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Abstract

The article deals with modern scientific approaches to the determination of the contents of readiness. It is stated that the essence
of readiness reflects an integral creation which features the following manifestations describing its indicators from different points
of view: professional readiness, pedagogical readiness, psychological readiness for pedagogical activity, readiness for professionally-
pedagogical self-improvement, readiness for innovative activity. A lot of attention is drawn to the contents of psychological readiness
for work, for pedagogical activity which is explained from three positions: functional, personal, active.

The interrelation between the term of readiness and “competence”, “preparedness”, “qualification”, “proficiency”, “professionalism”
represented in the works of modern domestic researchers is analyzed. It is stated that the main purpose of higher education is
connected with the incipience of personal-professional qualities of a university graduate, the formation of professional competence
as a complex of competences which provide theoretical and practical readiness of a future specialist for implementing functions of
pedagogical activity in educational environment which changes under the influence of many factors including society digitalization
that has got a prominent characteristic feature.

The article proposes the determination of the term of readiness of future music teachers for the work in blended learning conditions
as a complex of personal-professional characteristic feature which determines the value orientation at the usage of information
educational technologies, the knowing of peculiarities, ways and methods of blended learning organization and the ability to create
integral educational environment.

To solve the problem how to determine the structure of future music teachers’ readiness for work in blended learning conditions
different approaches proposed in pedagogical research are analyzed.

Four structural components of this readiness are singled out: motive, cognitive, active, personal.

Keywords: readiness, structure, future teachers, blended learning, components, motive, cognitive, active, personal
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3MiCT i CTPpYyKTypa roTOBHOCTI MaUbyTHiX yunTenis My3sM4HOro MMUCTELTBA
A0 po60TH B ymoBax 3milLaHOro HaBYaHHA

Hasapit HaymeHKo, HaTtania Mosranbosa, AHTOH FTHaTeHKO

BiHHULbKWIA AepyKaBHUI NeaaroriyHmit yHisepcuTeT imeHi Muxaiina KoutobuHcbKoro

AHoTauinA

Y cTaTTi pO3rNAfatoTbeA CydacHi HAYKOBI NiAXoan A0 BU3HAYEHHA 3MICTY MOHATTA rOTOBHOCTI. 3a3Ha4Y€HO, WO CYTHICTb MOHATTA FOTOBHOCTI
BifLOOpaXKae iHTerpanbHe YTBOPEHHS, WO BiAPI3HAETLCA HU3KOK NPOABIB, AKI ONUCYIOTb MOro NMOKa3HUKM 3 Pi3HUX NO3uLiN: npodeciliHa
rOTOBHICTb, MEeAAaroriyHa roTOBHICTb, MCMXO/IONYHA FOTOBHICTb A0 MeAaroriyHoi Mpaui, roToBHiCTb A0 npodeciiHo-negaroriyHoOro
CaMOBZOCKOHANEHHS, FOTOBHICTb Z10 iHHOBAULMHOI A4jsNbHOCTI. MpuaineHo yBary 3micTy NCMX0N0rYHOT rOTOBHOCTI A0 NpaLyj, 40 NeaaroriyHoi
LifNbHOCTI, AKY MO TPAKTOBAHO 3 TPbOX MNO3ULLiN: GYHKLOHANbHOI, OCOBUCTICHOI, AjANbHICHOI.

MpoaHanizoBaHO CMiBBIAHOWEHHA MOHATTA TOTOBHICTb 3 MOHATTAMM  «KOMMETEHTHICTbY, «NiArOTOBNEHICTb»,  «KBanidiKaujis»,
«MaMCTEPHICTbY, KYMiIHHAY, «NpodecioHaniam», NpeacTaBNeHMMM B NPALAX CyHaCHWUX BITYM3HAHMX SOCAIAHUKIB. 3a3HAYAETLCSA, WO MeTa
BULLOT OCBITM NOB'A3YETLCA 3i CTAHOBNEHHAM OCOBUCTICHO-NPOdECIMHMX AKOCTEN BUMYCKHUKA YHiBEpCUTETY, GOpPMyBaHHAM npodeciiHol
KOMMETEHTHOCTi AIK CYKYNHOCTi KOMMETEHLLM, Lo 3a6e3neyytoTb TEOPETUYHY | NPaKTUYHY FOTOBHICTb MaibyTHbOro dbaxiBLA A0 BUKOHAHHA
dYHKLiM NeaaroriyHoi AjaNbHOCTI B OCBITHBOMY CEPeAoBULLI, WO 3MIHIOETLCA Nig, BNAMBOM HaraTbox ¢akTopis, 30Kpema, undposisauji
CYCNiNIbCTBA, AKA MAE BU3HAYa/IbHUI XapaKTep.

Y cTaTTi 3aNpONOHOBAHO BU3HAYEHHA NOHATTA FOTOBHOCTI MalbYTHIX y4MTeNiB My3MYHOro MUCTeLTBa A0 pobOTM B yMOBaxX 3MillaHOro
HaBYaHHA AK KOMMIEKCHOT 0COBUCTICHO-NPOdECIHOT XapaKTEPUCTUKM, LLLO BU3HAYAE LLIHHICHY OPIEHTALLit0 HA BUKOPUCTaHHSA iHGOPMALLIMHWX
OCBITHIX TEXHO/OTi1, 3HAaHHA 0cobMBOCTeN, cnocobiB i NPMIMOMIB OpraHi3aLi 3millaHOro HaBYaHHA Ta BMiHHA CTBOPIOBATY iHTErpaTUBHE
OCBITHE CepeaoBuLLE.

3 MeTOl BUABNEHHA CTPYKTYPWU TOTOBHOCTI MaWbBYTHIX yuuTenis MysM4HOrO MWCTeLTBa A0 POBOTM B yMOBAX 3MILLAHOrO HaBYaHHSA
NpoaHani3oBaHO Pi3Hi NiAXoAM A0 BUPILLIEHHA LbOrO MUTAHHA, 3aMPOMOHOBaHI B MeAAroriYHUX AOCNiAXKeHHAX. BuokpemneHo 4otupm
CTPYKTYPHi KOMNOHEHTM 3a3Ha4YeHOi FOTOBHOCTI: MOTUBALIIHWI, KOTHITUBHWUI, AiANIbHICHWI, OCOBUCTICHUIA.

KnouoBi cnoBa: rotoBHICTb, CTPYKTYpPa, MalibyTHI BUMTENI, 3MiLLAHE HAaBYaHHSA, KOMMNOHEHTU, MOTUBALLINHWIA, KOTHITUBHUI, AiANbHICHWIA,
ocobucTicHUM

Statement of the problem. The scholarly readiness, pedagogical readiness, psychological readiness

understanding of readiness has gradually developed into a
multidimensional concept encompassing philosophical,
psychological, social, pedagogical, and professionally
specific perspectives. In the context of the rapid
transformation of contemporary education, future
teachers’ readiness for pedagogical activity in a blended
learning environment is considered one of the key
prerequisites for their successful adaptation to changing
professional requirements.

Readiness is viewed as an integrative construct
manifested in different dimensions that reflect its specific
aspects and characteristics. These include professional

for teaching, readiness for professional and pedagogical
self-improvement, and readiness for innovative activity.
The Analysis of Sources and Recent Research.
Contemporary pedagogical theory includes a considerable
body of research in which readiness is regarded as one of
the essential prerequisites for the highly effective
professional activity of a future specialist. In psychological
and pedagogical literature, readiness is characterized as a
manifestation of all aspects of personality that enable an
individual to perform professional functions effectively
(Bekirova, 2010); a state in which an individual is better able
to adapt to associations between particular combinations
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of stimuli and responses (Voitko, 1982); a holistic personal
construct that integrates a set of internal subjective factors
associated with a particular activity (Honcharenko, 2000);
the development of psychological characteristics without
which successful mastery of an activity is impossible
(Lozhkin et al., 2011); an active state of the individual
involving an orientation towards particular behaviour and
the mobilization of efforts to perform a task (Shadskykh &
Picha, 2006); and a high level of development of
motivational, cognitive, emotional, and volitional processes
of an individual or group that ensures success in future
activity, as well as an appropriate orientation towards that
activity (Yarmachenko, 2001).

A retrospective analysis of psychological research on
the concept of readiness (Akimov, 2013; Ball & Perepelytsia,
1996; Molchanova, 2001) indicates certain transformations
in the understanding of the essence of this quality.
Ukrainian scholars (Akimov, 2013; Ball & Perepelytsia, 1996;
Bekirova, 2010; Lozhkin et al., 2011; Molchanova, 2001;
Shadskykh & Picha, 2006) interpret readiness as a
psychological phenomenon from three perspectives. From
the first, functional perspective, readiness is understood as
a psychological state that enables an individual to perform
professional tasks successfully and at a high level. From the
second, personal perspective, readiness comprises
professionally valuable personal qualities and skills that
ensure performance appropriate to professional
requirements. From the third, activity-based perspective,
readiness is viewed as an integrative personal construct
comprising a set of knowledge, skills, and important
personal qualities that contribute to the successful
performance of professional tasks.

In accordance with the idea of establishing criteria for
the holistic manifestation and development of the personal
functions of participants in the pedagogical process, the
development of future teachers’ readiness for professional
activity becomes a major requirement of their professional
training. A review of psychological and pedagogical
literature represented by the works of Ball, Bohdanova,
Honcharenko, Dubaseniuk, Maksymenko, Pelekh, and
Yarmachenko has shown that specialists’ readiness for
pedagogical activity involves the potential activation of
psychological functions required to perform professional
tasks; the acquisition of knowledge and skills that enable
them to establish a system of constructive and effective
interaction; and a set of interrelated professional personal
qualities, including value-based, cognitive, emotional-
volitional, and operational-behavioural qualities, which
ensure effective self-realization in professional activity (Ball
& Perepelytsia, 1996; Bohdanova, 1998; Dubaseniuk, 2009;

Honcharenko, 2000; Maksymenko & Pelekh, 1994;
Yarmachenko, 2001).

The purpose of higher education is increasingly
associated with the development of university graduates’
personal and professional qualities and the formation of
professional competence as a set of competencies that
ensure future specialists’ theoretical and practical readiness
to perform the functions of pedagogical activity in an
educational environment that is changing under the
influence of numerous factors, particularly the digitalization
of society.

Contemporary researchers regard readiness for
pedagogical activity as an integrative personal quality
aimed at ensuring an appropriate response to complex and
diverse professional tasks that can be addressed through a
system of competencies acquired in a higher education
institution (Dubaseniuk, 2009). Thus, optimizing the
development of readiness for pedagogical activity involves
the theoretical and practical training of future teachers,
which enables them to master traditional and innovative
teaching methods and technologies, develop professional
motivation, and improve important personal qualities,
including intellectual, psychological, and physical qualities,
that allow them to perform professional tasks productively.

The quality of future teachers’ professional training is
determined by the extent to which they master new
pedagogical technologies and develop theoretical and
practical readiness to implement them in the educational
process of contemporary schools. A higher education
institution ensures the professional readiness of future
teachers, one of the currently relevant aspects of which is
teachers’ innovative competence, understood as “a system
of motives, knowledge, skills, abilities, and personal
qualities of a teacher that ensures the effective use of new
pedagogical technologies in working with children”
(Levkivskyi, 2004, p. 52).

The educational process, reflecting the current needs
of society, requires continuous renewal. Therefore, future
specialists should be oriented towards the creative
perception, mastery, and implementation of innovations in
their own pedagogical activity, which reflects teachers’
continuous professional self-improvement.

Dychkivska (2015) defines teachers’ readiness for
innovative activity as a specific personal state that involves
a motivational and value-based attitude towards
professional activity, mastery of effective methods and
means of achieving pedagogical goals, and the capacity for
creativity and reflection. The development of readiness for
innovative pedagogical activity is determined by teachers’
personal and professional-pedagogical positions, which are
characterized, respectively, by personal qualities such as
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creativity, purposefulness, and striving for high
performance, and specific professional qualities such as
knowledge of the latest teaching methods, tools, and
technologies, design skills, and information and
communication skills. These qualities ensure the ability to
find non-traditional solutions to current problems related to
students’ personal development.

In the context of developing readiness for pedagogical
activity in a blended learning environment, particular
relevance is attached to the indicators of readiness for
innovative activity as the ability to find non-traditional
solutions to current educational problems identified by
Bohdanova (1998): awareness of the need to introduce
pedagogical innovations into one’s own teaching practice; a
broad range of knowledge about innovative methods and
technologies of pedagogical work; readiness for
experimental activity and for the difficulties associated with
the innovative nature of such work; and the possession of
universal skills that ensure the successful acceptance and
implementation of innovations.

The Purpose of the article is to determine the content
and structure of future music teachers’ readiness to work in
a blended learning environment based on the analysis of
scientific literature.

The Results of the Research. An analysis of
contemporary research (Ball & Perepelytsia, 1996;
Bekirova, 2010; Bohdanova, 1998; Dubaseniuk, 2009;
Maksymenko & Pelekh, 1994; Nosovets & Tereshchenko,
2019) indicates that readiness for professional activity in a
blended learning environment results both from a
conscious choice of profession in accordance with an
individual’s abilities and capabilities and from the process of
professional training in a higher education institution,
through which future specialists become aware of their
ability and preparedness to act actively and purposefully in
the contemporary educational environment. The
requirements for professionals who are expected to work in
a blended learning environment encourage future teachers
to respond promptly to current educational trends, acquire
the ability to apply the knowledge gained at a higher
education institution creatively, and systematically expand
their professionally relevant knowledge, thereby enabling
effective changes in the content and forms of their own
pedagogical activity.

Future music teachers’ readiness to work in a blended
learning environment is integrative in nature, reflecting the
coherence of the theoretical, methodological, and
technological components of future teachers’ professional
training that contribute to their productive activity.
Particular emphasis is placed on the importance of
developing socially significant motives, moral and volitional
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qualities, practical skills and abilities, emotional and
volitional stability, self-control, and pedagogical tact, which
constitute elements of future teachers’ readiness to work in
a blended learning environment as a complex and holistic
personal construct. The development of the ability to find
ways of solving professional tasks, as well as the
development of a broad pedagogical outlook and flexibility
of professional and pedagogical thinking, occurs through
the analysis of pedagogical actions that acquire specific
characteristics in a blended learning environment.
Observation and evaluation of pedagogical phenomenaina
blended learning environment, analysis of the facts of
pedagogical activity and their transformations in relation to
other elements constitute the initial components in
developing students’ ability to adapt to different conditions
of professional activity under constantly changing
circumstances. The ability to analyse one’s own activity,
anticipate its outcomes, demonstrate pedagogical
observation, identify with others, and work both
independently and as part of a team, together with such
dynamic personal qualities as energy and initiative, is
necessary for future specialists to develop readiness to
modernize and optimize their own professional activity,
demonstrate activity and independence in creatively
developing and implementing new methods and
techniques of innovative pedagogical work, and effectively
solve pedagogical tasks.

Researchers (Ball & Perepelytsia, 1996; Bekirova,
2010; Bohdanova, 1998; Dubaseniuk, 2009; Maksymenko &
Pelekh, 1994; Nosovets & Tereshchenko, 2019) note that
alongside the concept of readiness, other concepts are also
used, including “competence,” “preparedness,”
“qualification,” “mastery,” “skillfulness,” and
“professionalism.” The concept of “preparedness” is
inherent in any outcome of the training process and
characterizes particular manifestations of activity. The
concept of “competence” reflects the level of professional
knowledge and the degree to which it is actualized in a
particular activity and represents an aspect-specific
characteristic of readiness. The concept of “mastery”
denotes the level of effectiveness of an activity. The concept
of “skillfulness” emphasizes the operational aspect of
activity, namely knowledge of and adherence to standards
for performing professional actions in a particular sequence
and interrelationship. The concept of “professionalism”
defines the ideal status of the subject of activity in
accordance with optimal social requirements for
professional expertise.

Thus, the concept of “readiness” is used as a universal
term  encompassing all the  above-mentioned
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characteristics of the development of a specialist’s
professionalism.

The representation of readiness as a generic concept
is characterized by “object-relatedness,” that is, readiness
for something; “aspectuality,” determined by the
composition of its components and their properties;
“integrity,” which reflects readiness as a system; and
“representativeness,” which refers to the representation of
functions corresponding to professional activity (Ball &
Perepelytsia, 1996; Bekirova, 2010; Bohdanova, 1998;
Dubaseniuk, 2009; Maksymenko & Pelekh, 1994; Nosovets
& Tereshchenko, 2019).

Nosovets and Tereshchenko (2019), examining the
essence of future technology teachers’ readiness for
innovative  pedagogical activity, found that the
characteristic features of this type of readiness include
personal qualities, such as readiness for creativity, high
working capacity, and a high emotional status, as well as
specific professional qualities, including knowledge of new
technologies, mastery of new teaching methods and tools,
the ability to develop projects, and the ability to analyse and
identify the causes of shortcomings in professional activity.
The researchers understand technology teachers’
innovative competence as “an integral characteristic of a
teacher’s gnostic, operational, personal, and professional
qualities, which is manifested in the willingness and ability
to carry out successful professional innovative activity”
(Nosovets & Tereshchenko, 2019).

Based on an analysis of scientific literature and her
own experience, Buinytska (2021) clarifies the concept of
“information and digital competence of social educators,”
which “involves the confident, critical, and responsible use
of digital technologies in a digital society, facilitates
interaction and adaptation within socio-technical systems
and networked environments, and supports practical
professional activity in a digital society” (p. 18).

In her dissertation research, Buinytska (2021)
emphasizes the importance of creating an information and
educational environment in a higher education institution
that “will provide a personalized approach and continuous
access to educational resources, thereby contributing to the
professional and personal growth [of future specialists]. The
essential conditions for creating an open information and
educational environment are the availability of electronic
content and technologies for electronic communication and
collaboration” (p. 12). The author emphasizes the
continuous exploration of ways to develop digital
technologies and the importance of familiarizing students
with new contemporary tools that will assist them in their
future professional activity (Buinytska, 2021).

Summarizing the theory and practice of the
professional training of future teachers for the use of cloud
technologies, Khmil (2021) interprets the essence of the
corresponding professional readiness as “a personal state
of the subject that encourages the productive use of cloud
technologies in the educational process and is manifested
in a positive attitude, interest, and willingness; possession
of a set of theoretical knowledge, practical skills and
abilities; a developed capacity for self-assessment of one’s
professional level; and awareness of the need for further
professional growth in this activity” (p. 15).

In her dissertation research on the development of
future primary school teachers’ professional readiness to
use distance learning tools, Sokolova (2020) interprets this
type of readiness as “a combination of a teacher’s motives
with practical knowledge, skills, and abilities to use distance
learning tools in teaching primary school subjects” (p. 3).
Taking into account the specific characteristics of the
educational process in primary school, the researcher
identifies three components in the structure of future
teachers’ readiness to use distance learning tools:
motivational, cognitive, and operational. Each of these
components can be implemented at the general
pedagogical and subject-specific levels, as well as at the
level of ICT proficiency (Sokolova, 2020).

Considering the above, in our study, future music
teachers’ readiness to work in a blended learning
environment is defined as a comprehensive personal and
professional characteristic that determines their value
orientation towards the use of information and educational
technologies, knowledge of the specific features, methods,
and techniques of organizing blended learning, and the
ability to create an integrative educational environment.

To identify the structure of future music teachers’
readiness to work in a blended learning environment,
various approaches to this issue proposed in contemporary
pedagogical research were analysed.

Based on a content analysis of the relevant literature,
Nosovets and Tereshchenko (2019) propose distinguishing
the following components in the structure of future
technology teachers’ readiness for innovative pedagogical
activity: the motivational and value-based component,
which reflects a system of teachers’ value orientations,
interests, motives, and beliefs; the cognitive component,
which represents a system of professionally relevant
knowledge and perceptions of the specific features,
conditions, and means of innovative professional activity;
the operational component, which is manifested through
developed skills and abilities to use innovative technologies
effectively in professional activity; the personal component,
which is represented by a set of personal and professional
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qualities and characteristics of a future teacher; the
communicative component, which is characterized by
professional communication skills; the creative component,
which is manifested in creative educational activity; and the
reflective component, which is determined by the ability to
analyse the ways of one’s self-realization in innovative
professional activity.

In the structure of future teachers’ professional
readiness to use cloud technologies, Khmil (2021) identifies
four interrelated components: (1) motivational and value-
based; (2) cognitive; (3) operational; and (4) reflective and
prognostic.

Khmil (2021) considers “a value-based attitude
towards the potential of cloud technologies” and “students’
aspiration to independently master the capabilities of cloud
services for their subsequent successful use in order to
enhance the effectiveness of the learning process” (p. 16)
to be important characteristics of the motivational and
value-based component of future teachers’ readiness to
use cloud technologies. In describing the cognitive
component, the researcher emphasizes the importance of
general theoretical, psychological and pedagogical,
methodological, and information-technological knowledge
related to the use of cloud services in the educational
process. The operational component in Khmil's (2021)
dissertation research comprises “a set of skills necessary for
the successful use of cloud technologies in the educational
process” (p. 16), including organizational, design,
methodological, creative, communicative, and
instrumental-technological skills that ensure the creation of
a teacher’s cloud-oriented personal learning environment.
The reflective and prognostic component “characterizes a
future teacher’s ability to self-assess their own
preparedness to use cloud technologies in the educational
process” (Khmil, 2021, p. 17).

The conditions under which distance learning is
implemented significantly influence the structure of
teachers’ activity by changing the means of its
implementation and transforming the content and
organizational factors of teacher—student interaction,
which necessitates special training of teachers to
coordinate the distance learning process. Having analysed
various approaches to understanding the essence of
teachers’ competence in organizing distance learning in
higher technical educational institutions, Kirilenko (2011)
defines this integrative personal construct as “a unity of
theoretical and practical readiness, significant qualities, and
experience necessary for the effective organization of
pedagogical activity in a distance learning environment” (p.
7).
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Based on the above, we distinguish the following
components of future music teachers’ readiness to work in
a blended learning environment: motivational, cognitive,
activity-based, and personal. Let us consider the content of
each component.

The development of the value-based and motivational
sphere of a future teacher contributes to accurate goal-
setting and the planning of their activity and enables them
to determine priorities in pedagogical activity; therefore,
the motivational component occupies an important place in
the structure of readiness. The development of readiness is
determined specifically by the motivational component,
which fosters students’ aspiration to meet the
requirements of their future professional activity.

The motivational sphere of the personality comprises
a set of stable motives, understood as subjective reasons for
particular behaviour, which have a certain hierarchy and
reflect the orientation of the personality (Lozhkin et al.,
2011). According to Antonova (2012), positive motivation
creates the prerequisites for compensating for the
insufficient development of other components of readiness
and bringing them to the required level. Motivation itself
contributes to the realization of psychological readiness for
practical activity by determining both the manner and
direction in which personal potential is used.

The presence of motivational readiness does not yet
indicate the existence of psychological readiness for
professional activity. At the same time, a positive attitude
towards the profession and professional interest constitute
important factors in the development of a system of goals,
needs, and motives that encourage future specialists to
improve their professional knowledge and mastery, adopt a
conscious attitude towards their professional duties, work,
and its outcomes, and demonstrate activity in their
professional work (Antonova, 2012).

Analysing the development of readiness for
professional work in the context of the humanization of
education, Ball and Perepelytsia (1996) note that, in the
course of professional activity, future specialists should be
able to set goals and subgoals and achieve them, as well as
build an individual educational trajectory that stimulates
the need for continuous self-education.

Thus, based on theoretical research (Bohdanova,
1998; Buinytska, 2021; Khmil, 2021; Kirilenko, 2011;
Nosovets & Tereshchenko, 2019; Sokolova, 2020), we
define the motivational component of future music
teachers’ readiness to work in a blended learning
environment as a set of stable motives for future
professional activity, characterized by a future teacher’s
positive attitude towards the use of distance learning tools,
a desire for self-improvement in the implementation of
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modern information and communication technologies, an
aspiration to master contemporary methods and
techniques used in a blended learning environment, an
orientation towards the effective implementation of the
learning process, and an intrinsic aspiration to achieve
success in solving non-standard tasks arising from the
specific conditions of the educational process.

The next component in the structure of future music
teachers’ readiness to work in a blended learning
environment is the cognitive component.

According to Radul and Kravtsov (2007), this
component comprises a system of perceptions, views, and
knowledge that reflects the individually distinctive and
active ways in which future specialists cognitively engage
with professionally oriented information. Cognitive activity
carried out within the educational process of a higher
education institution involves the acquisition by students of
professionally valuable knowledge from the academic
disciplines studied, the development of experience in
analysing and generalizing professionally valuable
information, the mastery of self-education skills, and,
consequently, the establishment of a theoretical
foundation for further professional activity (Dubaseniuk,
2009).

Future music teachers’ readiness to work in a blended
learning environment constitutes part of the development
of teachers’ professional competence as a holistic
construct. Information and communication competence,
understood as the ability of a highly qualified specialist to
implement contemporary innovative technologies in their
own practical activity in order to solve professional
problemes, is of particular importance for the development
of the cognitive component of future music teachers’
readiness to work in a blended learning environment
(Buinytska, 2021; Khmil, 2021; Sokolova, 2020).

It should be taken into account that blended learning
enables future professionals to acquire the skills,
knowledge, and mastery necessary for cognitive activity;
that is, it ensures readiness for self-directed learning as a
purposeful and continuous process of self-improvement
aimed at developing the ability to obtain, process, organize,
and use new information in their own pedagogical activity.
From this perspective, the cognitive component of future
music teachers’ readiness to work in a blended learning
environment is a system of mutually conditioned and
interacting elements: future teachers’ knowledge, skills,
and abilities related to working in a blended learning
environment; basic psychological, pedagogical, and
specialized knowledge necessary for the productive use of
various Internet services and electronic educational
resources (EERs) and for the effective organization of the

pedagogical process in blended learning; as well as a
continuous aspiration for self-improvement and the
accumulation of pedagogical experience in the field of
innovation.

Let us consider the activity-based component of future
music teachers’ readiness to work in a blended learning
environment. The activity-based aspect of the knowledge
acquired during the professional training of future
specialists is reflected in the appropriate application of
blended learning methods, techniques, tools, and
methodologies in their own activity. In this context, future
teachers’ readiness to work in a blended learning
environment comprises two hierarchical levels. The first
level is a system of concepts, perceptions, and cognitive
functions that determines the mastery of design and
analytical skills required for the rational development of a
model and technology of professional activity in a blended
learning environment. The second level reflects the ability
to perform professional activity effectively in a blended
learning environment, namely, “the ability to properly use
and implement the resources of the information and
communication environment; the ability to optimally
transform a set of knowledge, skills, abilities, and
experience into specific activity while applying operational
(technological) techniques determined by the specific
characteristics of the environment (type of activity) and
taking into account the particular target orientation of the
outcomes of this activity” (Petrenko, 2018).

An analysis of contemporary research (Maksymenko &
Pelekh, 1994; Nosovets & Tereshchenko, 2019;
Shcherbakov, 2009; Tytova, 2015) indicates that the
activity-based component involves the practical
implementation of future teachers’ professional and
pedagogical knowledge when working in a blended learning
environment. It is based on working with educational and
methodological literature, Internet services, personal
computers, and specialized software and encourages future
specialists to transform their interests, value orientations,
motives, and knowledge into actual pedagogical actions
within an integrated educational environment in order to
solve professional tasks.

Based on an analysis of different approaches to
determining the content of this component of readiness
(Ball & Perepelytsia, 1996; Bekirova, 2010; Yaroshenko,
2019), we consider the activity-based component of
readiness to work in a blended learning environment to be
characterized by future teachers’ mastery of contemporary
methods, techniques, and tools that enable the
technological organization of blended learning, which
involves the ability to use contemporary information and
communication technologies in the educational process.
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Future teachers are able to consciously manage the
process of their own professional training through self-
analysis of their experience in applying innovative
technologies and the effective use of reflective skills, based
on confidence in their ability to achieve a high level of
professional mastery, which today involves the organization
of an integrated educational environment. In this context,
we distinguish another component of future music
teachers’ readiness to work in a blended learning
environment: the personal component.

Interactive learning, which is one of the important
features of blended learning, ensures the active
involvement of both students and teachers as participants
in the educational process, contributing to the
development of personal reflection and strengthening their
active role in learning activities. The multidimensional
nature of mastering learning material and the development
of motivational readiness for interpersonal interaction
contribute to readiness to flexibly change educational roles
depending on the situation and to accept the rules of
collaborative activity within blended learning.

The interactive nature of educational interaction in a
blended learning environment determines the specific
content of the personal component of future teachers’
readiness to work in such an environment. Through
continuous active interactive engagement in both face-to-
face and distance learning, students develop
communication skills and abilities, readiness for
cooperation and the establishment of emotional contact,
creative personal qualities, and cognitive independence
(Radul & Kravtsov, 2007).
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Thus, the personal component of future music
teachers’ readiness to work in a blended learning
environment is characterized by an awareness of the need
for the continuous self-development of the entire range of
pedagogical abilities, particularly communicative and
reflective abilities, as a prerequisite for successful
pedagogical activity and the prevention of possible errors
and difficulties; cognitive self-activity aimed at becoming
familiar with innovative technologies, particularly
information and communication technologies; and self-
control and self-organization skills that ensure an optimal
individualized pace of learning and cognitive activity.

Conclusions. Future music teachers’ readiness to work
in a blended learning environment comprises a set of
professional qualities necessary for effective work in such
an environment: conceptual knowledge of the essence,
conditions, and methods of implementing blended
learning; motivational readiness to introduce innovative
technologies into the educational environment; developed
skills in organizing self-improvement and self-realization in
the field of information and communication technologies;
and personal qualities that ensure a responsible and
creative approach to performing a range of roles within the
integrated environment of an educational institution.

Future music teachers’ readiness to work in a blended
learning environment, as an integrative personal quality,
comprises motivational, cognitive, activity-based, and
personal components, which together constitute a holistic
system whose components are interrelated and mutually
conditioned.
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