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PROFESSIONAL IDENTITY AND VALUE ORIENTATIONS OF A NEW UKRAINIAN
SCHOOL TEACHER

AmnoTanis. B ymoBax pedopMmyBaHHs 3aranbHoOI cepelHbOT OCBITH B YKpaiHi, peasizamii KOHIemii
Hosoi Vkpainucekoi Ilkomun (HVYII) Ta BHKIMKIB BOEHHOTO dYacy mpobiema (OpMyBaHHS CTIiHKOI
npodeciiHOi iIEHTUYHOCTI BYHUTENS SIK HOCIA 1 TpaHCHATOpa TYMaHICTHYHHMX IIHHOCTEH HalyBae
[IEPIIOYEPTOBOTO 3HAYEHHS. Y CTaTTi PO3TISIHYTO TMOHATTS, SIKI B3a€MOTIOB'S3aHi 1 JOMOBHIOIOTH OJHE
OJTHOTO, PO3IIMPIOIOYH Ta MOTIHOIIOIYH 3MIicT (eHOMEHY iJEHTHYHOCTI, TIPOTE OMUCYIOTHCA JIESIKUMH
aBTOPAMM SIK CHHOHIMIYHI: 1ICHTHYHICTh BUATES, TIEIaroTivHa 1ICHTHYHICTG 1 MpodeciiiHa iIeHTHIHICTh
Bumtens. [legaroriuna iI€HTUYHICTh € CHCTEMHOIO LIHHICTIO cydacHOi ocBiTH. B konTekeri HYII 3pina
MeJaroridyaa  1MeHTUIHICTh 3a0e3leduye peamizallifo TeIaroTikd MapTHEPCTBA, CIYTYE PECypcoM
MICUXOJIOTIYHOI CTIIKOCTI BYMTENIB i yYHIB B YMOBaxX BOEHHOTO 4acy Ta € MEepPeayMOBOIO (OpMyBaHHS
HaIlIOHATBHOI 1MEHTUIHOCTI y4HIB. Po3MuTa memaroriyHa igeHTHUYHICTh NPU3BOJWTH O 3HIDKCHHS
ABTOPUTETY BUMTEJIS, BIATBOPEHHS aBTOPUTAPHHUX MOJENel B3aEMOIii Ta MiApUBae MIHHICHUH MOTEHIial
OCBITH. Y CTaTTi pO3KPUBAETHCA CYyTHICTh IPOGECIHOT IIEHTUIHOCT] BUNTENS K IUHAMIYHOTO, IHHICHO
3YMOBJICHOTO KOHCTPYKTY, IO 3aliMa€ MPOMIDKHE MiCIle Mi?K OCOOMCTICHOIO Ta COLIAIEHOIO 1IEHTHYHICTIO.
[IpencraBineHO YOTHPUKOMIOHEHTHY CTPYKTYPY MEAarorivHol iIeHTUIHOCTI (KOTHITUBHO-peQIICKCUBHHUM,
LiHHICHO-CMUCIIOBHIA, eMOIIHHO-a(peKTUBHUN Ta TIOBEIiHKOBO-IisSUTbHICHUH KOMIIOHEHTH), BU3HAYEHO 11
KpHTepii (pedrekcuBHO-TTI3HABAILHUT, [[IHHICHO-CMHCJIOBHH, eMOLIHO-1ICHTU( KA HHUH,
MTOBEIIHKOBO-aBTEHTUYHHUH ),  TAKOXK TPH PiBHI ¢(hOpPMOBaHOCTI ineHTHIHOCTI (Mudy3Hui, hopMyBanbHAN
i 3pumii). OOrpyHTOoBaHO, 1moO 100pe chopmoBaHa NpodeciiiHa 1JICHTUYHICTh BUCTYINAE YUHHUKOM
TICUXOJIOTIYHOI TOTOBHOCTI BUHTEIS JI0 TBOPYOI AiSIIBHOCTI, CIIPHsIE€ BITFHOMY BHKOHAHHIO MpodeciitHmx
(GyHKIiH, TiABUILYE piBeHb JAOMaraHb, PO3BHBAE IHAWBIAYAIbHUN CTHIb 1 YMOJMIIMBIIOE aBTCHTUUHY
Cy0'eKT-Cy0'€eKTHY B3a€EMOZII0 B CHCTEMi «BUHTEIb—Yy4eHb». llepCcleKTHBH MNOJANbIINX JOCHTIIKEHb
BOauaroThCsl y po3poOdLi Ta ampobarii mporpamM MCUXOJOTIYHOTO CyNnpoBoAy (OpMyBaHHS MpodeciiHoi
IICHTUYIHOCT] BYUTEIIIB Y CUCTEMI HETIEpEPBHOT OCBITH.

Karuosi cioBa: mpodeciiina ieHTUYHICTh BUMTENs, LiHHICHI opienTauii, HoBa Ykpainceka
[Ixoma, akCioMOTIYHMM MiAX1M, TIeAaroTiuHa B3a€MOIisl, TBOPUHI MOTEHIIIa], TOTOBHICTE 10 TpodeciiHol
USIIBHOCTI.

Abstract. In the context of reforming general secondary education in Ukraine, implementing the
New Ukrainian School (NUS) concept, and facing the challenges of wartime, the problem of forming a
stable professional identity of the teacher as a bearer and transmitter of humanistic values becomes
paramount. The article focuses on concepts that are interrelated and complement one another, broadening
and deepening the content of the identity phenomenon, yet described by some authors as synonymous:
teacher identity, pedagogical identity, and professional identity of the teacher. Pedagogical identity is a
systemic value of modern education. In the context of the NUS, a mature pedagogical identity ensures the
implementation of partnership pedagogy, serves as a resource for the psychological resilience of teachers
and students in wartime conditions, and is a prerequisite for the formation of students' national identity. A
blurred pedagogical identity leads to a decline in the teacher's authority, the reproduction of authoritarian
interaction models, and undermines the value potential of education. The article reveals the essence of the
teacher's professional identity as a dynamic, value-driven construct occupying an intermediate position
between personal and social identity. A four-component structure of pedagogical identity is presented
(cognitive-reflective, value-semantic, emotional-affective, and behavioral-activity components), its criteria
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are defined (reflective-cognitive, value-semantic, emotional-identificatory, behavioral-authentic), along
with three levels of identity formation (diffuse, forming, and mature). It is substantiated that a well-formed
professional identity acts as a factor of the teacher's psychological readiness for creative activity, facilitates
the free performance of professional functions, raises the level of aspirations, develops an individual style,
and enables authentic subject-to-subject interaction within the 'teacher—student' system. Prospects for
further research are seen in the development and testing of psychological support programs for the
formation of teachers' professional identity within the continuing education system.

Keywords: professional identity of the teacher, value orientations, New Ukrainian School,
axiological approach, pedagogical interaction, creative potential, readiness for professional activity.

Statement of the Problem and Its Connection with Important Scientific or Practical Tasks

In the current context of Ukrainian education reform — driven by European integration processes,
implementation of the New Ukrainian School (NUS) concept, and the extreme challenges of wartime — a
number of contradictions in teachers' professional activity have become sharper. On one hand, society
demands a teacher who is a humanist, a creator, a leader, capable of subject-to-subject interaction and able
to develop in students a value-based attitude toward themselves, others, and their country. On the other
hand, a decline in the prestige of the teaching profession, the erosion of professional self-awareness, and a
rise in professional burnout are all being observed — factors that directly affect the quality of the educational
process [1].

As noted in earlier research, students' choice of a pedagogical university is often driven not by a
vocation, but by the desire to acquire higher education as such — a situation that precludes the formation of
an authentic professional identity during the stage of professional training [10]. Under martial law, this
problem takes on a critical weight, since it is precisely the teacher who serves as an existential anchor for
the child, a bearer of cultural memory and national identity. Hence an urgent scientific-practical problem
arises: identifying the factors that form the teacher's professional identity as a prerequisite for their readiness
for creative, value-oriented pedagogical activity within the 'teacher—student' system.

Analysis of Recent Research and Publications

The problem of identity has an interdisciplinary character and is explored across psychology,
pedagogy, philosophy, and sociology. The theoretical foundations of identity research were laid by E.
Erikson, who viewed it as a central psychosocial structure that forms over a lifetime [13]. The social-
psychological aspects of identity are revealed in the works of H. Tajfel and J. Turner [15].

Of particular significance for pedagogical science and practice are the axiological approaches of I.
Bekh, I. Ziaziun, and H. Ball, which substantiate the value dimension of education as the foundation of
humanistic pedagogy [1; 3]. The problem of creative self-realization of the teacher was studied by V.
Andrieiev, D. Bohoiavlenska, V. Kan-Kalik, V. Rybalka, Ya. Ponomarov, and others. Also important for
our research are the contributions of foreign colleagues (C. Day, J. Nias, S. Feiman-Nemser), who
demonstrate the dynamic, narrative, and value-conditioned nature of pedagogical identity [12; 14].

At the same time, despite a substantial body of scholarly work, a coherent conception of the
teacher's professional identity specifically within the context of the NUS and considering contemporary
socio-cultural challenges remains underdeveloped. Approaches to the structure of identity, the criteria for
its formation, and the mechanisms by which identity influences the teacher's readiness for creative
interaction with students all require systematization. These unresolved aspects constitute the problem field
of the present article.

Purpose of the article — to conduct a theoretical-pedagogical analysis of the phenomenon of the
NUS teacher's professional identity as an axiological category; to define the structure, criteria, and levels
of pedagogical identity formation; and to substantiate its role as a factor of the teacher's psychological
readiness for creative professional activity and effective interaction within the ‘teacher—student' system.

Presentation of the Main Research Material

The teacher's professional identity is understood here as a dynamic, multidimensional, personal-
value construct that arises in the process of professional development, provides the individual with integrity,
self-sameness, and definiteness in professional activity, and occupies an intermediate position between
personal and social identity. Unlike professional competence, which can be formed directly through
instruction, identity is built through experience, reflection, value choices, and sense-making. This is
precisely why it is a deep determinant of pedagogical behavior — more stable than individual knowledge or
skills.

Drawing on scholarly approaches, we propose a four-component structure of the NUS teacher's
professional identity:
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Cognitive-Reflective Component — awareness of oneself as a subject of pedagogical activity,
knowledge of one's strengths and weaknesses, capacity for pedagogical reflection, and critical
comprehension of one's own experience.

Value-Semantic Component — the core component, encompassing the system of pedagogical
values (love for the child, dedication to the profession, justice, respect for dignity) and understanding of the
meaning of pedagogical work as a socially significant mission. Through this component, identity acquires
an axiological character.

Emotional-Affective Component — a sense of pride in belonging to the pedagogical community,
job satisfaction, pedagogical optimism, emotional resilience.

Behavioral-Activity Component — the ability to act in accordance with one's identity, to choose
strategies, methods, and forms of work that correspond to one's internal value convictions.

The criteria for pedagogical identity formation are: reflective-cognitive (depth of self-awareness),
value-semantic (presence of a stable value system), emotional-identificatory (strength of emotional
connection with the teacher role), and behavioral-authentic (alignment between convictions and practices).
According to the degree of expression of these criteria, three levels are distinguished: diffuse (blurred
identity, contradictory values, low reflection), forming (sufficiently conscious identification, positive
attitude toward the profession, but non-systematic reflection), and mature (stable, coherent identity, organic
correspondence between values and practices, authenticity) [1; 2; 10].

An important theoretical position is that a well-formed professional identity directly acts as a factor
of the teacher's readiness for creative professional activity. As shown in research by V. Rybalka and V.
Moliako, creativity is a property of professionals who work effectively in their respective field. Moreover,
'in the case of the unity of the specialist's personality [and] formed identity, their activity will be a flow of
creativity where nothing is superfluous' [10]. Conversely, a teacher with an unstable, diffuse identity tends
to reproduce reproductive, authoritarian, or manipulative interaction models — a tendency that negates any
creative potential.

Table 1 Structure of the Teacher's Personality with Formed Professional Identity

_ _ Motivational Informa_ti_onal- Goa_l- Operational- Emotio_nal-
Dimension Component Cognitive Forming Result Affective
Component Component = Component | Component
Communication  Need and Use of Understanding Effective Acceptance
Ability motivation to professional partners; interaction; of fellow
communicate  terminology; accepting recognizing professionals
with students, perception and community-  the partner's and student;
parents, discussion  of developed value; ability to
colleagues; ideas; ability to decisions; establishing  evoke
need for objectively understanding = contacts; high positive
psychological- perceive the causes of speech culture emotions;
pedagogical another another's tolerance and
information person's behavior sensitivity
and experience personality
sharing
Orientation Humanistic Broad Awareness of Overcoming  Job
pedagogical cognitive activity goals; obstacles; satisfaction;
orientation; interests in formation of identification sense of love
striving for pedagogy and plans for with the and respect
creative  self- psychology; further growth professional  for the
realization and creative community; student
a positive self- processing of career growth
image as information;
teacher interest in
spiritual values
Character Initiative, Curiosity, Goal- Perseverance, Sense of
responsibility,  diligence, directedness, | discipline, dignity, tact,
activity, independence, humor; pride,
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_ _ Motivational Informa_ti_onal- Goa_l- Operational- Emotio_nal-
Dimension Component Cognitive Forming Result Affective
Component Component = Component = Component
organization,  avoidance of critical self-control,  satisfaction
demandingness templates thinking, independence from the
toward oneself decisiveness profession
and students
Self-Awareness  Awareness of Development  Goal-setting;  Objective Positive self-
oneself as a of reflection; possession of self- attitude;
professional; ability for self- professional assessment; sense of
need for self- observationand ideals and self- self- dignity;
knowledge and comparison of improvement | regulation and ability to
self- 'real self' and programs self-control in manage
improvement  'ideal self' activity emotions
Experience Readiness to Deep Ability to Developed Satisfaction
act according knowledge of resolve skills; from acquired
to ideals; need professional complex pedagogical  experience
to disseminate content; situations; technique; and level of
one's own reflection on development  ability to mastery
mastery one's own of creative mobilize all
capabilities activity experience
strategy
Intellect Orientation Adequate Logical Ability  for Sustained
toward attention span; thinking, 'lateral attention
concentration;  sensory- creativity; thinking'; under
motivation for perceptive ability to creative pressure;
intellectual abilities; independently imagination;  inspiration;
development;  'openness’ to formulate developing resilience to
need for new knowledge hypotheses ideas in failures and
creative search intensive criticism
work
Psychophysiology Orienting- Average level Average  or High  work Average level
exploratory of sensitivity; high level of capacity; of
reflex high or average plasticity; balance of emotionality
reactions; level of nervous emotional excitation and
formation  of system ergicity stability and inhibition
stable creative self-regulation processes

In the context of the NUS, special significance attaches to the teacher's capacity for subject-to-
subject interaction grounded in the recognition of the value of the other and of oneself. Partnership
pedagogy — one of the key principles of the NUS — requires from the teacher not merely methodological
preparation but, above all, value-semantic clarity. A teacher with a blurred identity cannot become an equal
partner: they inevitably revert to authoritarian or laissez-faire models, often without realizing it. A mature
professional identity, by contrast, generates the corresponding communicative, characterological, and
reflexive properties: initiative, responsibility, goal-directedness, capacity for reflection, self-acceptance,
and empathy [10].

In wartime conditions, the role of the teacher's identity becomes even more pressing. The teacher
today is not only an educational agent but also a bearer of national identity and psychological resilience —
a symbol of safety for the child. One's own mature pedagogical identity allows the teacher to endure high
psycho-emotional demands, find resources for creativity, flexibly adapt work formats (for example, to

activity
dispositions

distance learning), and simultaneously remain authentic [2; 5].
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The professional community plays an important role in the development of professional identity,
serving as a reference group and acting for the individual as a source of behavioral norms and value
orientations, as well as a standard for comparison (T. Newcomb, M. Sherif, H. Kelley). The reflection of
group values leads to the formation of value-semantic orientations in the individual, and the achievement
of professional identity is associated with the person's adoption of value positions sanctioned by the
professional community.

L. Roberts and J. Dutton identify four directions in the formation of professional identity: the moral
direction (the content of identity includes moral qualities distinguishing 'good' from 'bad' people), the
evaluative direction (the group to which the person belongs is positively assessed by members of their own
and other groups), the developmental direction (change of identity over time), and the structural direction
(characterizing the various ways individuals organize and structure their multiple identities, including
professional identity) [4].

At the same time, the process of forming professional identity is not completed at the stage of
professional training. It continues throughout the entire professional life of the teacher and depends on
many factors: professional reflection, interaction with the professional community, experience of
pedagogical activity, the continuing education system, and social recognition of the profession. For this
reason, an important task of contemporary pedagogical education is to create conditions for supporting the
teacher's professional self-determination, developing their reflective culture, and fostering awareness of
their own professional mission [8].

In wartime conditions, the teacher's professional identity also fulfills a stabilizing function. The
teacher's capacity to remain psychologically resilient, to support students, to demonstrate humanistic values
and civic responsibility becomes a vital resource of the educational system [11]. The teacher is often the
figure who helps the child preserve a sense of security, trust, and a vision of the future. This underscores
the need to strengthen psychological support for teachers, to develop programs for professional self-
preservation, and to support the pedagogical community.

Thus, the professional identity of the New Ukrainian School teacher is not merely an individual
characteristic of the teacher's personality but a strategic resource for the development of contemporary
education. Its formation must become one of the priority areas of the system of pedagogical and continuing
education, since it is precisely a mature professional identity that ensures the teacher's readiness for creative
activity, effective pedagogical interaction, and the realization of education’s humanistic values in the face
of societal challenges [16; 17].

Digital Transformation and the Teacher’s Professional Identity in the Context of Continuing
Education

Contemporary processes of digital transformation in education introduce an additional dimension
to the problem of the teacher’s professional identity formation. The rapid transition to distance and blended
learning formats, which was catalysed by the COVID-19 pandemic and further deepened by the full-scale
war, has posed qualitatively new demands on the teacher’s professional self-determination. Research
evidence confirms that teachers who possess a stable professional identity demonstrate greater adaptability
in the face of technological and organisational changes — they perceive digital tools not as an existential
threat to their professional role, but as an extension of their pedagogical capabilities [18; 19].

In this context, continuing professional education acquires a special significance. It is not merely a
mechanism for the acquisition of new competencies, but a space for the “recollection” and reconsolidation
of professional identity under conditions of constant change. Recent systematic reviews of the literature
devoted to teacher identity demonstrate that the very process of professional learning — particularly when
it is collaborative, reflective, and oriented towards practice — is one of the most potent tools for identity
formation and stabilisation throughout the career trajectory [20]. The community of practice (J. Lave, E.
Wenger) fulfils a function of “identity scaffolding”: it provides the teacher with recognition, value
feedback, and a shared professional narrative. For the NUS teacher, such communities — methodological
associations, school teams, online professional networks — constitute resources of identity support, the
significance of which is particularly pronounced under martial law, when standard institutional structures
may be disrupted.

A separate aspect meriting attention is the relationship between a teacher’s professional identity
and their psychological well-being. Studies conducted during the years of the full-scale war in Ukraine
confirm that among the key predictors of emotional resilience and resistance to professional burnout in
educators is precisely the presence of a clear and stable professional self-concept. Teachers who clearly
articulate the meaning of their activity, identify strongly with the teaching profession, and perceive
themselves as agents of change demonstrate significantly higher indicators of job satisfaction and coping
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capacity under conditions of chronic stress [21]. Conversely, a blurred professional identity, accompanied
by value ambivalence and a deficit of professional self-respect, creates preconditions for emotional
exhaustion, the adoption of depersonalisation strategies, and ultimately for departure from the profession —
a trend that has intensified considerably in the conditions of wartime dislocations [22].

The gender dimension of professional identity deserves special mention in the Ukrainian context,
given that the pedagogical profession in Ukraine remains predominantly female. For women teachers,
professional identity is often interwoven with family-role identity, which creates additional complexity
under martial law: the need to simultaneously fulfil roles as educator, mother, carer, and psychological
support figure generates a specific “identity overload.” This circumstance is particularly important for the
design of psychological support programmes for teachers, which must take into account the multi-
dimensionality and dynamic nature of their identity.

Regarding the methodological instruments for studying and supporting professional identity, it is
important to note the growing interest in narrative approaches. The teacher’s professional narrative — the
story they tell about themselves as a professional — is at once a diagnostic tool and an instrument of identity
construction. Research demonstrates that participation in reflective biographical seminars and narrative
writing practices significantly enhances self-awareness and strengthens the value-semantic component of
identity [23]. These approaches are promising for inclusion in the continuing education system for NUS
teachers, particularly at a time when the war has disrupted conventional biographical scenarios and
compelled many teachers to reconstruct their professional self-image in fundamentally new contexts.

A further direction in the scholarly discussion concerns the relationship between the professional
identity of the teacher and students’ national identity. In the conditions of the Russian-UKkrainian war, this
relationship is becoming especially significant: the teacher acts not only as a transmitter of knowledge, but
also as a bearer of cultural memory and civic values. A teacher who is personally immersed in a mature
professional identity grounded in humanistic and patriotic values becomes a natural model for students’
civic and national self-determination. International data confirm that teachers with a clear axiological
identity exert a statistically significant influence on the civic engagement and national identification of their
pupils [24]. This provides an additional argument for prioritising the systematic support of teacher identity
formation at the institutional level — as a strategic investment not merely in the quality of education, but in
national resilience as a whole.

Thus, the problem of the teacher’s professional identity in the NUS context extends far beyond the
scope of individual-psychological formation and constitutes a systemic pedagogical and socio-cultural
phenomenon. The theoretical analysis conducted confirms the need for an integrated approach to its study,
which combines psychological and pedagogical, axiological, biographical, and socio-cultural perspectives.
The development of corresponding programmes for the support of teacher identity formation within the
system of continuing education is a priority task of contemporary Ukrainian pedagogical science and
practice, which acquires particular urgency in the conditions of wartime and post-war recovery of the
educational system.

Conclusions and Prospects for Further Research

The analysis conducted allows for the following conclusions. The teacher's professional identity is
an axiological category reflecting the teacher's value-semantic self-determination and constituting a
systemic value of modern education. It has a complex structure encompassing cognitive-reflective, value-
semantic, emotional-affective, and behavioral-activity components; its formation is assessed by means of
four criteria (reflective-cognitive, value-semantic, emotional-identificatory, and behavioral-authentic) at
three levels (diffuse, forming, mature).

A well-formed professional identity is a key factor of the teacher's psychological readiness for
creative professional activity, ensures the free performance of functions, an elevated level of aspirations,
and the development of an individual style — and is a necessary prerequisite for authentic subject-to-subject
interaction within the ‘'teacher—student' system in the NUS context. In wartime conditions, a mature
pedagogical identity becomes a resource of psychological resilience for all participants in the educational
process.

Prospects for further scholarly investigation are seen in empirical research into the levels of
professional identity formation among NUS teachers, in the development and testing of a psycho-
pedagogical support program for building mature teacher identity within the continuing education system,
and in researching the relationship between the teacher's professional identity and students' national identity
under wartime conditions.
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