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Abstract

The article provides a theoretical substantiation of the formation of positive motivation of future physical education teachers for
health-preserving activities as a pedagogical condition of their professional training and reveals the specific features of its practical
implementation in the educational process of a higher education institution. The relevance of the study is determined by the need
to prepare future physical education teachers who are able not only to acquire subject-specific knowledge and professional skills but
also to consciously perform the health-preserving function of pedagogical activity, assume responsibility for pupils’ health, and
contribute to creating a safe educational environment. The purpose of the article is to theoretically substantiate the formation of
positive motivation of future physical education teachers for health-preserving activities as a pedagogical condition and to reveal the
content, forms, methods, and means of its practical implementation in professional training. The research employed analysis,
synthesis, systematization, and generalization of scientific sources and regulatory and methodological materials. Professional
motivation is considered an integrative personal construct encompassing motives, needs, interests, professional goals, value
orientations, and beliefs that determine future teachers’ commitment to mastering the profession and achieving professional self-
realization. It has been established that motivation for health-preserving activities involves awareness of their social and professional
significance, acceptance of health as a professional value, development of intrinsic motives and professional responsibility, and a
need for continuous professional self-improvement. The pedagogical condition was implemented without introducing a separate
educational component; instead, the potential of the existing educational programme was used by systematically incorporating the
motivational and value-based dimension into students’ academic, practical, research, and extracurricular activities. The motivational
potential of general pedagogical, psychological and pedagogical, and professionally oriented educational components was utilised.
The implementation involved professionally oriented tasks, modelling and analysis of pedagogical situations, the case method,
problem-based inquiry, interactive, discussion-based and project methods, pedagogical training sessions, business and role-playing
games, self-assessment, peer assessment, and reflective methods. Particular attention was paid to teaching practice, positive models
of professional behaviour, and situations of professional success as mechanisms facilitating the transition from externally regulated
learning activity to intrinsically motivated health-preserving professional activity. It is concluded that the comprehensive
implementation of this pedagogical condition provides a motivational and value-based foundation for the conscious acquisition and
application of health-preserving knowledge and technologies, strengthens professional responsibility, and encourages future physical
education teachers to pursue continuous professional self-improvement and consciously fulfil the health-preserving function of their
future pedagogical activity.

Keywords: future physical education teachers, positive motivation, health-preserving activities, pedagogical condition, professional
training, health-preserving technologies
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dopmyBaHHA NO3UTUBHOI MOTUBALLiIT MaMbyTHIX yuntenis PpisnUHOI
Ky/NbTypu A0 340p0B’a36eperKyBabHOI AiANbHOCTI AK NeaaroriyHa
ymoBa

PomaH KpuseHko

YHisepcutet 'puropia Ckosopoam B MNepeacnasi

AHoTauinA

Y cTarti  TeopetmyHo O06rpyHTOBaHO GOpPMyBaHHS MO3UTMBHOI  MOTMBaAUji  MalBYTHIX yuuTenisa  ¢isMyHOI  KyabTypu Ao
300poB’A36epeXKyBasbHOI AiANbHOCTI AK NegaroriyHy ymoBy iXHboI NpodeciiHOi NiAroTOBKM Ta PO3KPUTO OCOBAMBOCTI ii NPAKTUYHOI
peanizalji B OCBITHbOMY NPOLIECI 3aKNaZy BMLLOI OCBITU. AKTYaNbHICTb AOCNIAMKEHHA 3yMOB/IEHA HEOOXigHICTIO NiArOTOBKM MalbyTHIX
yuuTenis isUYHOI Ky/NbTypW, 34aTHUX HE /iMle BONOAITU NPEaMETHUMM 3HAHHAMM Ta NpodeciiHMMM BMIHHAMM, a W YCBIAOMIEHO
peani3oByBaTH 340p0B’A36epeKyBasibHy QyHKLiIO NeaaroriyHoil AiafbHOCTI, BiANOBIAANbHO CTaBUTUCA A0 340POB’A YYHIB i CTBOPIOBATM
6e3neyHe OCBITHE cepesoBuiLe. MeTol CTaTTi € TeopeTUyHe 0BrpyHTYBaHHA GOPMYBaHHA MO3UTMBHOI MOTMBALLT MalbyTHIX yuuTenis
di3nYHOI KynbTypy [0 340pOB'A36eperkyBanbHOI AiANbHOCTI AK NeAaroriyHoi YMoBM Ta PO3KPUTTA 3MicTy, dopm, MeToaiB i 3acobis i
NPaKTUYHOI peanisauii y npoueci npodecinHoi NiarotoBkM. [Na AOCATHEHHS MOCTaBAeHOI METU BWKOPWUCTAHO aHani3, CUHTE3,
CMUCTEMATM3aLt0 Ta y3arasibHEHHA HAyKOBWX AKepen i HOPMATUBHO-METOAMYHMX MmaTepianiB. MpodeciliHy MOTUBALO PO3rNAHYTO fAK
iHTEerpaTMBHE 0COBMUCTICHE YTBOPEHHS, LLLO OXOM/IOE MOTUBM, NOTPEOMU, iHTepecn, NpodeciiHi Ui, LiHHICHI opieHTauji Ta NepekoHaHHs 1
BM3HAYa€E CNPAMOBAHICTb MaibyTHbOrO Megarora Ha onaHyBaHHA npodecii Ta camopeanisauijto B Hill. BcTaHOBAEHO, WO MOTUBALA A0
300poB’A36epeXKyBabHOI 4isIbHOCTI Nepeabayae ycBiAOMAEHHA i cycniibHOI Ta NPOQECciHOI 3HauyLWLOCTi, NPUIHATTA 340pOoB'A AK
npodeciiHOi LjiHHOCTI, PO3BUTOK BHYTPILUHIX MOTWBIB, BiANOBIAANbHOCTI Ta NOTPebU y npodecitHomy CamoBAOCKOHANEHHI. MpaKTU4Ha
peanisaujia BU3HaYeHOi NeaaroriyHoi yMOBM 3gilicHioBanacA 6e3 yBeAeHHA OKPEMOro OCBITHbOTO KOMMOHEHTA LUAAXOM BUMKOPUCTaHHA
NoTeHLjiaNy YUHHOT OCBITHBOI NPOrPamm Ta CUCTEMHOFO BK/IHOYEHHA MOTUBALLIMHO-LiHHICHOTO CKaAHMKA B HaBYa IbHY, MPaKTUYHY, HAYKOBO-
DOCNIAHY M N033ayAUTOPHY AiANbHICTb 3406yBauiB BULLOT OCBITU. PO3KPUTO MOMK/IMBOCTI 3ara/ibHONeAaroriyHux, NCUX00ro-nesaroriyHmx i
npodeciiHO OpiEHTOBAHMX OCBITHIX KOMMOHEHTIB Yy GpOpMyBaHHI NO3MTUBHOI MOTMBALLT. OXapaKTePM30BAHO KOMMNAEKC GOpM i meToaiB
pob0Tu, 30Kpema npodeciitHo OpieHTOBaHI 3aBAAHHA, MOAE/IOBaHHA Ta aHani3 NeAaroriYHMX CUTyaLLil, Kelc-meToa, NPo61eMHO-NOLLYKOBI,
iHTEPaKTUBHI, AWNCKYCIMHI 1 NPOEKTHI MeToaM, neaaroridHi TPeHiHrK, AiNoBI Ta PO/bOBI iIrPU, CAMOOLLHIOBAHHS, B3AaEMOOLLHIOBAHHSA i
pedbnekcmBHi meToan. AKLEHTOBAHO 3HAYEHHA NeAaroriyHoi MPaKTUKM, MO3WUTUBHMX 3paskiB MnpodeciiHOoi AjANbHOCTI Ta CcUTyaLii
npoodeciiHoro ycnixy ANA nepexody Bif, 30BHIlIHbO 3YMOBAEHOI HABYa/NbHOI AKTMBHOCTI A0 BHYTPIWHLO MOTUBOBAHOI
3a0poB’A3bepekyBanbHOi AiANbHOCTI. 3p06AEHO BMCHOBOK, LLO KOMMJEKCHA peanisalis BWM3HA4YeHOi MegaroriyHoi YyMOBWM CTBOPHOE
MOTUBALLNHO-LIHHICHE NIAIPYHTA 4NA CBIZOMOro OnaHyBaHHA 340poB’A36epekyBanbHUX 3HAHb | TEXHOAOTIN, PO3BUTKY NPOdeCinHoI
BiZNOBIAANBbHOCTI Ta NParHeHHA ManbyTHIX yunTenis Gisn4HOT KyAbTypK A0 NPOdECIiHOro CaMoBAOCKOHANEHHS.

KntouoBi cnosa: MalibyTHi yunteni GpisnyHoi KynbTypu, NO3UTUBHA MOTUBALLA, 340Pp0B A36epeKyBasibHa AifbHICTb, NeaaroriyHa ymosa,
npodeciiHa NiaroTosKa, 340p0oB’A36eperKyBasbHi TEXHoNOTIT

Statement of the problem. Modern professional
training of future physical education teachers is focused not
only on acquiring subject knowledge and methods of
organizing physical activity but also on developing readiness
to preserve and strengthen students’ health. The
implementation of this professional function largely

depends on future teachers’ motivational and value
orientation, their understanding of the importance of
health preservation, and their personal acceptance of
relevant professional values. Strong professional
knowledge and practical skills alone do not guarantee their
purposeful application if health-preserving activities do not
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have personal and professional meaning for future
teachers. In this regard, it is particularly important to create
appropriate pedagogical conditions in the educational
process of higher education institutions for developing
intrinsic motivation, professional motives, a responsible
attitude towards health, and a desire for professional self-
improvement. In this context, the focus should be not on
separate motivational influences but on the systematic
integration of the motivational component into students’
academic, practical, research, and extracurricular activities.
Therefore, the formation of positive motivation for health-
preserving activities should be considered one of the key
pedagogical conditions in the professional training of future
physical education teachers, which requires theoretical
justification and specification of the ways of its practical
implementation.

The Analysis of Sources and Recent Research. The
issue of developing professional motivation among future
physical education teachers is becoming particularly
relevant in the context of the growing focus of modern
education on health preservation. Research considers the
professional training of future physical education teachers
as a complex process whose effectiveness depends on the
interaction of knowledge, practical readiness, professional
values, and personal attitudes towards future professional
activity. Azhippo and Korolova (2020) emphasize the
importance of the motivational component in developing
the professional competence of physical culture specialists,
while Bykov (2023) associates the effective development of
health-preserving competence of future teachers with their
readiness to consciously perform the relevant function in
their professional activity. Honcharenko and Shevchenko
(2023) examine the development of professional mastery
of future physical education teachers and emphasize the
importance of future teachers’ personal orientation and
active professional position.

The health-preserving focus of professional training is
directly addressed by Prima and Prima (2021), who study
the development of future teachers’ creative position in the
context of health-preserving professional activity.
Shevchenko (2026) examines the preparation of future
physical education teachers for preserving schoolchildren’s
health and emphasizes the need to develop an appropriate
professional orientation. Otravenko (2025) considers the
psychophysical preparation of future physical education
teachers in relation to their readiness for professional
activity and further self-improvement. Pavlyshynets (2021)
studies the pedagogical conditions for the professional
adaptation of future physical education teachers, while Loi
and Hordiienko (2023) highlight the importance of an
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individual professional and educational trajectory in future
teacher training.

At the same time, current research pays considerable
attention to the development of health-preserving
competence, readiness to use health-preserving
technologies, and various aspects of the professional
development of future physical education teachers (Bykov,
2023; Hulko, 2025; Mykhailovych, 2025; Polishchuk &
Polishchuk, 2022; Rybalko et al., 2024; Selivanov, 2025).
However, the purposeful development of positive
motivation specifically for health-preserving activities as a
pedagogical condition of professional training requires
further clarification. In particular, more attention should be
paid to integrating motivational and value-based influences
into different types of educational activities, selecting
appropriate forms, methods, and tools, and supporting the
transition from externally stimulated learning activity to an
internally accepted professional position. This creates the
need for a systematic approach to developing positive
motivation among future physical education teachers, in
which health preservation gradually becomes a personally
meaningful professional value and a stable guideline for
their future teaching activity.

The Purpose of the article is to provide a theoretical
justification for developing positive motivation of future
physical education teachers for health-preserving activities
as a pedagogical condition and to describe the content,
forms, methods, and tools for its practical implementation
in the process of professional training.

Materials and Methods. The study was based on
scientific publications addressing the professional training
of future physical education teachers, the development of
their professional motivation and readiness for health-
preserving activities, as well as educational and professional
programmes and teaching and methodological materials
used in professional training. The methods of analysis,
synthesis, systematization, and generalization of scientific
sources and regulatory and methodological materials were
used to justify the content of the pedagogical condition and
identify the forms, methods, and tools for its practical
implementation.

The Results of the Research. The justification of the
proposed pedagogical condition is based on the idea that
the effectiveness of professional training of future physical
education teachers depends not only on the subject
knowledge they acquire and the practical skills they
develop, but also on their attitude towards their future
professional activity. This is particularly important in
performing the health-preserving function, which requires
an understanding of its value, personal acceptance of
responsibility for students’ health, and intrinsic readiness to
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systematically apply relevant principles in teaching practice.
Therefore, the motivational component provides an
important foundation that gives professional knowledge
and skills personal meaning and encourages future teachers
to use them in solving health-preserving tasks (Bykov, 2023;
Selivanov, 2025).

Professional motivation is viewed as an integrative
personal construct that includes professional motives,
needs, interests, goals, value orientations, and beliefs and
determines future teachers’ orientation towards mastering
the profession and achieving self-realization in it. For future
physical education teachers, such motivation has a specific
health-preserving focus, as their professional activity
combines educational, developmental, health-promoting,
and preventive functions and is directly related to
developing students’ responsible attitudes towards health.

Motivation for health-preserving activities is defined
as a set of internal motives that shape future physical
education teachers’ positive attitudes towards performing
the health-preserving function and their conscious
commitment to preserving and improving students’ health.
It includes an understanding of the professional and social
importance of health preservation, an interest in creating
safe conditions for physical activity, a desire to promote a
healthy lifestyle, and a willingness to improve one’s
professional practice. Shevchenko (2026) also associates
the preparation of future physical education teachers for
preserving schoolchildren’s health with the development of
an appropriate professional orientation. Thus, positive
motivation performs not only a stimulating but also a
meaning-making function, helping to make health
preservation a conscious guideline for professional activity.

An important basis for this process is the system of
future teachers’ professional values. The key values include
human health, a safe educational environment,
responsibility for students’ physical development and well-
being, humanistic teacher—student interaction, promotion
of a healthy lifestyle, and the teacher’s personal example.
Acceptance of these values helps integrate health-
preserving activities into the professional position of future
teachers and contributes to the development of stable
professional responsibility (Prima & Prima, 2021;
Shevchenko, 2025).

The development of intrinsic motivation is particularly
important. Unlike external incentives related to
assessment, teachers’ requirements, or the need to
complete educational tasks, intrinsic motivation is based on
personal acceptance of professional goals, understanding
the social importance of the profession, interest in future
professional activity, and the need for professional self-
realization. Otravenko (2025) associates the motivational

orientation of future physical education teachers with their
readiness for professional self-improvement and continued
professional activity. Under these conditions, acquiring
health-preserving knowledge and technologies gains both
personal and professional meaning for students.

At the same time, developing positive motivation
cannot be limited to convincing students of the importance
of health preservation. They need to gain their own
professional experience, which allows them to connect
theoretical knowledge with real teaching situations, analyse
their decisions, evaluate the results, and experience
professional success. Teaching practice has particular
potential in this context, as it supports the transition from a
generally positive attitude towards the profession to
personal acceptance of its health-preserving mission
(Pavlyshynets, 2021).

Thus, the formation of positive motivation for health-
preserving activities is considered a pedagogical condition
aimed at helping future physical education teachers
understand the health-preserving mission of their
profession, accept health as a professional value, develop
intrinsic motivation for such activities, and recognize the
need for professional self-improvement. A developed
motivational and value-based orientation provides an
internal foundation for deepening professional knowledge,
gaining practical experience, and consciously applying
health-preserving technologies.

The practical implementation of the pedagogical
condition was carried out by creating a professionally
oriented educational environment in which health-
preserving activities gained personal and professional
meaning for future physical education teachers. No
separate educational component was introduced. Instead,
the potential of the existing educational programme was
used by systematically integrating the motivational and
value-based component into students’ academic, practical,
research, and extracurricular activities. The main focus was
on understanding the social importance of the physical
education teacher’s profession, the teacher’s responsibility
for preserving students’ health, developing interest in
health-preserving technologies, and creating situations of
professional success.

The content of this work was implemented through
the motivational potential of different groups of
educational components. General pedagogical training
helped students understand the social mission of the
teacher, the humanistic values of the teaching profession,
professional responsibility, and the need for continuous
self-development. Psychological and pedagogical training
focused on students’ psychological well-being, mechanisms
of motivation, pedagogical interaction, and the creation of

© 2026 The Author(s). This is an Open Access article distributed under the terms of the Creative Commons Attribution 4.0 Licence

(https://creativecommons.org/licenses/by/4.0/)



a safe and psychologically comfortable educational
environment.  Professionally  oriented  educational
components made it possible to directly demonstrate the

relationship  between  physical activity, physical
development, health, and the teacher’s professional
activity.

The implementation of the pedagogical condition
combined lectures, practical classes and seminars,
independent and individual educational and research work,
small-group work, pedagogical training sessions, round-
table discussions, and student research activities. Sports
and health-promoting events, sports festivals, tourism and
local history activities, and health-oriented volunteer
projects also had considerable motivational potential.
These activities helped transfer health preservation from
the theoretical level to students’ personal and professional
experience.

During practical classes, professionally oriented tasks
were used. They included the analysis of teaching
situations, designing parts of physical education lessons,
planning physical and health-promoting activities,
identifying ways to organize physical activity safely,
selecting health-preserving technologies, and explaining
the reasons for their use. Students were expected not only
to suggest a pedagogical solution but also to justify it,
predict its possible impact on students’ health and safety,
and relate it to the teacher’s professional responsibility.

An important role was given to modelling professional
situations related to the organization of physical and health-
promoting activities, the selection of physical education
methods, safe physical activity, injury prevention, and the
creation of a health-preserving educational environment.
Students identified the problem, analysed alternative
solutions, selected an appropriate pedagogical action, and
justified their position. Such activities helped them
understand the practical consequences of professional
decisions and their personal responsibility for students’
health and safety.

The methods used included problem-based inquiry,
interactive, discussion-based, and project methods, the
case method, analysis of teaching situations, heuristic
discussions, brainstorming, business and role-playing
games, and training activities. Portfolios, self-assessment,
peer assessment, reflective methods, pedagogical support,
and situations of success were also used. These methods
were primarily aimed at strengthening professional motives
and making the experience gained personally meaningful
for students.

Another important way of developing motivation was
introducing students to positive examples of professional
practice through observing experienced teachers, analysing
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teaching experience, and participating in physical, health-
promoting, and educational activities. Teaching practice
played a particularly important role. During teaching
practice, students tested their own pedagogical decisions,
conducted lessons and health-promoting activities,
analysed the results of their work, and assessed their
readiness to perform the health-preserving function.
Positive experience in solving professional tasks and
receiving feedback supported a gradual transition from
extrinsic learning motivation to intrinsic interest in health-
preserving activities.

Information and methodological support included
regulatory documents in the fields of education and
healthcare, educational and course programmes, teaching
and methodological materials, cases based on professional
situations, multimedia and video materials, digital
platforms, and tools for monitoring physical activity. Their
use provided a clear professional context, visual support,
and a practical focus for the training process.

Thus, the practical implementation of the pedagogical
condition was based on the interconnected use of the
potential of educational components, professionally
oriented forms and methods of teaching, teaching practice,
positive professional examples, reflective support, and
information and methodological resources. This
organization of the training process was aimed at
establishing health as a professional value, developing
intrinsic motivation and professional responsibility, and
encouraging future physical education teachers to pursue
self-improvement and perform the health-preserving
function in their future professional activity.

Conclusions. The formation of positive motivation of
future physical education teachers for health-preserving
activities is an important pedagogical condition that helps
them understand the health-preserving mission of their
profession and accept health as a key professional value. Its
implementation involves the systematic combination of the
motivational potential of educational components,
professionally oriented forms and methods of teaching,
teaching practice, reflective activities, and positive
examples of professional behaviour. Particular importance
is given to involving students in solving professional
situations and practical tasks, which supports the transition
from externally motivated learning activities to intrinsic
motivation  for  health-preserving  activities. The
comprehensive implementation of this pedagogical
condition provides a motivational and value-based
foundation for the conscious acquisition of health-
preserving knowledge and technologies, the development
of professional responsibility, and future physical education
teachers’ commitment to professional self-improvement.
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Prospects for Further Research. Further research effectiveness of the proposed forms, methods, and tools for
should focus on experimentally examining changes in the developing positive motivation for health-preserving
motivational component of future physical education activities.

teachers’ subject competence and evaluating the
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