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PSYCHOLOGICAL EFFECTIVENESS OF THE EMOTIONAL INTELLIGENCE
DEVELOPMENT PROGRAM, DEVELOPED ON THE BASIS OF THE USE OF ART
THERAPEUTIC METHODS, IN THE PROCESS OF PROFESSIONAL TRAINING OF
FUTURE PRIMARY SCHOOL TEACHERS

AHoTamnis. Y crTarTi 3[iiiCHEHO TEOPETUYHHI aHalli3 MPoOJIeMU PO3BUTKY €MOIIIIHOTO 1HTEIEKTY
MaiOyTHIX y4YWTENiB MOYAaTKOBOI IIKOJH Ta MPEICTABJICHO PE3yJIbTATH EKCIEPHUMEHTAIBLHOI MepeBipKH
MICUXOJIOTIYHOI e(EeKTUBHOCTI MpOTpaMy PO3BUTKY EMOLIWHOTO iHTENEKTy, po3po0ieHoi Ha OCHOBI
BUKOPHCTAHHS apT-TEPalleBTHYHUX METOMIB y Tporeci mpodeciifHol MAroToBKU. AKTYalbHICTH
JOCHI/PKEHHS 3YMOBJICHA 3POCTaHHAM BHUMOT 0 OCOOHUCTICHOI Ta Mpo¢eciiHOi TOTOBHOCTI Cy4acHOTO
rmejarora, HEOOXImHICTIO (OpPMYBaHHS WOTO EMOINMHOI CTIHKOCTI, 3JaTHOCTI JO CaMOpPETyJIAIii,
eMIaTiiiHoi B3aemMoAii Ta CTBOPEHHsS IICHXOJOIIYHO OE3MEeYHOTO0 OCBITHHOTO CEPEOOBHINA B YMOBaXx
CYyYaCHHMX CYCIIJIbHMX BHUKIHUKIB. Y CTaTTi YTOYHEHO IICHXOJIOTTYHHM 3MICT TOHATTS «EeMOIIHHUN
1HTEJIEKT», PO3KPUTO HOro CTPYKTYPHI KOMIOHEHTH Ta OOIPYHTOBaHO AOLUILHICTE BUKOPUCTAHHS apT-
TEpaneBTUYHNX METOJIB K €(PEeKTHBHOTO 3ac00y PO3BUTKY €MOIIITHOTO CaMOyCBiIOMJIEHHS, EMOIIHHOT
caMOoperyJIAllii, MOTUBAIIi], eMIAaTii Ta COLiaThbHUX HABUYOK MaWOYTHIX YUHUTENIB ITOYaTKOBOI IIIKOJIH.

Y po0oTi MpeiCTaBIeHO Pe3ybTaTH EKCIIEPUMEHTAIBHOTO JOCHIKCHHS, MPOBEICHOr0 Ha 0a3i
Komynansaoro 3aknmany KwuiBcbkoi oOmacHoi pagu «binonepkiBcbkuil TymaHiTapHO-TeOaroriqHui
(haxoBuil KoJeK» cepell 3100yBauiB OCBiTH crielianbHOCT] «[lodyaTkoBa ocBitay. Ha koHCTaTyBanbHOMY
eTari JoCIipKeHHs B3sU1H y4dacTh 210 cTyaeHTiB, i3 4wcna skux O0yno chOpMOBAaHO E€KCIIEPHUMEHTANbHY
rpymy Ui peanizamii mporpaMu MCHXOJIOTIYHOTO rypTka «EMouiiiHuii iHTenekT». [Iporpama Bkitodana
CHUCTEMYy TPEHIHTOBHX 3aHATH 13 BUKOPHCTaHHAM i30Tepamii, My3WKOTepamii, Ka3KoTeparii,
MaHJaoTeparii, KoJaXyBaHHA, BOpaB 13 MeTaQOPHUYHMMHU AacOLIaTHBHUMHU KapTKaMH, TBOPYUX 1
MIPOEKTUBHUX TEXHIK, CIIPSIMOBAHUX HAa PO3BUTOK OCHOBHUX KOMITOHEHTIB €MOIIIHHOTO iHTeneKTy. I1in gac
3aHATh YYaCHUKH HaBYaJKCS PO3Mi3HABATH Ta yCBIJOMIIIOBATH BJIACHI €MO1ii, KOHCTPYKTHBHO PEryIIOBaTH
EMOIIiifHI CTaHH, PO3BUBATH EMIIATIIO, yIOCKOHATIOBATH HABUYKH KOMYHIKaIlii, pediekcii Ta mpodeciinoi
B3aemopii. [lpakTuunmii cynpoBia mporpamu 3a0e3mnedyBaBcsi aBTOPCHKUMHU POOOYMMH apKyIllaMu, sKi
CTIPUSLITU CHCTEMATH3IIii OTPUMAHOTO JIOCBIY, PO3BUTKY peduieKcii Ta 3aKpilUIeHHIO CPOPMOBAHUX YMiHb.

AHarni3 pe3yabTaTiB eKCIIEPUMEHTAIBHOTO TOCTIKEHHS MIATBEPIUB IICHXOJIOT1YHY e()eKTUBHICTh
ynpoBajpkeHoi mporpamu. llicas 1 peamisamii 30inpInniacsd dYacTKa YYacHHKIB 13 BHCOKHM piBHEM
€MOLIMHOr0 1HTENEeKTYy, MOKPAIIWINCSI TOKAa3HUKH EMOLIHHOI0 CaMOYCBIIOMIJIEHHS, CaMOpEryJisLii,
eMraTtii, CcolialbHUX HAaBHYOK 1 BHYTpPIIIHOI MoOTHBAIii. Pe3ynbTaTH MCHXOJIOr0-MeNarorivyHoro
CTHIOCTEPEKECHHS 3aCBiTUHIIH ITiBUIICHHS PiBHA Pe(IeKCHBHOCTI, €MOIIITHOI CTIHKOCTI, KOMYHIKaTHBHO1
KYJIETYPH Ta TOTOBHOCTI MaiOyTHIX yYUTENIB O KOHCTPYKTHBHOT B3a€MOJIIT 3 yYACHUKAaMHU OCBITHHOTO
nporecy. JloBeneHo, mo KOMIUIEKCHE BUKOPUCTAHHS apT-TEPAeBTHIHUX METO/IB € e(peKTUBHIM 3aCO00M
PO3BHUTKY €MOILIIMHOTO iHTEJIEeKTy MalOyTHIX YUHTEINiB MOYaTKOBOI IIKOJIM Ta MOXKE OYTH PEKOMEHJ0BaHE
JUIA BIIPOBA/DKEHHS y CHUCTeMy iXHBOI mpodeciiiHoi miaArotoBku. 3a pe3ylbTaraMu JIOCHIIKEHHS
Ppo3po0iIeHO MEeTOAMYHUH MOCIOHUK «PO3BUTOK EMOLIIIHOTO IHTENEKTY 3ac00aMH apT-Teparnii», IKUil MoXke
BHKOPHUCTOBYBATHCS Y JiSUTbHOCTI TICHIXOJIOTIYHHX CITY’KO Ta 3aKJIafiB OCBITH.

KuarouoBi cnoBa: apm-mepanis, emoyiiinuil iHmenexm, eMnamis, MatlOymHi guumeini HO4amKkogoi
wKonu,; npogecitina nio2omosKka, camopeyiayis, coyianbri HAGUYKU.

Abstract. The article provides a theoretical analysis of the problem of developing emotional
intelligence of future primary school teachers and presents the results of an experimental test of the
psychological effectiveness of the emotional intelligence development program, developed on the basis of
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the use of art therapeutic methods in the process of professional training. The relevance of the study is due
to the increasing requirements for the personal and professional readiness of a modern teacher, the need to
form his emotional stability, ability to self-regulation, empathetic interaction and the creation of a
psychologically safe educational environment in the conditions of modern social challenges. The article
clarifies the psychological content of the concept of «emotional intelligence», reveals its structural
components and justifies the feasibility of using art therapy methods as an effective means of developing
emotional self-awareness, emotional self-regulation, motivation, empathy and social skills of future
primary school teachers.

The paper presents the results of an experimental study conducted on the basis of the Municipal
Institution of the Kyiv Regional Council «Bila Tserkva Humanitarian and Pedagogical Vocational College»
among students of the specialty «Primary Education». At the ascertaining stage of the study, 210 students
participated, from among whom an experimental group was formed to implement the program of the
psychological circle «kEmotional Intelligence». The program included a system of training sessions using
isotherapy, music therapy, fairy tale therapy, mandala therapy, collage, exercises with metaphorical
associative cards, creative and projective techniques aimed at developing the main components of
emotional intelligence. During the classes, participants learned to recognize and be aware of their own
emotions, constructively regulate emotional states, develop empathy, improve communication, reflection,
and professional interaction skills. Practical support for the program was provided by author's worksheets,
which contributed to the systematization of the experience gained, the development of reflection, and the
consolidation of the formed skills.

Analysis of the results of the experimental study confirmed the psychological effectiveness of the
implemented program. After its implementation, the proportion of participants with a high level of
emotional intelligence increased, and the indicators of emotional self-awareness, self-regulation, empathy,
social skills, and internal motivation improved. The results of psychological and pedagogical observation
showed an increase in the level of reflexivity, emotional stability, communicative culture, and readiness of
future teachers for constructive interaction with participants in the educational process. It has been proven
that the complex use of art therapy methods is an effective means of developing the emotional intelligence
of future primary school teachers and can be recommended for implementation in the system of their
professional training. Based on the results of the study, a methodological manual «Development of
emotional intelligence through art therapy» was developed, which can be used in the activities of
psychological services and educational institutions.

Keywords: art therapy; emotional intelligence; empathy; future elementary school teachers;
professional training; self-regulation; social skills.

Problem statement. The professional activity of a primary school teacher is accompanied by high
emotionality, the need for constant interaction with students, parents and colleagues, quick response to
difficult situations, control of one's own emotional states and maintenance of a psychologically safe
educational environment. In such conditions, the success of a teacher's professional activity depends not
only on the level of subject and methodological training, but also on the formation of emotional intelligence,
which is manifested in the ability to realize and understand one's own emotions, regulate them, recognize
the emotional states of other people, show empathy and build constructive interpersonal interaction.
Emotional intelligence acquires particular importance in the professional activity of a primary school
teacher. For younger schoolchildren, a teacher is not just a source of knowledge, but also an important
emotional guide, on whose behavior the child's psychological comfort, his attitude to learning, the features
of interaction with peers and trust in the educational environment in general depend to a large extent. In
this regard, the development of emotional intelligence of future teachers should be considered as a
necessary component of their personal and professional development and psychological readiness for
pedagogical activity. The emotional intelligence of a future teacher is considered as a complex personal
and professional characteristic, which involves the ability to recognize, express and regulate emotions,
effectively interact with others and act in emotionally difficult situations.

The results of modern scientific research confirm the connection between the emotional intelligence
of a teacher and the quality of his professional activity. S. Nayak, in his study, which included 40 studies,
confirmed the positive relationship between the emotional intelligence of teachers, teaching effectiveness,
student involvement, satisfaction with professional activities and a decrease in the level of stress and
professional burnout. The author also noted that structured programs for the development of emotional
intelligence contribute to the improvement of self-awareness, empathy and interpersonal communication
of teachers [7].
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Similar conclusions were made in their review by M. Aponte, A. Vargas Sanchez and M. Vazquez,
who analyzed 67 publications by researchers. They found that programs for the development of teachers'
emotional intelligence have a positive effect on their psychological well-being, ability to regulate emotional
states, manage stress and build constructive relationships with students. The most effective programs were
those that combine theoretical training with practical and reflective methods aimed at developing emotional
self-awareness, self-regulation, empathy, stress resistance and positive interpersonal interaction skills [5].
The authors attach particular importance to active and reflective forms of work, analysis of emotional
reactions, modeling of professional situations and creating a safe space for using emotional response
strategies.

The relevance of specially organized work on the development of emotional intelligence of future
teachers is also confirmed by the results of Ukrainian empirical research. For example, O. Logvys, in the
process of surveying applicants to pedagogical educational institutions, found that 88% of respondents had
a low and 12% had an average level of the integral indicator of emotional intelligence. The results obtained
gave the author reason to emphasize the need to develop new programs aimed at developing emotional
competence, conscious flexibility and the ability to manage one's own emotional reactions [3].

Main part. In the context of training future primary school teachers, emotional intelligence is
directly related to the features of professional communication. Y. Moskalenko and M. Oliyar note that a
future teacher should not only be aware of the importance of emotionality in pedagogical communication,
but also be able to appropriately use verbal and non-verbal emotional-intellectual means, take into account
the psychological characteristics of younger schoolchildren and form an individual style of communicative
behavior. The survey conducted by the authors of students of the specialty "Primary Education™ indicated
their awareness of the importance of emotional intelligence for future professional activity, but at the same
time indicated the need for its purposeful formation in the educational process [6].

One of the promising means of developing emotional intelligence is art therapy, which creates
conditions for safe non-verbal expression of experiences, emotional self-knowledge, reflection and
processing of complex emotional states. Its use allows you to involve the individual in the creative process,
in which emotions can be symbolically expressed through color, image, music, movement, metaphor or a
created creative product. It is believed that art therapy work corresponds to a personally oriented approach,
because it is based on individual understanding of images, feelings and associations and requires an
atmosphere of emotional security, trust and self-reflection.

A. Lesyk and K. Saprankova consider art therapy methods as a complex means of influencing the
emotional-volitional sphere of the personality, which can ensure the development of emotional intelligence
only if it is systematically and continuously used. The authors emphasize that emotional intelligence has a
complex structure and requires a complex influence, and artistic and creative activity creates opportunities
for the development of emotional reactions, self-expression and active interaction with the social
environment [2]. Modern studies of the use of art therapy in education also link it with ensuring
psychological comfort, reducing emotional stress, developing creativity, self-knowledge, motivation and
social skills of students.

Analysis of scientific works shows that most of the available research is focused either on the
theoretical substantiation of the importance of emotional intelligence in the professional activity of a
teacher, or on the application of individual art therapy methods in working with children and adolescents.
Empirical studies of the effectiveness of comprehensive programs aimed at developing the emotional
intelligence of future primary school teachers and implemented within the framework of their professional
training remain insufficiently represented.

Thus, the theoretical concept of the study is based on the proposition that the emotional intelligence
of a future teacher is a multi-component and professionally significant characteristic that can be
purposefully developed. Art therapy provides a comprehensive impact on its cognitive-reflective,
emotional-regulatory, motivational-value, empathic and social-communicative components through
symbolization, creative self-expression, emotional relief, reflection, group interaction and actualization of
personal resources. It is this position that became the basis for the development and implementation of the
program of the circle «Development of emotional intelligence through art therapy» and further
experimental verification of its effectiveness.

The experimental study was aimed at testing the effectiveness of the comprehensive educational
and developmental program «Development of emotional intelligence through art therapy» in the
professional training of future primary school teachers. The study was conducted on the basis of the
Municipal Institution of the Kyiv Regional Council «Bila Tserkva Humanitarian and Pedagogical
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Professional College» among applicants for professional pre-higher education in the specialty of Primary
Education.

The experiment took place in three stages: ascertaining, formative and control. At the ascertaining
stage, the initial level of development of emotional intelligence of future teachers was determined, the
features of their emotional sphere were studied, the levels of formation of individual structural components
and the nature of the relationships between them were established. The results obtained became the basis
for designing the content of the formative influence and the selection of art therapeutic means.

The formative stage consisted of the implementation of a specially developed program for the
development of emotional intelligence. Its theoretical and methodological basis was the provisions of
humanistic psychology, the theory of emotional intelligence and modern concepts of art therapy work. The
goal of the stage was to create psychological and pedagogical conditions for the purposeful development
of emotional self-awareness, self-regulation, motivation, empathy and social skills of future primary school
teachers.

20 students who attended the psychological club «Emotional Intelligence» participated in the
formative experiment. The program was implemented in the first semester of the 2025-2026 academic year.
Participation in classes was voluntary, and the organization of work was based on the principles of
confidentiality, psychological safety, invaluable acceptance of creative products, respect for personal
boundaries and active group interaction.

The main goal of the club program was to develop the emotional intelligence of students using
various art therapy techniques. Its tasks included developing the ability to recognize one's own emotions,
developing emotional self-regulation, teaching ecological expression of feelings, developing empathy,
constructive communication, self-awareness and self-worth.

The content of the program included a consistent study of the main components of emotional
intelligence. The classes were devoted to familiarizing oneself with the concept of emotional intelligence,
recognizing and differentiating emotions, understanding nonverbal manifestations of emotional states,
developing self-awareness, working with anger, fear and anxiety, developing empathy, self-esteem, skills
for constructive conflict resolution, overcoming stress and understanding one's own professional values
and prospects.

The program used isotherapy, collage, color therapy, mandala therapy, fairy tale therapy, music
therapy, drama therapy, work with metaphorical associative maps, plastic and motor exercises, group
drawing and reflective discussion of creative products.

The structure of each session included an introductory part, the main art therapy block and a final
reflection. The introductory part was aimed at actualizing the emotional state of the participants, setting
them up for interaction and creating a safe atmosphere. The main block contained individual, pair or group
creative exercises with the mandatory use of art therapy techniques. During the final reflection, the
participants had the opportunity to describe their own feelings, understand the content of the created images,
identify new ways of emotional response and correlate the experience gained with future professional
activities.

A set of complementary psychodiagnostic methods was used to assess the effectiveness of the
program. The general level and structural components of emotional intelligence were determined using the
method of diagnosing emotional intelligence by N. Hall. The use of this method in studies of future teachers
is justified by its focus on determining the ability to understand emotionally presented interpersonal
relationships and manage the emotional sphere during decision-making.

Additionally, the Barko-Ostapovich-Oleshko emotional intelligence test, the V. Morosanova style
self-regulation behavior questionnaire, the K. Zamfir professional motivation diagnostic method modified
by A. Rean, the V. Boyko empathic abilities diagnostic method, and the Guilford-Sullivan social
intelligence test were used. Such a complex provided an assessment of not only the integral indicator of
emotional intelligence, but also its individual components: emotional self-awareness, self-regulation,
motivation, empathy, and social and communicative abilities.

The control stage was carried out after the completion of all classes of the program among the same
participants of the psychological circle. Its main task was to determine the dynamics of individual
components of emotional intelligence and assess the effectiveness of the formative influence. The repeated
examination was carried out using the same set of methods as at the ascertaining stage, which ensured the
comparability of the results.

The repeated diagnosis was carried out after the completion of the program in a face-to-face format
using Google Forms. Such an organization made it possible to provide all participants with the same
conditions for passing the methods and automate the initial data processing.
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The effectiveness of the program was determined by comparing the indicators of the initial and
repeated examinations. Changes in the general level of emotional intelligence were assessed, as well as the
dynamics of emotional self-awareness, the ability to manage one's own emotions, self-motivation, empathy,
recognition of other people's emotions, style self-regulation, professional motivation and social
intelligence. Along with quantitative data, the results of psychological and pedagogical observation of the
participants' activity, the nature of their interaction, the ability to verbalize emotional experiences, use self-
regulation methods and show empathetic attitude towards others were taken into account.

Psychological and pedagogical observation during the formative stage showed an increase in the
level of emotional self-awareness, improvement of self-regulation skills, development of empathy, social
skills and internal motivation of the participants. The creation of a psychologically safe environment, the
comprehensive use of art therapy technologies and the organization of active group interaction were
identified as significant conditions for such changes.

To determine the results of the study, a sample of a reference group of applicants for professional
pre-higher education was selected, who participated in the ascertaining and control stages in the amount of
20 people, although 210 applicants participated in the ascertaining stage of the study.

Comparison of the results of the primary and repeated psychodiagnostic examination showed
positive dynamics of the overall level of emotional intelligence of the participants after completing the
program of the circle «Development of emotional intelligence through art therapy». The analysis was
carried out according to three levels of emotional intelligence formation: high, medium and initial. The
high level was characterized by the formed ability to realize and regulate emotions, to stably use the relevant
skills in life and professionally oriented situations; medium - sufficient development of individual
components in the presence of difficulties in their practical application; initial - insufficient formation of
emotional competence and the need for targeted psychological support.

A detailed analysis of the results shows that in the process of developing the emotional intelligence
of education seekers, positive dynamics are observed after the completion of the program. The share of
seekers with a high level increased from 20.0% to 50.0%, i.e. by 30 points. In absolute terms, the number
of such participants increased from 4 to 10 people. At the same time, the share of participants with an initial
level decreased from 25.0% to 10.0%, i.e. by 15 percentage points. The number of seekers in this group
decreased from 5 to 2 people. The decrease in the share of the average level from 55.0% to 40.0% should
be considered a positive trend, since it was accompanied by the transition of some participants to the group
with a high level of emotional intelligence. The above indicators reflect positive intra-group dynamics after
the implementation of the program (Table 1).

Table 1
Dynamics of the levels of development of emotional intelligence of future primary school
teachers before and after the implementation of the program

Level of Control Changed
development | Establishment | Establishment stage Control indicators Absolute
of emotional | stage, people stage, % ’ stage, % ’ dynamics
intelligence people people
High 4 20 10 50 +6 +30,0
Average 11 55 8 40 -3 -15,0
Initial 5 25 2 10 -3 -15,0

Thus, the experimental part of the study was built according to the scheme of repeated measurement
of indicators in the same reference group before and after the implementation of the comprehensive
program. This format made it possible to trace the intragroup dynamics of the development of emotional
intelligence under the influence of art therapy classes.

Qualitative analysis of the results of the repeated examination and psychological and pedagogical
observation showed that after completing the program, the participants were better aware of their own
emotional states, more accurately named their experiences and linked them to specific events, needs and
behavioral reactions, taking into account the fact that the program was implemented for a whole six months.
During the final reflective discussions, most of the applicants noted that they began to better understand
their own feelings and the reasons for their occurrence.

Such changes can be associated with the content of the first module of the program, which included
the creation of an art business card, a drawing «My Emotional World», an emotional wheel, compositions
«My Joy, My Sadness», a collage «I am Today» and keeping an emotional diary. The use of visual and
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reflective methods contributed to the translation of internal emotional experience into a symbolic form,
after which it became more accessible for awareness and verbalization.

The positive dynamics of this component are consistent with the results of systematic reviews of
programs for the development of emotional intelligence for teachers. In them, reflective practices,
emotional journaling and analysis of one’s own reactions are identified among the most effective means of
developing emotional self-awareness.

One of the most important results of the program was the improvement of emotional self-regulation
skills. Participants reported that after completing the classes it became easier for them to restore emotional
balance after stressful situations and control the intensity of their own reactions. Psychological and
pedagogical observation also showed a more conscious use of methods for reducing tension and
environmentally friendly expression of negative emaotions.

Of particular importance for the development of this component were classes aimed at working
with anger, fear, anxiety and stress. Participants performed the exercises «My anger», «Transform anger»,
«My fear and my protectiony, created mandalas, used breathing art practices and constructed a “box of
calm”. This sequence made it possible to combine the recognition of emotions, their symbolic expression,
understanding of the causes and the search for an acceptable method of regulation.

The significance of these changes is determined by the fact that at the ascertaining stage, emotional
self-regulation belonged to the least developed components of emotional intelligence. In the general
sample, a high level of self-regulation was recorded in only 18.6% of respondents, while 25.2%
demonstrated the initial level. Therefore, the program’s focus on safe expression of anger, overcoming
anxiety and restoring internal balance met the real needs of future teachers.

The results obtained are consistent with the conclusions of A. Kucherenko and L. Pervina, who,
after the implementation of the program using art techniques, recorded a decrease in emotional instability
and internal discomfort, as well as an increase in indicators of autonomy, self-acceptance and personal
development [1].

After the implementation of the program, an increase in the internal motivation of the participants
for self-knowledge, personal development and future professional activity was noted. While performing
exercises related to building an image of the future, determining personal values and strengths, applicants
more consciously formulated their own professional intentions and resources for their implementation.

The motivational block of the program included collages «My strengths» and «Me in 5 years», a
drawing «My dreams», an exercise «Map of my values», the practice of gratitude and the creation of
resource images. These techniques contributed to the formation of a positive self-image, awareness of the
prospects for professional development and emotional reinforcement of personally significant goals.

At the ascertaining stage, the motivational component was one of the most developed: a high level
was recorded in 29.0%, an average level in 51.9%, and an initial level in 19.1% of the total sample.
Therefore, within the program, the task was not only to increase motivation, but also to deepen it in content
- to move from a general positive attitude towards the profession to an awareness of individual professional
values, resources, and ways of self-development.

During the program, an improvement in the participants' ability to understand the feelings of others,
to take different emotional positions, and to show support during group interaction was observed. The
participants became more attentive to the emotional reactions of their classmates, less categorical in their
statements, and more open to discussing different ways of experiencing the same situations.

The development of empathy was facilitated by role-playing and art therapy exercises «Look
Through My Eyes», «My Friend's Emotionsy, dialogue through drawing, pair and group creative activities,
and fairy-tale therapeutic processing of fears and conflicts. These forms of work made it possible not only
to intellectually determine the state of another person, but also to emotionally experience another position
and reflect it in a creative product.

Positive changes in the development of empathy correspond to the conclusions of S. Nayak,
according to which structured emotional training programs for teachers contribute to the development of
empathy and improve interpersonal communication [7].

Positive changes were also observed in the social and communicative sphere. After completing the
program, participants demonstrated greater openness in group interaction, the ability to constructively
discuss differences, take into account the emotional state of the interlocutor and use more flexible
behavioral strategies.

It is especially important that at the ascertaining stage, social skills turned out to be the least
developed component of emotional intelligence: a high level was established in only 16.2% of respondents,
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and the initial one - in 26.2%. Therefore, the program included group drawing, role-playing art exercises,
«Dialogue through drawingy, creative conflict analysis and joint projects.

The group format served a dual function. On the one hand, it created conditions for safe self-
expression, and on the other, it provided an opportunity to practice listening skills, mutual acceptance,
coordination of actions, and constructive conflict resolution. This has direct professional significance for
future teachers, since their work involves constant interaction with students, parents, colleagues, and other
participants in the educational process.

The results of quantitative and qualitative analysis provide grounds to identify several main trends,
namely: an increase in the share of participants with a high level of emotional intelligence from 20.0% to
50.0% and at the same time a decrease in the share of participants with an initial level from 25.0% to 10.0%,
improving the ability to realize and name one's own emotions, improving the skills of restoring emotional
balance and ecological expression of negative experiences, strengthening internal motivation for self-
knowledge and professional development, developing an empathetic attitude and constructive group
interaction, increasing openness, communicative flexibility and readiness for cooperation.

The results of psychological and pedagogical observation confirmed the development of emotional
self-awareness, self-regulation, empathy, social skills and internal motivation. These changes are associated
with the creation of a psychologically safe environment, the comprehensive use of art therapy technologies
and the organization of active group interaction.

The final part. The effectiveness of the program can be explained by the complex action of several
interconnected psychological mechanisms.

1. Art therapy exercises that provided symbolic expression of emotional experience. Drawing,
collage, creation of mandalas and metaphorical images helped participants to give internal experiences an
external form, which contributed to their further awareness and analysis.

2. Combination of non-verbal self-expression with verbal reflection. Creative activity did not end
with the creation of an artistic product, but continued with a discussion of feelings, associations, difficulties
and ways of responding. This contributed to the transfer of emotional experience to the level of conscious
understanding.

3. The important role of systematicity and duration of program implementation. The sequential
transition from recognizing emotions to their regulation, developing empathy, working through conflicts
and forming a professional self-image ensured the gradual complication of tasks and consolidation of
acquired skills.

4. A psychologically safe group environment in which the rules of voluntariness, confidentiality,
respect and unconditional acceptance were in effect. This reduced the fear of negative evaluation and
promoted openness among participants.

5. Exercises that had a personal and professional focus. Participants not only worked with their own
feelings, but also correlated the experience gained with future pedagogical activities, analyzed ways of
responding in interaction with children and modeled professionally significant situations.

The results obtained are generally consistent with current scientific data. Systematic reviews of
programs for the development of emotional intelligence for teachers confirm the effectiveness of complex
interventions that combine reflective practices, emotional journaling, social-emotional learning, and
situation modeling. The results also correlate with the data of A. Kucherenko and L. Pervina [1] regarding
the positive impact of non-verbal art techniques on self-regulation, self-esteem, psychological well-being,
and social adaptation of students.

When interpreting the results obtained, it is necessary to take into account a number of limitations
of the study, namely, the fact that the experimental verification of the effectiveness of the program was
carried out on a relatively small sample, which limits the possibility of extrapolating the results obtained to
a wider population of future primary school teachers. At the same time, this sample size is sufficient for
testing the author's program and determining its preliminary effectiveness. Also, the study was conducted
in one institution of professional pre-higher education, so the results obtained to some extent reflect the
features of a specific educational environment, the organization of the educational process and the
contingent of education seekers. The experimental format involved comparing the indicators of participants
before and after the implementation of the program without involving a separate control group. This
approach allowed us to trace the positive intragroup dynamics of the development of emotional intelligence,
but does not allow us to completely exclude the influence of external factors that could accompany the
professional training of students during the experimental period.
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In addition, the evaluation of the effectiveness of the program was carried out immediately after
the completion of the formative stage, so the study does not allow us to assess the durability of the identified
positive changes and their sustainability in future professional activities.

Despite the aforementioned limitations, the results of the study indicate a positive dynamics of the
development of emotional intelligence of future primary school teachers and confirm the feasibility of using
a comprehensive art therapy program as a component of their professional training.

Conclusions. The conducted study made it possible to experimentally verify the effectiveness of
the author's program for the development of emotional intelligence of future primary school teachers using
art therapy and to determine the features of its impact on the main structural components of emotional
intelligence.

The results of the control stage of the study showed positive dynamics in the overall level of
development of emotional intelligence of the program participants. After the completion of the
psychological circle, the number of students with a high level of emotional intelligence increased from
20.0% to 50.0%, while the share of participants with an initial level decreased from 25.0% to 10.0%, which
indicates positive changes in the development of the psychological characteristic under study.

Positive changes were recorded for all structural components of emotional intelligence. The
participants of the study demonstrated a higher level of emotional self-awareness, the ability to recognize
and analyze their own emotional states, used emotional self-regulation methods more effectively, showed
more pronounced internal motivation for professional development, increased the level of empathy and
social and communicative skills. The data of psychological and pedagogical observation confirmed the
formation of more constructive models of interpersonal interaction, increased openness to reflection and
the development of skills of emotionally appropriate behavior.

Analysis of the results obtained gives grounds to assert that the effectiveness of the program was
ensured by a complex combination of various art-therapeutic methods (isotherapy, collage, mandala
therapy, music therapy, fairy tale therapy, work with metaphorical images, group creative exercises),
systematic application of them, reflective analysis of creative activity and the creation of a psychologically
safe educational environment in which participants could openly explore their own emotional experiences
and practice constructive models of emotional response.

The results obtained are consistent with the conclusions of modern studies, which prove the
effectiveness of programs for the development of emotional intelligence of teachers and the use of art
therapy technologies as a means of developing self-regulation, empathy, psychological well-being and
professional competence.

The practical significance of the study is that the developed and tested program «Development of
emotional intelligence through art therapy» can be used in the activities of psychological services,
psychological support centers, institutions of professional pre-higher and higher pedagogical education as
a component of psychological support for the professional training of future primary school teachers. Its
content can be integrated into the work of psychological circles, training programs, selective educational
components and activities aimed at developing the emotional competence of future teachers.

We see prospects for further research in expanding the sample of participants, conducting an
experiment involving a control group, implementing a deferred control section to assess the stability of the
results obtained, as well as in a comparative analysis of the effectiveness of individual art therapy methods
in developing various components of emotional intelligence of future teachers of various specialties.
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