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Abstract

The article is devoted to the problem of development and formation of the modern educational paradigm. New
philosophical grounds for education are highlighted: formation of a new worldview in students; focus on the innovative
nature of education; orientation of education towards the future. The modern educational paradigm is defined as a
historical category, which is the result of a long-term process of transformation, with the following stages identified:
traditional education (until the nineteenth century); education of the industrial period (the nineteenth century);
development of humanistic pedagogy (the twentieth century); educational paradigm of the information period (late
twentieth - early twenty-first century); modern educational paradigm (the twenty-first century). The following paradigms
are characterised: traditionalist-conservative paradigm; technocratic paradigm of education; behaviourist (rationalist)
paradigm; humanistic paradigm; «the concept of complete knowledge acquisition». The more modern educational
paradigms include: cognitive paradigm, according to which the knowledge of the basics of science is based on thinking; the
goal of the learning process is knowledge, skills and abilities, and the source of information is the teacher; personality-
oriented paradigm is aimed at solving problems of creative development, activation of independent creative activity
through problem-based, developmental, heuristic learning; cultural paradigm, according to which education is interpreted
as a socio-cultural phenomenon determined by the level of development of science, education, art, and morality achieved
by the society; an innovative paradigm which includes five models: 1) education as the basis for the formation of a scientific
worldview, where science is defined as the main value and the ideal is an educated person; 2) education as
professionalisation centred on applied sciences, training more specialists with applied knowledge; 3) education as the
development of a culture of mental activity, logical thinking, development of a worldview; lifelong education, satisfaction
of human needs for lifelong knowledge.

Keywords: the development of educational paradigms; formation of a modern educational paradigm; stages of
development of a modern educational paradigm; humanistic paradigm; innovative paradigm of educational development
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P03BHUTOK i CTaHOBJIEHHSI Cy4aCHOI OCBITHHOI MapaiUrMu

Onrwra Akimoga, [Imutpo Mariok, JIrogmuna 3agBopHAK

BiHHMLIBKMI nep)KaBHUI NegaroriuHui yHiBepcutet iMeHi Muxaiina Kouto6ruHcbKoro

Amnorarnig

Y crarTi posrisifaeTsest npobiieMa pO3BUTKY 1 CTAHOBJIEHHS Cy9YaCHOI OCBITHBOI ITapagurmMu. BuokpemiieHo HOBI dinocoderki
migcTaBu 4uist OCBiTH: GOPMYBAHHS Y CTYLEHTIB HOBOTO CBITOOAYEHHS]; CIIPSIMOBAHICTh HA IHHOBALIMHMI XapaKTep OCBITH;
opieHTarist ocBiTH Ha MaibyTHe. CydacHa OCBITHS IapagurMa BU3HAaueHa $K KaTeropis iCTOPUYHA, KOTPa € pe3yslbTaToM
JIOBFOTPUBAJIOrO MpoLeCy TpaHchopMal(il Ta BUOKPEMJIEHO Taki eramu: TpaauliidHa ocsita (mo XIX cromiTtsi); ocitu
ingycrpianeroro mepiogy (XIX crosiTTs); po3BUTOK TyMmaHicTH4HO! Temarorikv (XX CTOMITTS); OCBITHS Napagurma
indopmaniiinoro mepiogy (Kimenp XX - mowarok XXI cromittsi); cydacHa ocBiTHa mapagurma (XXI cromiTTs).
CXapaKTepr30BaHO TaKi MapajurMU: TPaAWLIOHATICTCHKO-KOHCEPBATUBHA MapaJurMa; TeEXHOKPATUUHA [TapajurMa OCBiTH;
GixeBiopucTchKa (palioHATICTUYHA) MTAPAUTMa; TyMAaHICTUYHA TAPANUTrMa; KOHLETILST TOBHOTO 3aCBOEHHST 3HAHb». [10 Gibin
Cy4aCHHX OCBITHIX NapagurM BifHeceHO: KOTHITHBHA [apajurMa, 3TiHO 3 KOTPOIO Mi3HAHHS OCHOB HAYK BimOyBaeThcs Ha
OCHOBI MMCJIEHHSI; METOIO MpOoLleCy HaBUAHHS BM3HAYEHO 3HAHHS, YMIiHHSI ¥ HAaBUYKH, a JKepesioM iHdopMallii BUCTymae
eJIaror; OCOOWCTICHO Opi€HTOBaHA MapafurMa CIpPsSIMOBaHA Ha BUPILIEHHS 3aBAaHb TBOPUOLO PO3BUTKY, aKTHUBI3allil
CaMOCTiHHOI TBOPYOI JisUIBHOCTI depe3 mpobiieMHe, PO3BUBAIbHE, EBPUCTHYHE HABYAHHS; KyJIBTYPOJIOTiYHA MApagurMa,
BIAIOBIFHO 0 KOTPOI OCBiTa MOTPAKTOBYETHCSI SIK COLIOKYJILTY PHU#H (PeHOMEH, 1[0 BU3HAYAETHCS HOCSITHY TUM CYCITIIbCTBOM
PIBHEM PO3BHTKY HAYKH, OCBITH, MACTETBA, MOPAJIBLHOCTI; IHHOBAIIMHA IAPAUIMa, KOTPa BKIIIOYAE IT'sITh MOfesielt: 1) ocsiTr
SIK OCHOBH (POPMYyBaHHsI HAYKOBOTO CBITOIJISIZY, [ie HAYKa BU3HAYEHA FOJIOBHOKO L{IHHICTIO, & i1eaioM € OCBiueHa JIIOUHY; 2)
ocBiTM $K mpodecioHamizalil, EHTPOBAaHOI HA MPUKIAAHUX HAyKax, MiAroToBil OLTbINOI ¢axiBLiB, SIKI BOIOMIIOTH
MIPUKJIa[HAMU 3HAHHSAMM; 3) OCBITH SIK PO3BUTOK KYJIBTYPH PO3YMOBOI JiSUIBHOCTI, JIOTIYHOTO MHUCJIEHHS, BUPOO/IEHHS
CBITOIJISIAY; Ge3mepepBHOI OCBITH, 33[{0BOJIEHHS IOTPe0 JIIAMHHU Y 3HAHHSIX YIPOJOBX BChOTO XKUTTSL.

KitrouoBi ci10Ba: pO3BUTOK OCBITHIX TAPAgUTM; CTAHOBJIEHHSI CyYacHOI OCBITHROI MAPaAUIMU; €TaIld PO3BUTKY CyYacHOI
OCBITHBOI TApaJUTrMU; [YMaHICTIYHA NapagurMa; iHHOBaIliiHA TapafurMa po3BUTKY OCBITH

Statement of the problem. The actuality of the stimulate creativity, critical thinking and
topic of the development and formation of modern independent learning;
educational paradigm is extremely important, as - changes in the labour market, reflecting the
modern higher education is undergoing rapid changes tendency of certain transformation of
due to globalisation, the development of digital traditional professions, while new specialities
technologies, and the needs of the labour market. The that require different skills are emerging; this
main factors that justify the relevance of this topic are process necessitates the training of specialists
the following: who are able to adapt to changes and quickly

- rapid change of technologies, which involves

appropriate changes in teaching methods and
approaches; modern education should meet
the needs of the digital society, including the
integration of distance learning, the use of
digital tools and learning approaches that

acquire new competencies. The modern
educational paradigm aims to create
conditions for students to develop these
competences;

globalisation and internationalisation of
education: modern education is no longer a
local phenomenon; instead, it is focused on
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international standards and opportunities for
experience  exchange. This  requires
harmonisation of national education systems
with global trends and practices, such as
STEM education, project-based learning, etc;

- personality-oriented learning: the modern
paradigm focuses on the individual student,
his or her needs, abilities and interests. The
transition from standardised learning to
personalised educational trajectories is
becoming a key requirement of the times;

- social challenges: in particular, the Ukrainian
education system is adapting to the conditions
of war and needs solutions for learning in
times of crisis. This includes distance
learning, psychological support and the
integration of patriotic education.

Thus, the study of the development of the modern
educational paradigm is not only theoretically
significant, but also practically important for the
formation of education that meets the challenges and
needs of modern society, especially in the conditions of
modern Ukraine.

The Analysis of Sources and Recent Research.
The problem of the development and formation of the
modern educational paradigm has been studied by the
following Ukrainian scholars: O. Savchenko (Western
paradigm of education in the early twenty-first
century); O. Akimova, M. Sapohov, Y. Hapchuk
(environmental approach in modern interdisciplinary
research on the digitalisation of education); O. Chumak
(the paradigm of education in the twenty-first century:
innovative aspects); H. Leshchuk, O. Soroka
(educational paradigm of the knowledge society);
H. Taranenko, O. Troitska (a new educational
paradigm in the face of global risks); O. Vozniuk,
O.Dubaseniuk (target guidelines for personal
development in the education system: an integrative
approach); H. Lialiuk (personal paradigm of orphan
care in the context of social change); M. Opolska,
T. Chelombitko, O. Mirshuk, N. Liutko, S. Kozachenko
(philosophical foundations of the modern education
paradigm); T. Shakhrai (modern paradigms of
education in the professional development of a
teacher).

The Purpose of the article is to provide a scientific
analysis of the problem of the development and
formation of the modern educational paradigm.

The Results of the Research. Modern education is
focused on changing the nature of learning, when the
main dominants are creative cognitive activity,

development of critical and logical thinking, and focus
on solving practical problems. Scientists (Savchenko,
2008) suggest the following points as new
philosophical foundations for education: formation of a
new students’ worldview based on personal
responsibility; focus on the innovative nature of
education based on constant updating of scientific
knowledge and information technologies, which
determines sustainable development of society;
orientation of education towards the future, ie.
implementation of the concept of advanced education
to prepare young people for effective professional
activity in the global information society (Savchenko,
2008; Halchenko, 2021).

The modern educational paradigm, as a historical
category, is the result of a long-term process of
transformation that has been taking place in education
for many centuries. The main stages of historical
development are defined by the following concepts:

- traditional education (before the nineteenth
century), the main purpose of which was to educate
people capable of acquiring knowledge in a dogmatic
way in accordance with social traditions;

- education of the industrial period (the nineteenth
century), characterised by the emergence of new
forms of education in line with the development of the
economy and social relations; a system of general
secondary education was formed, aimed at combining
education with the training of qualified staff for
industry; education became more accessible, but the
nature of learning remained predominantly
mechanical, with an emphasis on memorising facts
and the content of disciplines;

- the development of humanistic pedagogy (the
twentieth century), which was due to the growth of
humanism and progressivism, the emergence of
criticism of the traditional educational system, which
was focused on control and memorisation. Educational
thinkers such as John Dewey and Maria Montessori
focus on the development of the child's individuality,
creativity and critical thinking. Since then, education
has been more focused on the needs of the learner,
active learning methods and the development of civic
competence;

- the educational paradigm of the information
period (late twentieth - early twenty-first century),
which was caused by the rapid spread of information
technology; thus, knowledge is becoming more
accessible through the use of the Internet, which
contributed to the development of self-study, distance
education and online courses; the role of the teacher is
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changing, focusing not so much on the passing on of
knowledge as on the development of critical and
creative thinking, solving professional problems and
the ability to adapt to a rapidly changing world;

- the modern educational paradigm (the twenty-
first century), which is focused on the student, the
development of their abilities, the formation of life
skills in a globalised world; its development is due to
the following tendencies: 1) implementation of the
competence approach, which determines the focus on
the formation of knowledge, skills and values; 2)
integration of technologies, active use of digital
resources and learning platforms; 3) inclusiveness:
ensuring equal access to education for all students,
regardless of their capabilities and needs; 4) lifelong
learning: emphasising the importance of continuous
updating of knowledge and skills throughout life
(Akimova et al., 2022; Akimova, 1989; Akimova,
2008a), the necessity of continuing professional
development for being competitive and effective in
today’s rapidly changing world (Matiiuk, 2017).

Some authors (Chumak, 2012) believe that there
is no clear-cut approach to the conceptualisation of
educational paradigms in modern pedagogy. They
distinguish the following paradigms:

- traditionalist-conservative paradigm, which
focuses on the acquisition of a system of ‘ready-made’
knowledge, skills and abilities that are transmitted to
students, who are seen as passive objects of cognitive
activity;

- technocratic paradigm of education, which
involves the organisation of the educational
process on the basis of reproductive learning
aimed at effective learning and achievement
of certain fixed standards of experience. It
provides for the formation of a worldview and
the use of technologies that prevail over
individual interests;

- behaviouristic (rationalistic) paradigm is
focused on the acquisition of the amount of
knowledge and the formation of appropriate
student behaviour; the main principle of
education is the regulation of pedagogical
conditions of the education process, which
develops students' behavioural repertoire, i.e.
a certain set of behavioural norms;

- humanistic paradigm is focused on the
development of the student's personality,
their intellectual needs; assistance in personal
and professional growth; fostering humanity,
development of life values; assistance in

creative self-realisation and achievement of
life goals (Chumak, 2012; Poseletska et al,
2020).

Different educational paradigms, according to
Leshchuk and Soroka (2021), have philosophical,
pedagogical and general cultural value. The authors
refer to traditional educational paradigms as:

- behaviourist rationalist paradigm, where
attention is drawn not to the content of
education, but to effective means of acquiring
knowledge; the basis of this educational
paradigm is the behaviourist theory of ‘social
engineering’ by B. Skinner (Burrhus Skinner),
according to which the purpose of education is
to form students' knowledge through training,
tests and adjustment of the adaptive
“behavioural repertoire”;

- ‘the concept of complete knowledge
acquisition”, with the leading condition being
the unlimited educational timeframe; this
concept is closely related to that of B. Bloom
(Benjamin Bloom), who stated that most
students can master the content of a discipline
if time limits are removed and the individual
pace of learning is allowed;

the technocratic paradigm is related to the one
above, where the basis of learning is the transfer and
assimilation of scientific knowledge necessary for the
acquisition of skills; cognitive capabilities are
considered important;

- theessence of the humanistic paradigm in this
approach is the subjective relationship
between teachers and students, based on the
principles of dialogue, co-creation, free choice
of their own position; the semantic level of the
educational process is centred on
individuality, exchange of spiritual values
(Leshchuk & Soroka, 2021; Slushny et al.,
2020).

According to (Leshchuk & Soroka, 2021) the
following leading educational paradigms are
considered to be the most relevant:

- cognitive paradigm, according to which
learning the basics of science is based on
thinking; the goal of the learning process is
knowledge, skills and abilities, and the source
of information is the teacher; the personal
aspect is associated with the formation of
cognitive motivation; knowledge and skills
are recognised as the criterion of learning
quality;
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- personally oriented paradigm is aimed at
solving the problems of creative development,
enhancing independent creative activity
through problem-based, developmental,
heuristic learning;

- cultural paradigm, according to which
education is interpreted as a socio-cultural
phenomenon determined by the level of
development of science, education, art, and
morality achieved by society; the components
of education in this paradigm are: subject-
subject didactic relations; focus on self-
development; attitude to learning as a cultural
process based on cooperation of subjects;
educational institution as a cultural and
educational space;

- innovative paradigm, that includes five
models: 1) education as the basis for the
formation of a scientific worldview, where
science is defined as the main value and the
ideal is an educated person; 2) education as
professionalisation centred on applied
sciences, training more specialists with
applied knowledge; 3) education as the
development of a culture of mental activity,
logical thinking, and worldview; lifelong
education, meeting human needs for
knowledge throughout life (Leshchuk &
Soroka, 2021; Akimova, 2008b).

Some scholars Taranenko and Troitska (n.d.)
refer to new conceptual approaches in education that
focus on spiritual self-education and moral self-
improvement, and update the development of an
axiological paradigm of education, which main tasks
are: focus on intellectual development and creative
thinking, scientific knowledge in a computerised
society, and promotion of lifelong learning. The
content of modern education is important from this
perspective, as it manifests itself in the personal
orientation of education and its correlation with the
cultural context and values of society; preparing young
people to solve important problems of our time
(Tarannenko & Troiitska, n.d.)

An analysis of the current situation in education
and scientific literature (Vozniuk & Dubaseniuk, 2009)
indicates that the dynamic change of priorities affects
the emergence of a large number of educational
paradigms: humanistic, formative, personality-
oriented, subjective, contextual, activation,
andragogical, technocratic, technological,
humanitarian, knowledge-based, authoritarian,

manipulative, cultural, ethnocentric, traditional,
developmental, rationalist, educational, acmeological,
competence-based, cognitive, student-centred,
inclusive, open education paradigm, innovative,
noosphere-ecological, civilisational, dialogical,
improvisational, synergistic.  However, the authors
emphasise the relevance of a new educational
paradigm, which should be characterised by non-
gamification and involve the integration of theoretical
knowledge and practical results of pedagogical
paradigms. The authors associate this conclusion with
the general integration basis for the development of
world education, which reflects its globalisation trends
and is characterised by the following components of
the integration process of education development,
namely: educational, scientific and professional
standards; content of multi-level general and
professional education; educational, methodological
support and electronic information resources;
teaching methods and educational technologies,
creation of distance pedagogical technologies; the
latest  technologies for  assessing learning
achievements and professional competences;
computer networks of higher education institutions,
databases of educational and scientific data;
librarianship, automated information library systems
(Vozniuk & Dubaseniuk, 2009).

Cayx et al,, (2022), who conducted a comparative
analysis of the paradigms of education development in
Ukraine since independence, identify the following
paradigms: historical, generational, security and
felicitous. For example, the historical paradigm in
education plays an important role by strengthening
the value of historical correctness in determining
historical facts. Historical and pedagogical research is
related to the finding, recording, and organisation of
historical facts in education, and a scholar conducting
historical and pedagogical research must adhere to the
criteria for selecting and describing facts and be
responsible for the interpretation of factual material
(Cayx et al., 2022)

Vozniuk (2014), who studied the problem of
developing a new paradigm of adult education, speaks
about the emergence of a new educational formation,
which is the fourth in the previous two thousand years,
when the catechetical-mentoring, epistemological-
knowledge, instrumental-technological paradigms
have historically changed, which is confirmed by the
globalised dynamics of processes in education, as
evidenced by the emergence of new pedagogical
movements. These processes, in the author's opinion,
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demonstrate the tendency of non-linear development
of the world educational system and its entry into a
period of dissipative openness, typical for the second
half of the twentieth century, and now education is in
the period of formation of the third, creative and
pedagogical ~ stage  of  development.  The
aforementioned model of education development at
the global level corresponds to the full cycle of
education development at the local level (Vozniuk,

2014)
Lialiuk (2019) taking into account the
phenomenon of ‘paradigmatic pluralism’ that

currently exists in pedagogical science, states that the
discourse revolves around the development of modern
education based on values, which is united into four
main educational paradigms: competence, cultural,
cognitive-informational and personal. Each paradigm
reproduces a certain part of reality and focuses on
educational outcomes, and differs in conceptual
foundations. The personal paradigm focuses not on
intellectual but on emotional and social development of
a person, and the personality is seen as a complex self-
organised system characterised by uniqueness,
originality, and self-value. The goals of the personal
paradigm are related to the creation of conditions for
self-determination and  self-development; the
development of the subjective position of all
participants in the educational process, the creation of
space for the manifestation of individuality on the
basis of freedom of choice. According to the author, the
modern paradigm of education should be based on
values that influence the formation of a personality in
a particular historical period, as well as reveal the
relationship between the subjects of pedagogical
interaction (Lialiuk, 2019).

According to scientists (Opolska et al., 2023), the
educational paradigm is the main idea or approach
used to design educational systems; it is a basic model
of educational development or an educational strategy;
itis afocus on the latest trends in humanistic education
that ensure the competitiveness of the education
system in the global space. In accordance with the
defined essence of the concept of educational
paradigm, the authors have identified a system of
scientific approaches: axiological, systemic,
anthropological, synergistic, cultural, personal,
activity, competence, humanistic, and student-centred
approaches. Thus, the systematic approach reflects the
unity of integration and differentiation, which allows
to systematise the accumulated knowledge, find
invariants of pedagogical descriptions, increase the

effectiveness of research and the learning process,
formulate new research hypotheses, and create
systematic descriptions of various phenomena. Some
scholars define the systemic approach more widely as
a systemic paradigm of education that combines the
following components: educational systems, systems
of education and upbringing, and the system of
education management. The cultural approach
provides for the main function of focusing on the
holistic development of the student's personal culture,
involves the introduction of the latest theoretical and
European  integration  approaches,  namely:
pedagogical culture of the teacher and student; cultural
values and multicultural models in education; general
cultural development of the individual. The axiological
approach of modern education is aimed at forming
social values in students, which is ensured by
understanding a person as a unique individual who
interacts with the world around them. The
anthropological approach involves changing the
orientation of higher education from personality
formation to self-development; it is defined as the use
of data from all human sciences in the pedagogical
process (Opolska et al., 2023).

Shakhrai  (2023) suggests the following
classification of higher education paradigms:
academic; cultural and value; technocratic;
professional. Cultural and value paradigm, according
to the author, is the foundation that ensures the further
successful construction of other educational
paradigms and the formation of students' personal and
professional qualities, because a person is usually
interested in what correlates with their personal
values. The competences of the cultural and value
paradigm of higher education are focused on the
development of abilities and cultural values that
include: cultural competence (understanding the
values, traditions and language of different cultures,
interacting in an intercultural environment based on
respect for cultural diversity; critical thinking (ability
to analyse cultural phenomena, adherence to values
and norms, and having cultural beliefs; aesthetic
competence (understanding of artistic, musical,
literary interpretations and manifestations of culture,
ability to express aesthetic experiences); ethical
competence (understanding of ethical norms and
values, ability to make ethical decisions); civic
competence (understanding of social and economic
aspects of culture, participation in public life).
Academic paradigm of higher education is aimed at
developing such competencies: academic competence
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(Acquisition of theoretical knowledge, awareness of
the principles of scientific research, ability to critically
analyse and synthesise information, identify scientific
and logical wvalidity; professional competence
(Acquiring skills necessary for future professional
activities, mastering professional knowledge,
developing creativity and innovative thinking;
communicative competence (ability to communicate in
written, oral and electronic forms of communication,
ability to work in a team, intercultural communication;
critical thinking (the ability to analyse information, ask
questions, solve professional problems, provide logical
arguments and carry out discussions. Professional
paradigm involves expanding the content of university
education and developing the following competencies:
knowledge and understanding of the science being
taught (understanding of patterns, concepts, ideas,
principles, forms and methods of teaching the subject);
analytical competences (ability to analyse, synthesise
and generalise information, formulate hypotheses and
develop strategies to solve them) (Shakhrai, 2023).
Conclusions. Thus, the study of the problem of
development and formation of the modern educational
paradigm is important for the adaptation of education
to modern needs. The modern educational paradigm
demonstrates the transition from a knowledge-based
to a competence-based model, which is focused on the
development of skills and competences that are of
practical importance for successful adaptation to the
conditions of a rapidly changing world. An important
area of research is the integration of digital
technologies into higher education. The educational
paradigm of the XXI century involves the active use of
information and communication technologies, which

ensures accessibility of learning and the possibility of
personalising the educational process. Digitalisation
makes it possible to quickly adapt curricula to the
needs of students and teachers, as well as to develop
new approaches to learning. The effectiveness of
research depends on taking into account the impact of
trends related to globalisation and competitiveness. In
today's educational paradigm, an important role is
played by training specialists capable of competing in
the international labour market. This encourages the
introduction of innovative methods and programmes
that meet international educational standards and are
focused on cooperation and communication at the
global level. The importance of the researched problem
is related to the need to focus higher education on
personal development. Personalised learning, which
takes into account the individual characteristics,
talents and needs of each student, has become one of
the central characteristics of the modern educational
paradigm. It helps to increase motivation and learning
efficiency, and builds students' confidence in their
abilities. It is proved that the development of critical
thinking and independence should be a priority. The
modern educational paradigm emphasises the
importance of critical thinking, independence and self-
education as key skills for living in a world where the
flow of information is growing at an extraordinary
rate.

Thus, the emergence of the modern educational
paradigm reflects the desire to create a flexible,
innovative and personality-oriented education system
that meets the challenges of our time and enables
students to be competitive in a global society.
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