HaykoBo-meToanyHe 3a0e3ne4eHHs nNpod/1eM HAaBYAHHSA, BHXOBAHHS i PO3BUTKY Y4HiB y 3aKJIa/1aX JOMKLILHOI,
M0YaTKOBOI Ta cepeiHbOi 0CBiTH

YK 371.135:368.4
DOI: 10.31652/2412-1142-2024-71-91-99

Protsenko Iryna Ivanivna

candidate of Pedagogical Sciences, Associate Professor, Associate Professor of the Department of Pedagogy
Sumy State Pedagogical Makarenko University,

Sumy, Ukraine

ORCID ID: 0000-0003-1792-7200

procenkoira83@ukr.net

Bykova Mariia Mykolaivna

candidate of Pedagogical Sciences, Associate Professor, Associate Professor of the Department of Pedagogy
Sumy State Pedagogical Makarenko University,

Sumy, Ukraine

ORCID ID: 0000-0002-0386-1856

m.bykoffa@gmail.com

DESIGNING PEDAGOGICAL CONDITIONS FOR AESTHETIC EDUCATION OF
JUNIOR SCHOOLCHILDREN USING THEATRICAL MEANS AT LITERARY READING
CIRCLE CLASSES

In the article, the pedagogical conditions for the aesthetic education of younger schoolchildren have been
developed through dramatization in literary reading circles. A literary reading circle course «Theatre from
School» has been developed. The objectives of the course were the development of aesthetically
important personality qualities, the improvement of the level of communication between classmates, the
activation of independent activities and the development of students' creative abilities. The study results
were: stimulation of reading activity, development of “slow reading” skills and deepening of the analysis
of a work of art, formation of contextual thinking based on the artistic interpretation of a work of verbal
art; improvement of students' oral and written speech.

The principles of group classes were singled out, in particular: the principle of cultural conformity,
universal human qualities of culture correspond to cultural values, actualization of cultural traditions.
Secondly, the principle of collectivism, thirdly, the principle of motivating the personal self-development
of students, which was manifested in the creation of conditions for positive self-knowledge and self-
determination of teenagers in various types of artistic and creative self-realization; the principle of
dialogicity, which was implemented in the actualization of the spiritual and value orientations of the
young generation, the creative dialogue of schoolchildren with teachers and peers; the principle of
projectivity - the construction of the staged activity of teachers, directors-curators of the project and
students, aimed at creating a new product, a new phenomenon of artistic reality. At each of them, the
tasks of aesthetic and communicative development of schoolchildren were solved in the process of
preparing a cultural and educational event with the help of a teacher.

The developed complex included: the informational and organizational stage «Theatrical Alphabety, the
informational and activity stage, which included an excursion to the theater, watching a professional
children's play, discussion of the play; the organizational and activity stage included reading a work of
art, discussing and defining the main goal, writing a mini-work; the activity stage included the showing of
a literary performance; communicative-reflective stage: discussion of the theatrical production, survey of
the audience (students and teachers).

Keywords: pedagogical conditions, aesthetic education, literary reading, younger schoolchildren,
principle of collectivism, principle of projectivity, questionnaire

Formulation of the problem. In the age of information technology, characterized by the
rapid development of science, the problems of socialization of the individual and the formation of
spiritual and moral values are among the key ones in the modern world of pedagogy. The problem
especially affects primary school age. It is primary school that is the transitional stage for children
into adulthood; gradual replacement of gaming activities with educational ones, some values with
others.
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Changes in value orientations currently affect the development of personality. Since the
foundations of ideological concepts are formed at primary school age, it is necessary to direct the
educational component of education to the development of spiritual and moral qualities, value
guidelines, in other words, to increase the level of aesthetic education of children. The issue of
aesthetic education has attracted attention since ancient times; such ancient Greek figures as Plato
and Plutarch paid special attention to aesthetic education.

Analysis of current research. However, a significant contribution to the training and
aesthetic education of students was made by domestic innovative teachers: G. Kodzhaspirova,
B. Likhachev, B. Nemenskyi, V. Sukhomlinskyi, K. Ushynskyi and many others.

The purpose of the article is to design the pedagogical conditions for the aesthetic education
of younger schoolchildren by means of theatricalization at circle classes on literary reading.

Presenting main material. Many of the above-mentioned teachers said that aesthetic
education occupies no less important place, like other components of the educational process aimed
at the holistic and harmonious development of the individual.

Aesthetic education, like any other, is impossible without the exchange of information. Since
one of the main human needs is the need for communication, one should remember the
communicative function of learning. For a child, the most natural way to acquire communicative
experience is a game. From an early age, through play, he learns to communicate with the outside
world, learns the nuances of interaction with society, thanks to which his primary personality
formation occurs. In this light, the need to include playful moments in the educational activities of
younger schoolchildren is especially acute, since children have not yet had time to completely adapt
to a new leading activity, educational, and play is still relevant for them as the main way of
understanding the world.

It is in a playful form that many of children’s creative abilities are revealed, especially
considering that primary school age is the most favourable for the development of creative abilities.
According to psychologists, a child’s creative abilities must be developed as early as possible,
otherwise the enthusiasm with which he takes on any task may fade over time. Thus, work is
needed aimed at developing creative potential and at the same time differentiated, taking into
account the individual characteristics of each child. Aesthetic education significantly influences
creative abilities, which develop through artistic creativity, in which theater occupies a special
niche. Theater is the sphere of human activity where the play that children so need is fully
preserved. Using dramatization in the educational process, the child will learn by playing.

Theater pedagogy helps younger schoolchildren gain communication skills and teamwork
skills; acquire creative courage, strengthen faith in one’s strengths; develop imagination, memory,
purity of voice. Theatrical games will be an effective technology for developing the creative
abilities of primary schoolchildren. Theatrical and play activities are clear and close to the child.
The child certainly wants to bring any idea to life, thus showing his creative potential.
Theatricalization is applicable both in class and in extracurricular activities, in any class, in any
school. Any creatively presented information, dramatization of the proposed text, non-standard
reading of a poem or prose includes elements of theatricalization.

Thus, the relevance of this problem is determined by the need for aesthetic education of
younger schoolchildren, since without formed spiritual and moral values a holistic, harmonious
personality will not be obtained.

The reviewed theoretical material of the first chapter provides grounds for diagnosing and
subsequently analyzing the level of aesthetic education of younger schoolchildren.

The ascertaining stage was carried out on the basis of 4 “B” class of secondary school No. 6
in the city of Sumy. This stage was carried out in November 2017. 25 children took part in it.).

Purpose: to determine the initial level of aesthetic education of junior schoolchildren in
literary reading circle classes.
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Tasks of the ascertaining stage:

1) determine criteria for assessing the levels of aesthetic education of younger schoolchildren;

2) based on the criteria, develop diagnostic materials to determine the level of aesthetic
education of junior schoolchildren and identify this level.

Based on the theoretical material on our topic, we can conclude that aesthetic education is
integrated. Based on normative program documents and pedagogical research, after analyzing the
pedagogical experience of M. Lazarev, the main components of determining the level of aesthetic
education of junior schoolchildren were identified:

1) aesthetic perception;

2) aesthetic feelings;

56% of students (14 people) were inattentive when listening to an audio poem, there was no
desire to listen to the poem, judgments about what they heard were voiced ineptly and without
desire.

Based on this, we can conclude that only 8% of students have proper attention, a strong desire
to listen and competently discuss what they heard. It follows that not all students will be able to
understand and discuss a classic work of fiction. In order to determine the level of aesthetic taste of
primary schoolchildren, children were asked to watch a children's video play.

After viewing, students were asked the following questions:

1. What feelings do you experience after watching the performance?

2. What is the name of the performance? What fairy tale is it based on?

3. Tell me what this fairy tale is about? Which fairy tale characters did you like best? Why?

4. Tell me, are there positive and negative characters in the passage? Why did you decide so?

In accordance with the students’ responses, the results of this diagnostic were compiled,
which showed that almost half of the students (12 students) showed a high level of aesthetic
feelings, were emotionally charged from watching the performance, actively entered into the
discussion, and expressed their point of view in detail. 10 students have an average level of
aesthetic feelings, do not always enter into discussions, answer some questions in detail, some in
monosyllables, but the overall impression of what they see is positive. And only 3 students showed
a low level of aesthetic feelings, did not watch the performance attentively, were distracted and
disturbed others, did not answer questions, and showed no interest in what they saw.

To determine the level of aesthetic taste of junior schoolchildren, students were asked to
survey. The results of the survey were identified by levels:

High level — the student gives detailed, thoughtful answers, actively participates in the
creative life of the school, names a lot of classical literature that he likes, and justifies his answers.

Intermediate level — the student gives answers, but not always clear and thoughtful,
sometimes participates in the creative life of the school and class, names several classical works,
and cannot justify his choice.

Low level — the student does not show any desire to complete the work, answers in
monosyllables, names 1-2 classical works without justifying the choice.

Thus, having diagnosed the results of the survey, we came to the conclusion that only 4
children have a high level of aesthetic taste, 7 children are at an average level and 14 students have
a low level of aesthetic taste.

During the ascertaining stage, we achieved our goal: we determined the initial level of
aesthetic education of junior schoolchildren in literary reading circle classes. The following results
were revealed: 44% of students have a low level of aesthetic education, 40% have an average level,
and 16% have a high level.

Thus, having analyzed the level of aesthetic education of younger schoolchildren, we can
conclude that this level needs to be increased for the development of a comprehensively developed,
harmonious personality.

Taking into account the results obtained during the ascertaining stage, having analyzed the
program of literary reading circle activities, we developed and conducted the formative stage of the
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experiment. At the formative stage, 4th grade students of Secondary School Ne 6 in Sumy, 25
people, took part in the experiment. The experiment was carried out in December 2022. At the
formative stage, we developed a course of circle classes in literary reading, «Theater from School».
The purpose of the course: to create the necessary pedagogical conditions for the aesthetic
education of younger schoolchildren through the use of theatrical performances in literary reading
circle classes.

Course objectives:

1) development of aesthetically important personality qualities;

2) increasing the level of communication between classmates;

3) activation of independent activities;

4) development of students’ creative abilities.

Principles of circle classes:

The principle of cultural conformity: artistic and theatrical creativity of schoolchildren is
based on universal cultural values, corresponds to the values of national culture, and actualizes the
cultural traditions of the region.

The principle of collectivism presupposes the implementation of artistic and theatrical
creativity of adolescents and youth in “child-adult communities, child-adult groups of various
types” [1, p. 7]. This principle allows “a young person to gain experience of life in society,
experience of interaction with others™ [1, p. 7].

The principle of motivation for a student’s personal self-development is expressed in creating
conditions for positive self-knowledge and self-determination of adolescents in various types of
artistic and creative self-realization.

The principle of dialogicity is implemented in the actualization of the spiritual and value
orientations of the younger generation, the creative dialogue of the student with teachers and peers.

The principle of design is expressed in the construction of stage-by-stage activities of
teachers, directors, project curators and students, aimed at creating a new product, a new
phenomenon of artistic reality.

Planned results: development of the aesthetic sphere of the student’s personality; improving
the emotional and empathic culture of adolescents; development of personal motivation for
familiarization with the world of artistic culture, strengthening the student’s attitudes towards self-
determination and self-development in the forms of cognitive, communicative and artistic and
creative activity.

Results — improvement of cognitive skills: search, analysis and interpretation of information
received from various sources; development of communication skills (work in a group, in pairs;
dialogue of agreement and dialogue-correct debate); socialization of students in a cultural and
educational environment.

Subject results — stimulation of reading activity, development of «slow reading» skills and
deepening of analysis a work of art, the formation of contextual thinking based on the artistic
interpretation of a work of verbal art; improving oral and written speech of students.

The expected volume of the circle course «Theater from School» is 34 hours and consists of a
number of stages. At each of them, the tasks of aesthetic and communicative development of
schoolchildren are solved in the process of preparing a cultural and educational event with the help
of a teacher.

1. Information and organizational stage «Theater ABC»:

a) lecture and conversation that are devoted to the specifics of theatrical art;

b) mastery of basic theatrical terms and concepts of theatrical art;

¢) exchange of theatrical impressions, memories of visiting the theater, watching theatrical
performances.

Knowledge is consolidated with the help of a presentation, the slides of which indicate the
basic terms and concepts that will be useful to students for work.
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2. Information and activity stage:

a) excursion to the theater;

b) watching a professional children's theater performance; c¢) discussion of the performance
about the impressions of the viewer.

3. Organizational and activity stage:

a) choice of production material;

b) reading a work of fiction;

c) discussion and determination of the main task of the proposed formulation;

d) mini-essays «If I were the director of the play...», «If I acted in the play, I...»;

e) oral or artistic illustration (creation of sketches) of portraits of characters, possibly with an
explanation of the elements of costume, makeup, and necessary props.

4. Activity stage:

a) rehearsal and production classes;

b) solving organizational and information problems: creating a playbill for the performance
and its presentation, for example, in the school hall, producing and distributing invitation cards;
posting information about the performance on the website of the educational institution; decoration
of the hall, preparation of the stage;

c) showing a literary performance. Optimal show time: from 20 to 30 minutes. If possible, it
is recommended to organize photo and video filming of the performance.

5. Communicative-reflective stage:

a) discussion of a theatrical production;

b) interviewing or surveying viewers: schoolchildren and teachers.

Let's consider how work was carried out on the aesthetic education of younger schoolchildren
through the means of theatricalization in literary reading circle classes.

1. Information and organizational stage «Theater ABC». Children are asked to guess what
will be discussed during the lesson.

—  Guys, to find out the topic of our lesson, you need to guess the encrypted word: (on the
board) 20, 6, 1, 20, 1, 18. Use the code (all letters of the alphabet are numbered, written on the
board) and read the resulting word (THEATRE).

—  Can you guess what the topic of our lesson will be?

—  Children, today we will play theater, get acquainted with different types of genres of
theatrical art.

Every game has rules that must be followed. So in our game there are also such rules — these
are the rules of behavior in the theater Let's remember or assume what the rules of conduct in the
theater are.

For better memorization, the teacher reads quatrains about the rules of behavior in the theater,
after each read they stop and repeat.

Tickets purchased at the box office

The spectators are smartly dressed.

Walk culturally around the hall,

Don't be late for the start.

Walking to my place,

Turn your face to people

And say, «I'm sorry»

- You'll be just fine.

You need to sit down and not talk

At the performance for children.

And don’t disturb the artists,

And to your neighbors.

Here's the performance behind.

It won't be pretty
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Go straight to the exit

Without saying thank you.

After the performance a little

Clap your hands for the actors.

Run headlong

No need for a wardrobe.

You have to stand in line there

That's the order.

— That's right, we did it! We remembered the rules of conduct, but who knows the name of the
place in the theater where the theatrical action takes place?

— What is the name of the place in front of the stage where the audience sits?

— Let’s discuss with you what theater is. (Students' answers)

(The teacher summarizes the students’ answers)

— The theater is not only a place where performances take place. This is a special kind of art,
like music and painting. Theater originated a very long time ago. It has changed a lot, but it has
always occupied and continues to occupy a special place in people’s lives. What joy do you
experience when the curtain slowly opens the stage and a special life appears before us. The actors
captivate you with their performances, and you involuntarily begin to experience their joys and
sorrows along with the characters in the play, and it’s as if you yourself are becoming a participant
in the events. And at home you still think for a long time about what you saw.

— What kind of theaters do you think there are?

(Puppet theatre, ballet, opera house, drama theatre, tabletop theatre, etc.).

The teacher complements the children.

— What do you think unites them all?

— They put on a show, yes. Who takes part in creating the performance? (Actors, directors)

— Let’s think about it: do the actors come out in beautiful costumes? Are their faces made up?
Is the light beautiful in performances? Music? Who does all this? (Light and sound engineers,
make-up artists, costume designers)

— In fact, a lot of people take part in the creation of the performance; they do not necessarily
have to be on stage.

— At the end of the conversation, let’s remember what theater is? What kind of theaters are
there? What are the rules of behavior in the theater? Who takes part in the creation of the
performance?

— What was interesting?

— What was difficult?

— What can you tell us about at home?

— Do you want to act in plays yourself?

Then we will organize this work in the theater group that works at our school. Thanks for the
lesson.

2. Information and activity stage.

Going to the theater, watching the children's play “Little Girl”.

—  Guys, tell me, what did we talk about at the last lesson? Would you like to see the
performance? Today we will go to the theater. Before you go, let's remember the rules of behavior
in the theater.

—  Great! Today we will see a children's performance, and then you will tell me which one
yourself.

The teacher brings the children to the theater, the children look around before the performance
begins, take their seats, and watch the performance. After the performance there is a mini-
conversation:

— Tell me, what fairy tale did you watch?

— How did she make you feel?
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— Name the heroes of the fairy tale?

— Which are positive and which are negative? Why?

— What kind of costumes did the heroes wear? Which one did you like best? What about
makeup?

— Would you like to do a performance too?

—  Great.

3. Organizational and activity stage.

The stage is carried out in the form of a discussion of the upcoming work, selection of a topic,
distribution of responsibilities with the help of the teacher. During literary reading lessons, children
went through several fairy tales, which had already been dissected, analyzed, positive and negative
characters, and the beauty of the world around them were identified.

Suggested range of questions:

— What topic will we choose?

— What did we go through in the literary reading lesson?

— Let’s choose which of the works we will take. Let's remember the plot and main characters.

— What is this fairy tale about? What is her main idea?

— Which heroes are positive and which are negative? Why did you decide so?

— Let’s remember who takes part in the creation of the performance and who is responsible
for what.

— And now | suggest you write a short essay on one of the proposed topics:

«If I were an actor, I...»;

«If I were a director, I...»;

«If T were a make-up artist, L...»;

«If I were a costume designer, L...»

—  Let's decide who likes which job better?

— Who wants to play on stage? Paint? Designing costumes?

— Of course, we will help each other.

— And now we need to make a list of the heroes you will play. Let's write them all in order
and discuss each one: what kind of appearance, costume, character he has.

— Today we discussed the main points of preparing for the performance, at the next lesson we
will begin to implement all the ideas. Everyone think about their task in the play.

4. Activity stage.

— Today we will begin rehearsals, but it does not mean that only actors will be involved.
Today we will try to make a costume from existing materials and we will apply makeup to the
actors, come up with scenery and then rehearse with the actors.

The rehearsal is carried out in several sessions with the help and support of the teacher. Work
is being done on the expressiveness of the actors’ speech (intonation, pitch and strength of voice,
correctness of speech); above the plastic; on the ability to interact on stage.

Sets and costumes are made from scrap materials, makeup is done with paints, scripts are
given to the actors, they learn the words and rehearse on stage.

After the performance has been rehearsed, organizational and informational tasks are solved:
the date for the performance is selected, a poster is created, spectators are invited, notices are
posted, advertisements are distributed.

On the day of the performance, the participants prepare in advance, arrange the scenery, help
the actors put on costumes and make-up. The performance lasts about 20 minutes.

5. Communicative-reflective stage. A mini-survey of viewers is being conducted:

— What did you like about the performance?

— What emotions did it evoke in you?

—Who did you like the most?

— Which costumes did you like? Makeup?

— What recommendations would you give to the participants?
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Then there is a discussion with the participants after the performance:

— What emotions do you have after the performance?

— What did you like and what didn’t you like?

— What was the most interesting thing about your work?

— Would you like to do another performance?

At the first stage, we identified criteria (aesthetic perception, aesthetic feelings, aesthetic
taste), with the help of which we determined the level of aesthetic education of junior
schoolchildren.

During the ascertaining stage, we identified the initial level of aesthetic education of primary
schoolchildren. We obtained the following results: 44% of students have a low level of aesthetic
education, 40% have an average level, and 16% have a high level.

In our opinion, this is due to the fact that insufficient time is devoted to aesthetic education in
the classroom. Based on the indicators of the first stage, we carried out a formative stage, at which,
using a variety of methods, techniques and forms of work (verbal method (conversation,
discussion), visual method (watching a performance), creating a problem situation, search method
(developing a performance), game method (playing on stage), group work). Thus, the level of
aesthetic education of younger schoolchildren was increased.
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AHoTanisi. Y crarti po3po0JeHO MejaroriyHi yMOBH €CTETHYHOTO BHUXOBAaHHS MOJIOJIIMX MIKOJISPIB
3aco0aMu TeaTpaiizalii Ha TypTKax 3 JITepaTypHOro YuTaHHs. Po3po06ieHo Kypc rypTka 3 JIiTepaTypHOTO
yntaHHa «Tearp 3i Imkoiam». 3aBOaHHAMH Kypcy CTald PO3BHUTOK E€CTETUYHO BaXKIMBUX SKOCTEH
0COOMCTOCTI, MIABHINEHHA pIBHA KOMYHIKalii MDK OJHOKIACHHKAMH, aKTHBI3aIlii caMOCTIHHOI
JUSUTEHOCTI Ta PO3BUTOK TBOPYMX 3MI0OHOCTEH y4HIB. Pe3ynbraTh — CTUMYJAIIS YMTAIBKOI AisUTBHOCTI,
PO3BUTOK YMiHb «IOBUTPHOTO YHTAHHSA» Ta TIOTIMONCHHS aHANI3y XYAOXKHBOTO TBOPY, (OpPMYBaHHS
KOHTEKCTHOTO MHMCICHHS Ha OCHOBI XYHOXXHBOI IHTepHperauii TBOPY CJIOBECHOTO MHCTELTBA;
BJJOCKOHAJICHHS] YCHOTO Ta IUCbMOBOI'O MOBJICHHS! YUHIB.

BurokpemsieHO MPUHIKIK T'YPTKOBHX 3aHATh, 30KpeMa: IPUHIUI KYJIbTYpooOpa3HOCTi, 3aralbHOIIOCHKI
SIKOCTI KYJBTYpH BiATIOBINAIOTH IIIHHOCTSAM KyIBTYPH, aKTyali3amis KyTbTypHHX Tpamumii. Ilo-gpyre,
MIPUHIUI KOJIGKTHUBI3MY, IIO-TPETE INPHHIXI MOTHBAIii OCOOHWCTICHOTO CaMOpO3BUTKY YYHIB, SKHHA
BUSIBJIIETHCS] Y CTBOPEHHI YMOB ISl TO3UTHBHOTO CaMOITi3HAHHS Ta CAMOBHM3HAYEHHS MiUITKIB Y Pi3HUX
BHAAAX XYyIOKHBO-TBOPUOI caMopeaizallii; IpUHINI AiaJOTi9HOCTI, SKHHA peaji3yeThCs B aKTyalizarii
TYXOBHO-I[IHHICHUX OpI€EHTHUPIB MOJOJOTO ITOKOJIHHS, TBOPUOMY Miano3i IIKOJISApa 3 TemaroraMu Ta
OJTHOJIITKAaMH, J[iajio3i; NPUHLMUI MPOEKTHOCTI — MOOYAOBa €TAIHOI JiSUIBHOCTI MeNaroris, pexxucepis-
KypaTopiB HpPOEKTY Ta Y4HIB, CIIPSIMOBAaHOI CTBOPEHHS HOBOT'O IPOJIYKTY, HOBOTO SIBUILA XYyNOXKHBOI
peansHOCTi. Ha KO)KHOMY 3 HHX BHPIIIYIOTbCS 3aBIAHHS €CTETUYHOTO Ta KOMYHIKATUBHOTO PO3BUTKY
LIKOJISIPIB y TIPOLIECT NIITOTOBKH KYJIbTYPHO-OCBITHBOT OAIT 32 IOTOMOTOI0 BUUTEIIS.

Po3pobniennii  koMIuieKC BKIIIOYaB: iH(opMmauiiHO-opraHizamiinuii eran «TearpanbHa a30ykay,
iH(pOpManifHO- TIsITPHICHAHN eTarl, KU BKIIOYaB eKCKYPCilo 0 TeaTpy, neperisa npodeciitHoi AUTSII0i
BUCTaBH, OOTOBOPEHHS BHCTAaBH; OpraHi3allifHO-IisSUIbHICHUI eTalm BKIIOYAaB YHTAHHSA XYI0XKHBOI'O
TBOPY, OOTOBOpPEHHsS Ta BU3HAYCHHS TOJIOBHOI METH, HANMCAaHHS MiHI-TBOPY; [iSUIbHICHHHA eTal
nepenbayaB IIOKa3 JITEPATYpHOI BHCTaBH; KOMYHIKaTHBHO-pe()ICKCHBHHH eTall: OOrOBOpPCHHS
TeaTpaIbHOI MOCTAaHOBKH, aHKETYBAHHS TI1aviB (YUHIB Ta TEJaroris).

KonrouoBi ciioBa: neparoriuHi yMOBH, €CTETUUHE BUXOBaHHS, JITEpAaTypHE YMTAHHS, MOJIOIIII IIKOJISPI,
TPUHIMI KOJICKTUBI3MY, IPUHIUIT IPOEKTHOCTI, aHKETYyBaHHS
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