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YUHSM YJOCKOHAJIOBATH YYTTS PHUTMY, TOYHICTh IHTOHAIll Ta CHHXPOHHICTH
BUKOHAHHS.

3aBISKH MOJIMBOCTI 3MIHIOBAaTH TEMII, PUTMIUHY CTPYKTYpPY UM METPHUYHI
aKLIEHTH Takl 3aco0M (OPMYyIOTh TEXHOJOTIYHY KOMIETEHTHICTh 1 CIpPHSIOTH
PO3BUTKY BHYTPIIITHLOTO MYJIECY aHCAMOJTIO.

BaxxnuBuM eneMEeHTOM 1HHOBalIMHOT aHcaMOJeBOi MISNIBHOCTI € Kpoc-
KaHpPOBa IMIPOBI3Allis, 10 Mepeadadae MO€HAHHS PI3HUX MY3UYHHUX CTUJIIB —
KJIACUKH, JIKa3y, pOKY, TMOIN-My3UKH TOImo. Tak cTBOpeHHs Bapialiii abo
IMITPOBI3alliif HA BIAOMI TEMU IMIIBUILYE IHTEPEC 0 3aHATh, PO3IIUPIOE MY3UUHUI
CBITOTJIAN YYHIB 1 ¢dopMye iXHIO TBOpYY THYYKICTb. Takuil TiaXiJ BUXOBYE
BIJIKPUTICTH 1O HOBUX 17I€H 1 pO3YMIHHS Cy4YaCHUX MY3HUYHUX TEHACHIIIM.

OmauM 13 MaJIOAOCHIKEHUX, aje TEPCIeKTUBHUX  HAmpsMIB €
EKCIIEPUMEHTYBAaHHS 3 AaKyCTUYHMM IPOCTOPOM. 3MiHa YyMOB 3BY4YaHHs
(BUKOHaHHS B PI3HUX 3aJlaX, KjacaxX, BIAKPUTUX MPOCTOpax) IOMNOMArae y4yHsIM
YCBITOMUTH BIUTUB aKyCTHKHU Ha SKICTh 3BYKY, OaJaHC 1 TMHAMIKY KOJEKTHBHOTO
3ByuaHnHs. Lle He nuiie 306arauye cmyXxoBUi JTIOCBIJ YUHIB, a i (popmye npodeciiine
9yTTSl aHCAaMOJIEBOTO MPOCTOPY, HEOOXITHE JIJISl CLIEHIYHOT ISTIBHOCTI.

Otxe, aHcaMOJieBe MY3MKYBaHHS — 1€ KOJIEKTHBHE BUKOHAHHS MY3UYHOTO
TBOPY KUIbKOMa BUKOHABISIMH, SIKE€ MOTPEOYE Y3rOKEHOCTI, B3aEMOPO3YMIHHS Ta
CHeliaJbHUX HAaBUYOK CHUIBHOI TpU: BIAYYTTS TMapTHEpa, YMIHHS CIyXaTu,
KOOPJIMHYBaTU pyXu W emouiiHo B3aemoniatu. [lpodeciiine GopMyBaHHA LHX
AKOCTEH — TOJOBHE 3aBJaHHS BHKJIaJaya. YcCHilmHa poboTa Oa3yeThcs Ha
palioHaJIbHIA METOMI, NPOJyMaHOMYy J000pi penepryapy, HpaBUIIbHIN
opraizamii  pemneTMUIHHOro mpouecy Ta  €(QEeKTUBHOMY  MEJarorivHoMy
KEpIBHUIITBI.

AHcaM01eBe BUKOHAHHS € HEB1J]'EMHOIO CKJIaJ0BO MY3UYHOT OCBITH BXKE Ha
MMOYATKOBUX €Tamax HaBuaHHA. BoHO 30aradye HaBUanpbHUU mporec, Gopmye B
YYHIB MY3UYHHM CMakK, CHpHSE PO3BUTKY KOJEKTUBHOI'O MHUCJIEHHS, TBOPYOI
IHIIIaTUBU Ta CIEHIYHOT BIEBHEHOCTI. 3aCTOCYBaHHS I1HHOBALIMHUX METOdIB
pOOUTH 3aHATTS OUIBIN I[IKABUMH, aKTUBI3Y€E IMI3HABAJIBHY JISUILHICTD, ITIABHUIIYE
MOTHBAIlIIO YUYHIB 1 POPMYy€ B HUX HAaBHUYKH CYyYaCHOTO MYy3UMKaHTa — BIIKPHUTOIO,
KPEaTUBHOI'O ¥ THYYKOTO.

AHcaMmOneBe My3WKYyBaHHS — 1€ HE JIMIIE CIUIbHA Tpa, a TBOPYMM MUISAX
PO3BUTKY OCOOHUCTOCTI. YCHIX y KOJIEKTUBHOMY BHKOHaHHI (hOpMYy€ BITUYTTA
JIOCSITHEHHSI, CTUMYJIIOE€ MPArHeHHs 0 HOBHX BEPIIUH 1 3MIIHIOE BIpY Y4HIB y
BiacH1 cuin. Konu auTuHa Bi4yBae paaicTh Bij CIUIBHOIO My3UKYBaHHS, BOHA HE
MPOCTO HABUYAETHCS — BOHA POCTE SK TBOPYA, UyTJIMBA i HATXHEHHAa OCOOMUCTICTD,
3/1aTHa TapMOHIMHO B3aEMOJIIATH 3 JIIOJbMU i CBITOM MUCTELITBA.
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THE ROLE OF DRAMATIZATION IN INCLUSIVE MUSIC EDUCATION

Abstract. The article analyzes dramatization as an effective tool in inclusive music
education, promoting the development of key competencies in children with special educational
needs (SEN). The significance of dramatic forms in developing emotional sensitivity, empathy,
communication skills, and social interaction is substantiated. The integrative potential of
combining music and theatre within the framework of the competence-based approach is
emphasized. The paper reviews recent academic studies by Ukrainian and international scholars
and summarizes practical pedagogical experience of implementing dramatization in music
lessons within inclusive settings.

Keywords: inclusive education, special educational needs, dramatization, music education,
socialization, emotional development, competence-based approach.

Anomauia. YV cmammi ananizyemocs opamamusayisi AK eQekmueHul iHCmpyMeHm
IHKIIO3UBHOI MY3UYHOI 0C8IMU, AKUU CAPUSE PO3BUMK) KIIOYOBUX KOMHemeHyit y oOimeu 3
ocoonusumu ocgimuimu nompedamu (OOII). Obrpynmogyemovcs 3HaveHHs OpaMamuyHux opm
V PO3BUMKY eMOYIUHOI Yymaueocmi, emnamii, KOMYHIKAMUBHUX HABUYOK MaA COYIANbHOL
83aemo0ii. Iliokpecntoemvcs inmeepamusHull. NOMeHYial NOEOHAHHA MY3UKU ma meampy 8
pamkax —KOMHemeHmHICHO20 nioxody. Y cmammi poszensoaromvcs OCMAHHI  HAYKOBL
00CNIOJCEHHST  YKPAIHCOKUX mMa  3apYOIdCHUX 6UEHUX MaA Y3A2aNbHIOEMbC  NPAKMUYHUL
neoazociunull 00C8I0 BNPOBAONCEHHS OPAMAMU3AYTL HA YPOKAX MY3UKU 8 THKIIO3UBHUX YMOBAX.
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Modern inclusive education requires the development and implementation of
effective methods that ensure equal access to learning for all students, especially
those with special educational needs (SEN). In this context, the application of art-
based tools that support emotional development, social adaptation, and the
formation of key competencies becomes particularly relevant. One such tool is
dramatization, a form of integrated creative activity that combines pedagogical,
artistic, and therapeutic functions.

The development of effective methods for inclusive learning is a priority in
contemporary pedagogy. In this regard, the use of dramatization as a means of
socialization and personal development for children with SEN within arts
education has not only theoretical but also substantial practical significance.
Involving students in dramatic activities facilitates their integration into the
educational environment, promotes positive self-esteem, and fosters emotional
contact with peers.

The role of theatrical art in inclusive education is widely studied by both
Ukrainian and international researchers. |. Zyazyun [3] emphasized the importance
of the synthesis of arts for the harmonious development of the individual.
L. Brovchak, I. Shvets, Vasilevska-Skupa L., Dobrovolska R. and L. Starovoyt [1;
2; 4; 5; 6] regard dramatization as a tool for the emotional and social growth of
children with SEN in educational settings. Dorothy Heathcote, in her Mantle of the
Expert concept [7], highlighted the need to involve all participants in the learning
process through drama as a way of gaining social experience. Among European
educational programs that promote this approach, Inclusive Soundscape (Austria)
and Drama for All (Finland) deserve special mention, as they demonstrate the
effectiveness of dramatization in inclusive learning environments.

In pedagogical practice, dramatization is seen as a method of active learning,
which enables students to reenact social roles, model real-life situations, and
develop emotional understanding. In the context of music education, dramatization
becomes especially effective due to its integration of rhythm, movement,
vocalization, and plastic expression. This synthesis creates opportunities for
engaging children with various types of SEN — including autism spectrum
disorders, speech impairments, and attention deficit hyperactivity disorder
(ADHD) — in collaborative activities on equal footing with their peers.

Participation in dramatic exercises and etudes promotes the development of
the emotional sphere, communicative skills, and the capacity for empathy. For
example, the «Mirror» focuses on attention, empathy, and coordination; «Emotion
Cube» helps with the recognition of emotions and supports the development of
non-verbal communication; the miming game «Who Am 1?» focuses on gestures or
sounds and enhances imagination; the «Living Statues» exercise is particularly
useful for children with ADHD, as it aids in movement control and self-regulation.
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It is also appropriate to incorporate tasks that develop a sense of rhythm, musical
thinking, and non-verbal improvisation — such as «Soundscape», «Musical Story»,
and «Dance of Emotions». All of these activities can be easily integrated into arts
lessons or therapeutic sessions.

Through such drama-based activities, children with autism spectrum disorders
gain opportunities to practice interpreting non-verbal cues in a safe and natural
play-based setting. Students with attention deficits develop a better grasp of
structure and rules of interaction. These exercises also contribute to the
improvement of motor skills, speech development, and self-expression.

Thus, dramatization serves as a powerful tool for inclusive arts education,
supporting the holistic development of the child, fostering socialization, and
building emotional-communicative competencies. Its application enables educators
to adapt the learning process to the individual needs of each student, creating an
atmosphere of creativity and collaborative engagement. The method of
dramatization is universal and can be effectively used both in general education
and specialized institutions.

Future academic research may focus on the development of didactic models
for integrating dramatization into school arts education; empirical studies on the
effectiveness of dramatic methods for various SEN categories; and
interdisciplinary analyses of the impact of music-dramatic practices on the
emotional well-being of children in inclusive learning environments.
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