Simonova L., Matiiuk D. (2024). The Students’ Experience of Intercultural 

Communication. New Educational Review. Vol. 72. РP. 49-65. 

DOI : https://doi.org/10.15804/tner.2024.75.1.07 

http://dspace.pdpu.edu.ua/bitstream/123456789/3995/1/7.pdf
https://doi.org/10.31652/2412-1142-2021-60-375-387
https://doi.org/10.52058/2786-5274-2025-6(46)-972-982
https://doi.org/10.52058/2786-5274-2025-6(46)-972-982
https://doi.org/10.52726/as.humanities/2022.1.38
https://doi.org/10.31652/2412-1142-2023-67-104-111
https://doi.org/10.31652/2412-1142-2023-67-104-111
https://doi.org/10.31891/2308-4081/2022-12(2)-3
https://doi.org/10.15804/tner.2024.75.1.07

