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ORGANIZATION OF THE PLAY SPACE AS AFACTOR IN THE DEVELOPMENT OF
PRESCHOOL CHILDREN’S PERSONAL POTENTIAL

AHoTamisi. Y CTarTi JOCHIIKYIOTHCS TEOPETHKO-METOMOJIOTIUHI OCHOBH OpTraHi3alii irpoBOTO
NPOCTOPY AiTeH JOIIKUILHOTO BIKY Ta HOro BIUIMB Ha PO3BHTOK OCOOMCTICHOTO MOTeHIiany. IrpoBumii
MPOCTIP PO3IJIAJAETECS AK KOMIUICKCHa CHUCTEMa YMOB, IO IOEIHYE COLIaNbHI, ICHUXOJIOTIYHI Ta
NPEAMETHO-TIPOCTOPOBI aCHEKTH PO3BUTKY JWUTHHHU, CTBOPIOE MOKIMBOCTI U TPOSBY CaMOCTIHHOCTI,
IHIIIIATUBHOCTI, TBOPYOI AKTMBHOCTI Ta (DOpMyBaHHS COIAJIbHUX HaBWYOK. IlokazaHo, MO SKiCHO
OpraHi30BaHUI irpOBHI MPOCTIp CIpHA€E PO3BUTKY KOTHITUBHHMX 3Ii0HOCTEH, Mi3HaBaJbHOI MOTHUBALII,
EMOITIITHOTO THTEIEKTY, MOPATBHUX OPIEHTHPIB T CAMOCBIOMOCTI JOIMIKIIHFHUKIB, BIUTUBAE HA PO3BUTOK
THIMBIyaIHIX MOXIMBOCTEH JUTHUHH y Pi3HUX cdepax JFOACBKOro OyTTs, PopMyBaHHS BHYTPIIIHBOI
cB00O/IM, CAMOCTIMHOCTI Ta BiAMOBIZAIFHOCTI y B3aEMHHAX 13 COI[iAIbHUM 1 MPUPOJTHAM CEPEIOBHUIIIEM.
3’sicoBaHO, II0 Cy4acHa Oprasizalilisi irpoBOr0 MPOCTOPY AOIIKIILHUKIB Mae 3abe3neduyBaTd IiJIiCHUN
X1 70 30epekeHHs 1 3MiTHeHHS (Pi3UIHOT0, ICUXIYHOTO, COITIATBHOTO Ta TyXOBHOTO 30POB’SI JUTHHH.
JHoBexneHo, 110 peatizalis AUTUHOLCHTPOBAHOTO MiAXO0LY Y CTBOPEHHI irpOBOTr0 MPOCTOPY Iepeadayae He
JUIIe HATaHHS TUTHHI MOXIIMBOCTI OyTH aKTHBHUM CyO €KTOM BJIACHOI irpoBOi IisSUIBHOCTI, a H
MOJICJIIOBAHHS. YMOB, LI0 CTUMYJIOIOTH IHILiaTHBY, CAaMOBHP@XEHHS Ta YCBIIOMJICHHS BJIACHUX
MmoxumBocterd. [IpencraBineno pesynbTaté  (QOKyc-TpYNOBOTO ONWUTYBaHHS BHXOBATENIB 3aKJIAIIB
JOUIKIIBHOT OCBITH, SIKE 3aCBITYMIIO, IO B pEaJIbHIM MpaKTHLI OpraHisauis irpoBOro NpocTopy 4acTto He
BIJIMOBiIa€ HOTO MOTEHIIiANTy SIK 3aC00y PO3BUTKY OCOOHCTOCTI; CIIOCTEPIracThecst 0OMEKeHa BapiaTHBHICTD
ISUTBHOCT1  JIiTel, HEAOCTAaTHE BpaxyBaHHS IHAWBIMyalbHUX MOTPeO Ta aAKTUBHOCTI JOIIKITHHHKIB.
KoHcTaroBaHo, 1m0 MPOEKTYBaHHS IrPOBOTO MPOCTOPY € OE3MEePEepBHUM MPOILECOM 1 OaraTOpPiBHEBOIO
CHCTEMOIO Iii, CHpPSMOBAaHMX Ha CTBOPEHHS pPeQICKCHBHO-PO3BUBAJILHOIO CEPENOBHINA B 3aKiIafi
JOUIKITEHOT OCBITH, y SIKOMY JUTHHA MA€ MOXJIMBICTh BUTLHOTO BUOOPY BUAIB JISUILHOCTI, EPEXOILY MikK
HUMH, a TAKOXX PO3BUTKY THYYKOCTI, BITKPUTOCTI i MapTHEPCHKOI B3aEMOIT 3 JOPOCIUMU H OTHOIITKAMH.
Le cTBOpIOE MOKIIMBICTD BpaXOBYBaTH JUHAMIKY MOTpeO IiTeH AOIIKIILHOTO BiKY Y CTBOPEHHI SKICHOTO
PO3BUBAJIBHOTO CEPEIOBUINA Ta BIAHAXOAWTH ONTHUMANBHI LUIAXM iX 3amoBoneHHA. Ilinkpecieno
HEOOXIIHICTh BpaxyBaHHS BIKOBHUX, COI[AJIbHUX 1 IICUXOJOTIYHUX OCOOJIMBOCTEH JITEH, a TaKoxX
30HYBaHHS, MOOLJTHFHOCTI Ta BapiaTUBHOCTI CEPEIOBUINA 3aKJIaay AOUIKUTEHOT OCBITH. IrpoBHii mpocTip y
MeXaxX CIOKETHO-POJILOBHX, O0Opa3sHO-pOJbOBUX Ta TNPOAYKTUBHHX 1irop ¢GopMye COLiaibHi,
KOMYHIKaTHBHI, €MOIIifiHI Ta KOTHITHBHI KOMIIETCHTHOCTI, TOTY€ MiTeH JO HABYAHHS B IIKOJI Ta CIIPHUSIE
ixHii aganTanii y couianbHOMY cepeloBHILi. Bu3HaueHo, o0 MepCneKTUBHUMHU HAMpsSAMaMH MOJabIINX
TOCTI/KEHb € BUBUEHHS BIUIMBY SKOCTi iIrpOBOTO POCTOPY Ha PO3BUTOK 1HAWBIAYaIbHUX OCOOIMBOCTEH,
Mi3HaBAJbHUX Ta IHTENEKTYAIbHUX 3M10HOCTEH, TBOPUOro MOTEHLialy i KPeaTUBHOCTI JOIIKITBHHKIB, a
TaKOXX Ha IXHIO TOTOBHICTb JI0 MIKUTBHOTO HABYAHHS Ta YCIIIITHICTh aIaTallii.

Karouosi cioBa: irpoBmii mpocTip, rpa, AWTHHA AOIIKUJIBHOTO BiKy, 0COOMCTICHMI MOTEHIia,
NICUXIYHHUIA PO3BUTOK, COLIIANIbHA aKTUBHICTD 1 B3aEMO/Iis, COLliai3allisl, JUTHHOIICHTPOBAHICTh.

Abstract. The article examines the theoretical and methodological foundations of the organization
of play space for preschool children and its impact on the development of personal potential. The play space
is considered as a complex system of conditions that combines social, psychological and subject-spatial
aspects of child development, creates opportunities for the manifestation of independence, initiative,
creative activity and the formation of social skills. It has been shown that a well-organized play space
promotes the development of cognitive abilities, cognitive motivation, emotional intelligence, moral
guidelines and self-awareness of preschoolers, influences the development of individual capabilities of the
child in various spheres of human existence, the formation of internal freedom, independence and
responsibility in relations with the social and natural environment. It has been found that the modern
organization of preschoolers' play space should provide a holistic approach to the preservation and
strengthening of the child's physical, mental, social and spiritual health. It is proved that the implementation
of a child-centered approach to creating a play space involves not only providing the child with the
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opportunity to be an active subject of his or her own play activities, but also modeling conditions that
stimulate initiative, self-expression and awareness of their own capabilities. The article presents the results
of a focus group survey of preschool educators, which showed that in real practice the organization of play
space often does not meet its potential as a means of personal development; there is a limited variability of
children’s activities, insufficient consideration of individual needs and activity of preschoolers. It is stated
that the design of the play space is a continuous process and a multi-level system of actions aimed at creating
a reflective and developmental environment in preschool education institution, in which the child has the
opportunity to freely choose activities, move between them, as well as develop flexibility, openness and
partnership with adults and peers. This makes it possible to take into account the dynamics of preschool
children's needs in creating a quality developmental environment and find the best ways to meet them. The
need to take into account the age, social and psychological characteristics of children, as well as zoning,
mobility and variability of the environment of preschool education is emphasized. The play space within
the framework of story-role, imaginative-role and productive games forms social, communicative,
emotional and cognitive competencies, prepares children for school and promotes their adaptation in the
social environment. It has been determined that promising areas for further research are the study of the
impact of the quality of the play space on the development of individual characteristics, cognitive and
intellectual abilities, creativity and creativity of preschoolers, as well as on their readiness for schooling
and successful adaptation.

Keywords: play space, game, preschool child, personal potential, mental development, social
activity and interaction, socialization, child-centeredness.

Introduction. In modern conditions, significant changes are taking place in the content of
children’'s lives, which is due to unstable social, economic, socio-political and cultural circumstances. The
problem of preschool children's play space is of particular importance in the context of the need to
implement a child-centered approach to the organization of the educational environment, which would
create opportunities for the full provision and support of the processes of personal growth of preschool
children in the difficult conditions of the present military time. There is a growing need to define the
theoretical and methodological foundations of high-quality design of the play space, which ensures the
development of children's personal potential, the formation of their value orientations and social activity.
Despite the increased attention of scientists to this issue, most studies are narrowly focused, which leads to
fragmentation of the practical implementation of the results. The issues of a systematic approach to the
organization of the play space remain insufficiently developed, which makes it difficult to harmonize
theoretical provisions with the practice of preschool education. Therefore, the study of the features of the
quality of preschool children's play space in terms of its ability to influence the development of their
personal potential is an urgent task of modern psychological and pedagogical science and practice. We
consider it expedient to structure the theoretical and methodological approach to the study of play space,
generalize views on the role of play and play space in the development of preschool children's personality,
as well as identify the relationship between play activities, educational environment and social formation
of preschool children, which will be the purpose of this publication.

Theoretical foundations of research. The current global changes taking place in the world in general
and in Ukraine in particular have a significant impact on the child's living space. They determine the
peculiarities of their play activities, which, in turn, affects their mental development. Social transformations
necessitate a rethinking of the quality of the organization of play space, the content of play, and the nature
of preschoolers' communication. This actualizes the need to study the quantitative and qualitative
characteristics of preschool children's mental development.

The preschool period is a stage of initial socialization of a child, their entry into the world of culture
and universal values. At this time, personal potential is formed as a set of individual abilities, natural
inclinations, skills and readiness for further development. This process is realized through various types of
activities - play, cognitive, creative, labor and educational. It is during this period that self-esteem, cognitive
motivation, social skills, and emotional intelligence are formed. The child's acquisition of life competence,
mastery of knowledge about themselves and the world around him/her, formation of moral values and skills
to apply the acquired knowledge in practice depend on the quality organization of the play space. It provides
opportunities to engage preschoolers in various activities. Activation of cognitive processes, mental
development and formation of the child's personal potential are directly related to the level of participation
in play activities. Obviously, a well-organized play space is a powerful resource for the development of a
preschooler's personality, which requires special attention from teachers and parents.
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In modern studies (O. Kononko, I. Martynenko, T. Pirozhenko, etc.), play space is interpreted as
an integrated phenomenon - a system of conditions and situations created for the child's independent
activity, development of their cognitive, practical and creative abilities. The play space is an important
means of organizing the preschooler's life, promotes their purposeful cognition of the world around him/her,
development of creativity, social competence and formation of an active life position.

Given that the preschool period is characterized by the presence of many sensitive phases of
development, the play space should be designed to create conditions for the formation of the foundations
of the future personality. These are the years of intensive mental and personal development, the formation
of new mental qualities. The important needs of a child of this age are communication, recognition, respect
and independence. At this time, play, drawing, construction, modeling and application acquire the
characteristics of independent activities. Thus, the play space simultaneously influences both the formation
of the personality and the development of its activities.

The play space is a model of social interaction in which a child learns the norms and values of
society, learns to build interpersonal relationships, make decisions, and take responsibility for his or her
own actions. Through play, a natural connection is established between the child's personal experience and
the social environment, which contributes to his or her harmonious adaptation to the conditions of social
life, even in times of crisis. The preschooler's play space can be seen as a multicomponent structure that
combines spatial and subject, social and psychological aspects of development. Its diversity, flexibility, and
accessibility significantly affect the formation of such qualities as intelligence, purposefulness, efficiency,
life competence, optimism, responsibility, and productivity. Instead, the imperfect or unsystematic
organization of the play space limits the child's cognitive abilities, inhibits the realization of his or her
individual development trajectory, which negatively affects the formation of personal potential. In such
conditions, the full development of the emotional, volitional and value spheres is not ensured, which hinders
the formation of internal motivation for activity and personal growth.

The play space can be seen as a generalized model of various life situations and at the same time
as a kind of “training ground” for the child's socialization process. It is through play that a child learns the
rules of interaction, learns to communicate effectively, cooperate and resolve conflicts constructively.
Sociality is an important factor in the emotional well-being and harmonious development of a child's
personality, as the ability to establish relationships with others is the basis of social adaptation. Social and
communication skills are formed both in the process of interaction organized by adults in the play space
and during the child's independent games in the same environment [12, p. 359]. Insufficiently thought-out
or poor-quality organization of the play space negatively affects the formation of social qualities of the
preschooler's personality. Instead, a well-structured play space becomes an incentive for the child's
independence, initiative and active personal development, taking into account his or her individual mental
and social characteristics.

The results of targeted studies indicate a certain change in the perception of adults of the meaning
and functions of play space. More and more often, preschoolers' play is seen not as a leading activity, but
as entertainment or a form of leisure that should be replaced by focused learning. For many parents, learning
is considered more important and useful than any form of play. As a result, play is gradually being pushed
out of a child's daily life. However, the lack of play in a specially created play space leads to a set of
problems in the development of a preschooler's personal potential. The absence or primitive organization
of such an environment inhibits the formation of basic personal structures and distorts the development of
emotional and volitional and social spheres [2]. A well-designed play space, on the contrary, provides
conditions for independence, initiative, and free choice of activities. It allows a child to interact with
significant adults of their own free will, who should act not only as organizers, but also as partners, mentors,
and a source of knowledge and support. The role of an adult is to create a friendly atmosphere in which a
preschool child feels free, capable of self-regulation, choice and emotional stability [6, p. 12-13].

In a broad sense, the play space is a socio-cultural environment that combines social and natural
resources of child development. Its purpose is to provide a variety of activities that contribute to the full
mental and personal growth of the preschooler [1, p. 92]. It is within this space that the leading activities
that determine the formation of the child's personality are unfolding. A well-organized play environment
supports the development of self-awareness, self-esteem, motivational sphere, emotional manifestations
and feelings of a preschooler [7]. By expanding and complicating the forms of activity in the play space,
the child is able to become more aware of themselves, evaluate their own actions and the behavior of others.
A well-designed environment promotes a sense of dignity, self-respect, development of self-control skills,
emotional balance, and responsible attitude to social relationships. During this period, a hierarchy of
motives and awareness of one's own “I” in the system of interpersonal relations are formed [5, p. 86].

57



Personality and Environmental Issues, 2025. Volume 4, Issue 2.

Within the play space, the child's life orientations are transferred to the sphere of children's
subculture, which is consistent with the norms and values of the adult world and universal culture. This
process is based on the harmonious harmonization of goals and objectives of the participants in the
interaction - the child, the educator, other children and adults. It involves taking into account the specifics
of playful interaction: an imaginary situation, a play role, rules and experience of communication. Matching
occurs as a process of meeting, clashing, and combining the motives, interests, and goals of an adult and a
child. Thanks to this, the preschooler acquires the ability to transfer the acquired knowledge, skills and
abilities to new situations, i.e. learns to act flexibly, creatively and responsibly in changing conditions of
life.

The presence of a preschool child in a well-organized play space activates their communication
with adults and peers, stimulates the development of social activity and cognitive initiative. The
peculiarities of building a play space directly affect the nature and quality of communication between a
child and adults, during which the first manifestations of independence are formed, the boundaries of
knowledge of the world around him/her are expanded, and the understanding of social relations and norms
is deepened. The play space contributes to the emergence of new formations in the motivational sphere of
preschoolers, in particular, motives related to cognitive interest in the life of adults and the desire to imitate
their behavior, roles and actions [9]. One of the important motives at this age is the need to establish and
maintain positive relationships with adults. The play space is designed to satisfy the child's need to be
treated by an adult as an equal partner. In such conditions, communication acquires elements of cognitive
activity - the preschooler begins to take the initiative, ask questions, comment on the actions of the adult,
and express his or her own judgments.

The organization of the play space also affects the development of the personal form of
communication, which is manifested in the child's desire to discuss with adults the behavior, actions and
character traits of other people. In the course of the game, the relationship between a preschooler and an
adult acquires a cognitive and imitative form: the child copies the activities of a significant adult, while
trying to understand its meaning and logic. Such communication promotes reflection, the ability to analyze
one's own actions and emotions. The desire to assert oneself gives rise to the motive of competition in
children - the desire to be better, more successful, and achieve results. Along with this, moral motives play
an important role, manifested in the willingness to obey elders, the desire to do good deeds, help others,
and benefit others.

In the process of learning the experience of game communication and interaction, the foundations
of game culture are formed. It is here that the imaginary situation, role, and rules of the game are combined,
determining the logic of interaction, emotional background, and nature of joint activities of children and
adults [11]. Taking on a role, the child first reproduces individual actions, then generalizes them into a
system united by the image of a person. The game role acts as a means of learning cultural norms and ways
of behavior, forms new meanings of activity through the development of needs, motives, and value
orientations. Game rules set the boundaries of interaction between children's and adult subcultures, and
help to harmonize the expectations and behavior of game participants. Thus, the play space is an important
factor in expanding preschoolers' ideas about social life, forming practical skills in using objects and tools,
developing the ability to independently determine the game plot, give it meaning, distribute roles, follow
the rules of behavior and effectively organize interaction.

Special attention should be paid to the organization of play space in the context of building
relationships between preschoolers and their peers. This type of communication is significantly different
from communication with adults, as it involves a different dynamic - based on equality, mutual respect and
cooperation. The need to interact with peers is manifested through the child's desire to know themselves,
to compare their own capabilities, achievements and qualities with others. In the older preschool age, peers
often become more significant partners for a child than adults. A well-organized play space stimulates the
development of social unity, forms a readiness for mutual assistance, and teaches children to overcome
conflicts peacefully. In such conditions, a child masters models of communication based on cooperation
rather than submission. They learn to show sensitivity, kindness, and concern for others, which creates the
foundation for a humanistic attitude towards people.

Communication of preschoolers within the play space contributes to the development of social
skills: the ability to maintain a dialogue, exchange information, show leadership, and respond adequately
to the emotional manifestations of others. Other important results are the formation of self-esteem, the
development of empathy, and the ability to empathize and care. Sustained interest in interacting with other
children is supported by the possibility of complicating play activities, enriching plots and roles. A play
space that provides a transition from simple forms of communication to cooperative and competitive ones,
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in which children learn to achieve a common goal, perceiving each other as partners and rivals at the same
time, is effective [11]. Thus, a well-organized play space is an important means of developing the
motivational sphere of preschoolers, since it is through play that motives for activity are formed that meet
the child's natural needs for communication, self-expression, and cognition.

A well-organized play space should correspond to the leading activity of a preschool child - role-
playing, which is one of the most important forms of creative activity and is a prerequisite for the
development of creative potential. At this age, play is not only a means of leisure, but also a leading activity
that causes profound changes in the cognitive processes, emotional sphere and personal qualities of the
child, and contributes to the harmonious formation of his or her personal potential. One of the indicators of
a well-organized play space is the ability of children to independently create game plots, choose roles,
distribute functions among participants, and coordinate their own actions with those of partners. The
independent organization of role-playing games ensures the development of initiative, communication
skills, and also forms the ability to act in a team, following the accepted rules.

A special place among the types of game activities is occupied by the director's game, which
involves the use of substitute objects and symbolic actions. In the process of such games, the child masters
the ability to transfer the meaning of one object to another, which stimulates the development of
imagination, associative thinking and symbolic perception of reality. Subsequently, there is a transition to
role-playing, where the preschooler consciously imagines himself in a certain image, reproducing the
behavior of the chosen character and the relationship between people. A prerequisite for the effectiveness
of such activities is the creation of emotionally rich situations in which the child experiences vivid
impressions and is able to express them in his or her own play actions and stories.

The play space should encourage children to follow clear rules of the game, to form awareness of
the motives of cooperation and competition. Consistent complication of the types of games is an important
condition for the mental development of a preschooler: new game forms do not replace the previous ones,
but become a logical continuation of their evolution. This dynamic ensures the gradual development of
thinking, speech, imagination and emotional maturity of the child. In general, the game as a leading activity
of preschool age performs a number of functions that directly affect mental development: adaptive (helps
the child prepare for real life situations); communicative (provides the accumulation of communication
experience); cognitive (enriches intellectual potential); moral (contributes to the formation of ideas about
good and evil); emotional (allows you to feel pleasure from the activity); aesthetic (forms a sense of
harmony, beauty and proportion). In addition, playful activities promote physical development, form the
ability to behave voluntarily, self-regulate, and develop memory, attention, imagination, perception, and
will.

Within a well-organized play space, children develop intellectual actions and operations aimed at
solving cognitive and practical tasks. Elements of an internal plan of action appear, first in the sphere of
cognition, and later in the emotional and motivational sphere. The game allows the preschooler to develop
perceptual actions, learn to control attention, structure the material during memorization and reproduction,
and combine different types of thinking: visual-action, visual-figurative, and verbal-logical. An important
aspect is the coordinated functioning of imagination, thinking, and speech in the game. This approach
contributes to the formation of the ability to create and retain images in the mind, to manipulate them
arbitrarily, using language self-instructions. The child's activity in the play space at the same time has a
positive effect on the pace of mastering speech as the main means of communication, which, in turn,
becomes the basis for further personal growth.

In the process of play activities, the child learns moral norms, rules of cultural behavior, forms the
ability to control their own actions and turn them into consciously regulated actions [3]. It is through play
that primary moral self-regulation develops - the child begins to distinguish between right and wrong, forms
elementary ethical guidelines. In parallel with moral formation, there is also the development of aesthetic
feelings, the ability to perceive beauty in objects, phenomena and human relationships. Play activities in a
well-designed space help a child to comprehend the laws of the world around him or her, i.e., it becomes
the basis for the formation of the primary, still schematic, but holistic child's worldview. It is here that the
foundations of self-awareness and self-esteem are laid, and the motivational sphere, emotional stability,
and ability to self-control are developed.

Participation in the game contributes to the gradual development of independence, independence
from adults, and the expansion of social ties. This creates conditions for deeper self-awareness, the
formation of self-esteem, and the ability to evaluate one's own actions and the actions of others. A hierarchy
of motives develops, and a desire for moral self-improvement and social responsibility emerges [8]. Thus,
when creating a play space, it is necessary to take into account not only aesthetic and object-spatial aspects,
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but also psychological conditions that enable the child to realize his or her “I” in the system of human
relations. It is this organization of the play space that will contribute to the formation of a harmonious,
proactive, creative and morally mature preschooler's personality.

In order to test the theoretical generalizations made, a focus group survey was conducted. The
purpose of the focus groups was to help educators and psychologists specify what they think about the
features and possibilities of high-quality organization of play space in preschool education. The focus group
survey revealed several important trends:

1) the play space is built with an emphasis on creating opportunities for preschoolers to engage in
various role-playing games that are creative and consist of a sufficient number of interconnected elements;
active participation of children in such games contributes to the development of their consciousness, system
of needs, moral beliefs and other personal qualities that significantly affect the formation of purposefulness
and stability of behavior; conditions are created for children to take the initiative in terms of the theme of
games and the actual game actions;

2) in some children's groups, the organization of the play space is focused on creating conditions
for various types of productive activities, for board games, for performing object actions; children in such
groups have a significantly impoverished content of play activities, lack of interest in interaction with peers,
and prefer manipulative and monotonous play activities;

3) in many groups, the play space is filled with a variety of toys, materials and equipment based on
thematic zones, which limits children's choice of play activities, their initiative, and reinforces the
reproductive nature of play; playrooms lack a variety of materials, games and equipment that would ensure
children's free choice of favorite activities;

4) the organization of the play space is carried out without taking into account the dynamics and
mobility of the environment, there is no zoning into active, working and quiet zones; children are deprived
of the opportunity to move freely in it, which does not form the ability of preschoolers to actively cooperate
with the environment, does not contribute to the development of their activity and freedom;

5) the principles of variability, diversity and accessibility are only partially observed in the
organization of the play space, which negatively affects the development of children's ability to navigate in
human life and beyond, to behave moderately and prudently in new conditions;

6) in the studied groups, the play space is organized in such a way that it does not sufficiently
contribute to the formation of the motivational sphere of play activities and the ability to cooperate in joint
play activities, that is, the development of the need for play, the formation of playful motives for interaction
with peers, friendliness and openness to relationships with peers and educators;

7) educators do not take into account the fact that the organization of play space for children of this
age category should not be spontaneous, but with the understanding that preschoolers have a need and begin
to form a desire to show such personal traits as independence and activity;

8) not all educators guide, support and assist children in play activities, take into account their
individual characteristics and needs; some educators lack the ability to unobtrusively and tactfully interest
children in play activities, which can harm the free development and activity of preschoolers; only
sometimes educators offer children games based on partnership and voluntary participation of everyone;

9) in general, educators understand that children not only live in a different world, but also have a
different perception of it, but do not realize that in the process of organizing play space in preschool
education institutions, care should be taken to create conditions for preschool children to realize themselves
as individuals.

Thus, the focus group survey revealed a contradiction between the necessary (activity in the
organization of play space and a clear understanding of its role and importance in the mental development
of children) and the actual (lack of an adequate level of activity in the organization of play space, lack of
understanding of the importance of its impact on the personal development of preschool children) ideas of
educators about its quality. We believe that the design of preschool children's play space in the context of
a child-centered approach should be aimed at developing the child's individual capabilities in various
aspects of human existence, forming the child's inner freedom and independence in relations with people
around him or her and the environment. The modern approach to the organization of preschool children's
play space should be based on the developmental and protective paradigm in terms of physical, mental,
social and spiritual health of the child [1, p. 91].

Conclusions. Thus, in the process of determining the features and strategies for the development
of the personal potential of preschool children, an important role should be given to the analysis of the
essence and specifics of the organization of the play space. The full and harmonious development of a child
is possible only if the multidirectionality of the play environment is taken into account when creating and
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improving it. The play space is considered as an integral system of conditions and influences that ensure
the active development of the preschooler's personal potential, the formation of his/her ability to
independent and creative activity, the development of communication skills, the ability to cooperate, take
initiative and adapt to changes. It is a space for the child's life and personal growth, within which he or she
gains experience of leadership and subordination, develops cognitive activity and learns the moral norms
of social life.

The organization of a modern play space should be based on the latest approaches that prioritize a
personality-oriented concept of development that helps to unlock the potential of each child. Creating such
an environment requires taking into account the multifunctionality of the space and play materials that can
stimulate the child to plan and implement their own play ideas independently. After all, toys or objects with
fixed uses often limit creativity, reduce variability, and lead to monotony in preschoolers' actions. Instead,
the ability to freely transform the play space significantly increases the level of play activity, independence
and creativity of the child.

Improving the organization of the play space should be based on the principles of ecologization,
individualization and child-centeredness, which involve taking into account the psychological, age and
social characteristics of each child's development. The implementation of these approaches ensures the
creation of an optimal developmental environment that will help to reveal the individuality of preschoolers,
increase the effectiveness of the educational process and harmoniously combine the educational,
educational and developmental components of play activities.

A perspective for further research. In developing the problem of organizing the play space as a
factor in the development of preschool children's personal potential, we consider it promising to focus on
identifying the direct impact of the quality of the play space on the development of individual qualities,
cognitive abilities and intelligence, creativity and creativity of preschool children, as well as their readiness
for school and the course of adaptation processes.
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