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POSSIBILITIES OF DIFFERENTIATING THE EDUCATIONAL PROCESS WHEN
STUDYING A FOREIGN LANGUAGE IN HIGH EDUCATION INSTITUTIONS

Abstract. The article is devoted to the practical aspect of implementing a differentiated approach in the
educational process when studying a foreign language (English). It is determined that student groups are
multi-level in the English knowledge at the time of entering a higher educational institution. The last is
meant to be the main reason for the need to implement differentiated learning. It is emphasized that it is
the differentiated approach that contributes to the implementation of the pedagogical principle of the
feasibility of learning and is a driving force in increasing student motivation. In the specified context,
differentiated learning means modifying the educational space to the educational characteristics and needs
of students, without changing the goals of learning. The study determined the role and place of
individualization of learning, namely as one of the main characteristics of the differentiated learning
within a student group. The study found that the features of human perception and processing of
information can become the main methodological basis for the implementation of differentiated approach
in a foreign language studying. According to the results of our study, it is advisable to present foreign
language thematic material in different styles in student groups: firstly, in the form of reading the topical
text, secondly, noting new lexical units, then listening to audio of a native speaker or watching the video
material on the topic and finally schematic reproduction of the main information elements. Such
differentiated presentation of the the thematic material becomes the theoretical part of a foreign language
class, which is followed by the practical part. During the study, it was emphasized that the most optimal
at the practical stage is work in small groups, where students are divided into 3-4 people according to the
level of proficiency in the foreign language. Performing tasks of varying complexity in small groups
corresponds to the principle of feasibility and allows students to work at their own pace, according to
their capabilities. In the specified context, we consider differentiated assessment to be no less important.
Differentiated assessment is defined as an integral part of differentiated learning, which allows assessing
each student's own individual progress, as well as the amount of work done by him. It is noted that
differentiated approach is important for students, but not easy to implement, as it requires more time for
the preparation on the teacher’s side. The problem is deepened by the lack of an appropriate
methodological base: ready-made textbooks with audio and video support, differentiated tasks of varying
complexity for different-level student groups, which in turn determines a niche for further methodological
developments, scientific explorations and conclusions.

Keywords: differentiated approach; multi-level student group; foreign language learning; different styles
of presenting information; performing tasks of various complexity; small student groups; differentiated
assessment.

INTRODUCTION

Problem Statement. In modern conditions, the primary tasks in the system of teaching a
foreign language, among others, are the implementation of the ideas of student-centeredness: a
model of education development in which a higher education applicant turns from an object into a
subject of educational activity. This approach considers the student to be an active participant in the
scientific and educational process, who is able to determine the optimal ways and possibilities of
achieving educational goals. In its turn, adaptation to the educational opportunities and preferences
of the student can be efficiently implemented in the differentiation and individualization of the
educational process. This approach becomes especially relevant in higher education, taking into
account the fact that as the first year students have different level of foreign language knowledge
after school. The latter has a number of reasons and consequences. In particular, among the reasons
for the low level of proficiency in a foreign language, there are the following: lack of interest in the
subject, personal attitude to studying a foreign language, rejection of the school teacher, etc.
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As for the consequences, the most obvious are the feeling of discomfort in expressing one's
thoughts in a foreign language, reluctance to communicate, fear of making mistakes, etc. This way
university student groups are multi-level and thus they require differentiated approach and learning.

Among the most popular steps taken in higher education establishments, we can single out the
following: the teacher conducts a preliminary assessment test and determines the level of the
student's school knowledge. Determining the student's level of English proficiency, his needs,
motivation and goals becomes a cornerstone in the search for ways to achieve positive learning
outcomes. This type of testing can be done using standardized tests to determine the level,
questionnaires and personal communication with students [1]. This way the situation in the student
group becomes clear: namely what level of English knowledge dominates in the tested group.
Among the unpopular steps, but quite effective and real, there is the division into “strong and weak”
student groups. This approach is unpopular both among students and among teachers: teachers are
reluctant to teach in such groups, while students get the understanding of belonging to a weak group
and therefore feel uncomfortable and passive. In addition, everyone has their own history of
learning a foreign language and got used to the methodology of his school teacher. At the same time
such problems can be flexibly and effectively leveled with the implementation of a differentiated
approach to foreign language teaching.

Thus, J. Scrivener points out that any student group is a multi-level one, though each student
has a different potential in studying any subject, the so called “individual range of levels” [2].
However, the mentioned problem is often ignored by the teacher or at least does not receive
sufficient attention. Actually, the teacher should not focus attention on the “average-knowledge”
student, because the consequences of such an approach are the loss of motivation of other students,
students with the level of knowledge above and below the average [3, p. 136].

Analysis of recent researches and publications. The problem of individual approach and
differentiated learning is not new, still it’s not widely implemented into the educational process as
its methodological base is poor. Therefore many researchers and scientists go on investigating the
possibilities of differentiated learning. The theoretical and methodological principles of
differentiated learning were considered by K. Anderson [8], B. Bowler [1] Lawrence-Brown,
V. Volodko, S. Drazhnytsia, M. Englehart, D. Kratvol, E. Millis, O. Nalyvayko, O. Povidaychyk,
J. Scrivener [2], K. Tomlinson [6], E. Furst, N. Fleming, W. Hill, T. Hall, V. Sharko, V. Shulyk,
O. Yaroshenko. The study of the prospects for the implementation of differentiated learning in
higher education was given attention by O. Akdemir, O. Gladka [5], V. Luchkevich [4], U. Ketsyk-
Zinchenko [3], T.Pomirkovana [3], I. Romanov, R. Felder, M. Chamberlin. Some researchers
associated a differentiated approach with the individualization of the learning process, as evidenced
by relevant studies (Z. Vetrov, T. Nekrasova, S. Nikolaeva, V. Orlov, R. Shchukin). However, less
research attention has been paid to the methodology for implementing a differentiated approach in
different-level student groups during foreign language learning.

The purpose of the article. The purpose of the article is to highlight possible methodological
resources for differentiated learning while conducting foreign language classes in multi-level
student groups.

Theoretical basis of the study. The term “differentiated learning” arose and began to be
actively introduced into the educational process at the end of the last century. Differentiated
learning in the context of foreign language learning is understood as a learning system in which the
individual psychological characteristics of each student are taken into account, and each student
becomes an active participant of learning process with many opportunities. The role of the student
as a subject of learning is expressed, in this case, in the participation as for choosing their
educational path and the awareness of their responsibility for the course of the educational and
cognitive process [4, p. 338] Another definition of differentiated learning difines it as kind of
special training, which is as close as possible to the cognitive needs of students and their individual
characteristics, thus making the student an active participant in his cognitive activity. It also ensures
that each student learns the content of education at the level that is available to him at the moment,
which allows him to see his tasks in the future for the entire period of learning a foreign language
[5, p. 380].
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Differentiated learning in language education is rooted in several educational theories and
pedagogical frameworks that emphasize individual learning needs, multiple intelligences and
strategies. This approach acknowledges that learners vary in their cognitive abilities, learning styles,
cultural backgrounds, and prior knowledge, requiring adaptive instruction to maximize language
acquisition. Among the most powerful theories there are B. Gardner’s Multiple Intelligences Theory
(1983), C. Bloom’s Taxonomy (1956, Revised 2001), Tomlinson’s Differentiated Instruction Model
(1999, 2001). Thus, Howard Gardner proposed that individuals learn in different ways through
multiple intelligences: linguistic intelligence (writing essays, storytelling, debates); logical-
mathematical intelligence (grammar puzzles, structured syntax exercises); visual-spatial intelligence
(mind maps, graphic organizers); musical intelligence (learning English through songs, rhymes);
bodily-kinesthetic intelligence (role-playing, TPR-Total Physical Response). In his turn Bloom’s
Taxonomy categorizes cognitive learning from lower-order to higher-order thinking skills.
Tomlinson’s Differentiated Instruction Model summarized that differentiation in learning English
involves: remembering and understanding in vocabulary exercises, comprehension questions;
applying and analyzing in writing summaries, comparing texts; evaluating and creating in debating
topics, creative writing, project-based learning. Within this framework teachers can design tiered
tasks that accommodate different proficiency levels. Carol Ann Tomlinson defines differentiation in
education as modifying instruction based on content, process, product, and learning environment.
“Content” means using varied texts, videos, and multimedia resources; “process” predetermines
implementing peer collaboration and individual tasks; “product” means offering flexible assessment
options (e.g., essays, presentations, portfolios); “learning environment” is creating an inclusive,
supportive classroom atmosphere.

Currently, there is a huge number of directions in differentiated learning: by learning goals,
by learning content, by methods and technologies, by level of learning, by pace of learning, by age,
by gender, interests, level of mental development, personal and psychological types, level of health,
etc.

In general, two groups of factors are distinguished that determine the differences in the
knowledge level of students [5, p.378]:

— external factors that affect the education system as a whole;

— internal factors directly related to the system of foreign language education in higher
education.

Among the external factors we distinquish socio-economic and political factors that contribute
to the emergence of such processes in modern education as democratization, globalization,
integration and humanization of education. Thus, there is a tendency to form an educational
approach to learning that allows the student to be in first place, taking into account their interests,
desires, opportunities and abilities, and also recognizes the right of everyone to be particular and
have own unique path of development. In this regard, one of the goals is to modify and renew a
system of education that would satisfy the individual’s need for self-realization and self-
development, and the disclosure of the creative potential.

Among the internal factors, we distinguish factors caused by local problems. We call these
factors socio-pedagogical and include the activities of specialists who are directly involved in
educational process. Internal factors also include the activities of students and teachers who directly
implement program requirements. This factor can reduce the effectiveness of learning for two
reasons. On the one hand, usual teaching approach brings to the “lack” of motivation in learning
English among students with a high level of language proficiency because of the necessity to “wait
for” weak groupmates and, conversely, there is impossibility for weaker students to catch up with
the strong ones. On the other hand, there can be unwillingness of teachers to implement pedagogical
innovations in the learning process such as differenciated learning.

The presence of numerous scientific studies regarding the appropriate psychological and
pedagogical conditions for the personality development became the driving force in revising the
methodological principles of efficient organization of education. Scientists emphasize that the
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implementation of differentiated learning does not change the goals in learning a foreign language,
but allows students to adapt flexibly to the educational environment and find a personal way to
achieve the main goal, namely to learn to communicate in a foreign language. In the specified
context, V. Luchkevych notes that within a differentiated approach, the main goal is to allow all
students to achieve the same goals in different ways, but not to differentiate educational goals
according to the language level of each student [6, p. 253]. Differentiation in foreign language
teaching means the implementation of such means and mechanisms for solving student difficulties,
which contribute to facilitating the achievement of educational goals.

A differentiated approach provides the ability to combine and vary not only the educational
material in accordance with the level of preparation of students, but also the modification of the
educational space in accordance with the needs and inclinations of students. Usually, the
modification of the educational environment means simplifying the content of the academic
discipline and the teaching program, thus freeing up space and time to focus on individual types of
work, for better automation of skills, in accordance with the needs and abilities of the student.

It should be noted that the differentiation of learning is closely related to the individualization
of learning and, in fact, is based on it. Despite the common opinion that both terms have the same
origin and meaning still there is a significant difference between them: when implementing an
individual approach the teacher’s attention is focused on the needs and goals of every student
individually, while within differentiated learning, it is focused on the educational goals of a multi-
level group. The last means there is one common educational goal for the whole group, and groups
of students can get better progress depending on their learning styles, readiness and interests
[7, p. 249]. Thus, with a differentiated approach, individualization of learning plays the role of one
of the main characteristics and allows successfully modify the learning space to the educational
needs and capabilities of each and every student in order to effectively achieve a common goal.

Most English teachers agree with the opinion that learning a foreign language, more than any
other subject, requires an individual approach. The subject of learning a foreign language, as well as
learning any foreign language in general, is closely related to a person’s inner world, his family,
hobbies, preferences, etc. Ignoring personal individualization, separating speech acts from real
feelings, thoughts, interests, that is, from the practical attitude of the individual to learning, we force
students to consider language only as a formalized system, and not a tool of communication. Thus,
personal individualization in learning takes into account: the context of the student’s activity; the
student’s life experience; the sphere of interests, desires, inclinations; his own worldview; the
emotional-sensory sphere; the status of an individual in the team (popularity among comrades,
mutual sympathy for finding language partners, appointment of a leader in language groups) [5].

A differentiated approach demands the definite actions of a teacher, namely to study the
psychological and psychophysical characteristics of students through observation and testing. Such
individual characteristics as the type of thinking, channel of perception, temperament, level of
understanding, motives, value orientations, worldview, can be grounds for differentiation; to be able
to form small groups of students correctly; to prepare information and tasks for students accordingly
[4, p.339].

When forming small student groups, one should take into account two important
characteristics: the level of academic success of students and the nature of interpersonal
relationships. Students can be grouped either according to the homogeneity (homogeneous groups)
or the heterogeneity (heterogeneous groups) of academic success. Homogeneous groups can consist
of either only strong students/cadets, or only average and even weak students/cadets (although a
group consisting only of weak students does not justify itself). Homogeneous groups as permanent
units in the case of differentiated learning, as a rule, do not justify themselves in practice, since the
awareness by students of what “level” they belong to entails snobbery in strong students and a sense
of inferiority in weak ones; average and weak students remain without the developmental influence
of strong students. However, such a division is indispensable if you need to effectively teach any
material or perform a more complex role-playing performance [5].

We support the popular idea among scientists, that heterogeneous groups are the best option,
as thus more favorable conditions for interaction and cooperation between students are created.
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Within such groups strong students influence others, weaker ones and this way they help to raise the
overall level of the group. However, it is also possible that the leader will replace the entire group,
reducing the participation of others in the collective completion of the task to a minimum.
Therefore, when forming groups, it is important to take into account the nature of the students’
interpersonal relationships. Psychologists agree that students should be selected into the group
according to their friendly relations. Only in this case, a psychological atmosphere of mutual
understanding and mutual assistance arises in each small group, that also positively affects on the
whole group in general.

The peculiarities of human perception and processing of information provide more
opportunities for differentiation of the learning process. The traditional division of learning methods
VAK (Visual, Auditory, Kinethetic) was supplemented by the Reading/Writing style, transforming
the model into the VARK learning model according to Neil Fleming and K.E. Milois. This idea
grew in popularity in the 1970s and 1989s, however there isn’t much research supporting the use of
such styles, though to our mind it’s worth attention.

When preparing for classes, the teacher takes into account the psychological characteristics of
students as the acceptance of the information and the final result depends on it. Visual style is
characterized by the preference of students for reading, the use of tables and diagrams to understand
ideas and concepts, and the need to see information on the board. In order to most effectively
involve students with a preference for a visual style, the teacher can use various diagrams,
drawings; organize information using colors, tables and diagrams. Auditory, as a rule, learn better
by listening, absorb material from videos well; follow verbal instructions better than written ones.
Since it is difficult for such students to remain silent for a long period of time, it is necessary to
involve their students in group discussions. Kinesthetic or “tactile” students learn by touching
objects in the world around them. They enjoy being in the center of things, playing roles to
understand a concept or idea. Because of their active nature, kinesthetics have the hardest time
succeeding in ordinary settings. These students learn best through games, projects, and hands-on
learning. A student with the Reading/Writing learning style is considered a subtype of a visual
learner. These students find writing, reading articles, and taking notes to be the most useful during
their learning. Differentiated learning aims to provide each student, regardless of their learning style
and prior training, with the opportunity to demonstrate their level of knowledge and skills on a
particular topic in the most comfortable way for them, in the form of tests, projects, reports, etc. [7].
Beloning to a particular type of a learner according to their way of information perception can also
assist in forming students’ small groups. Moreover, this approach can become the basis for creating
small groups and preparing appropriate differenciated learning tasks.

To determine what kind of a learner each student is N. Fleming developed a specific
psychological test with different possible situations of learning. For example, the task is to learn
how to cook and one has to choose the way to learn it:

A) by looking at pictures of the step-by-step cooking process;

B) by listening to the expert;

C) by reading how to cook the dish;

D) by watching someone else perform the skill and then trying it yourself.

This simple test can help both the teacher and the learner to define what type of learner one is.
According to the results of our investigation such a test should be introduced at the initial stage of
learning in order to unite students into small groups later, relying on the type of their perception and
processing information.

Results of the study. Within a multi-level student group, it may be appropriate to use all the
specified methods of presenting the material: a schematic representation of the main informative
stages, listening to an expert on the topic, watching videos, reading the relevant text, and taking
notes on new lexical items. This way we can create modifying the learning space in accordance
with the needs of individual categories of students. As our study shows the only thing that matters is
the priority of presenting new material. First of all, as an introduction, we would introduce reading
and noting new lexical units, then watching a video with audio, and finally, for consolidation, a
schematic representation of the main steps. At this stage, according to the results of our previous
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research, it may be effective to create mental maps that will become a self-created information
product to systematize and activate the previous educational material [9].

In addition to presenting new material in different formats (audio, video, text, schematic),
differentiation of learning involves individualization of tasks: the ability to choose topics or projects
based on one’s own interests and the use of different levels of difficulty of tasks.

According to the results of our study, the best option for classroom work could be the work in
small groups, where students work on the same task, but differently. Students can be organized into
small groups according to their level of proficiency in a foreign language. Approximately in a
foreign language subgroup of 14 people, we can distinguish three or four levels: high (level 1 = No.
1), sufficient (No. 2), medium (No. 3) and low (No. 4). If necessary, the sufficient level that can be
avoided, three levels would be enough. Accordingly, in each small group there are three to four
people. Moreover, an important point is to avoid a direct announcement of such a division into
levels: the teacher distributes tasks to students without unnecessary comments, it is desirable that
the tasks be in written form. We suggest designating differentiated levels as No. 1, No. 2, No. 3 and
No. 4, respectively. As noted above, such an open division can be offensive to the student, so it is
better to avoid it. In our opinion, the best comment would be something like: “some people were
lucky to get easier tasks today”. As an example, we show how it works with a short dialogue on the

topic “Shopping” with the learning aim to reproduce it in a foreign language.
Shop Assistant: Good afternoon. Can | help you?
Customer: Good afternoon. Yes, please. I’m looking for an elegant dress for a party.
Shop Assistant: What color would you like?
Customer: I don’t know. What colors have you got?
Shop Assistant: We have all colors. What do you think of blue? I think it matches your eyes and your blonde hair!
Customer: OK. Have you got it in medium size?
Shop Assistant: Yes, here you are.
Customer: OK, thanks, | will try it on.
Shop Assistant: Of course. The changing room is there. Does it fit?
Customer: Well, it is a little small. Have you got a bigger one?
Shop Assistant: Only in red. Would you like to try it on?
Customer: Yes, thank you. ... It fits perfectly.
Shop Assistant: Yes, and it suits you well.
Customer: How much is it?
Shop Assistant: It’s 55 Euros.
Customer: I’ll take it. Can I pay by card or in cash only?
Shop Assistant: You can pay in cash and by card, too.
Customer: Here is my card.
Shop Assistant: Thank you. Please sign here. Goodbye. Thanks for shopping here.
Customer: Thank you, goodbye.

Having introduced the new vocabulary, read and listened to a dialogue in a foreign language,
the students in small groups can be offered the following tasks for consolidation, starting from the
easiest:

No. 4: complete the abbreviated version of the dialogue with the appropriate words or
expressions in the foreign language and act it out (missing lexical units: help, try, size, color, fit,
cash, card, changing room, Euros);

No. 3: complete the full version of the dialogue and reproduce it in abbreviated form (missing
lexical units: elegant dress, try on, medium size, fit perfectly, cash or card, changing room);

No. 2: complete the full version of the dialogue and reproduce it as close as possible to the
text. (missing lexical units: 1 am looking for, you would like, match eyes, here you are, a little
small, by card, in cash, changing room);

No. 1: complete the full version of the dialogue and reproduce it with a different ending
(missing lexical units: I am looking for, match eyes and hair, in medium size, a little small, a bigger
one, suit well, pay by card or in cash).

Thus, students with a foreign language proficiency level below the average receive simpler
texts and basic exercises, correspondingly more complex tasks are given to “stronger students”.
This way every student in a multi-level group has the opportunity to work in his own pace and
tempo. According to Kelly M. Anderson, teachers who differentiate believe that everyone is unique,
with differing learning styles and preferences [10].
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Within the differenciated approach we have to note the importance of the same approach in
assessment. The assessment should be also differenciated, since it reflects the student’s individual
progress, the amount of work completed, etc. Differentiation cannot be considered as a one-time
tool used at any stage of learning and in relation to any group of students/cadets (strong, average or
weak). It must permeate the entire learning process. It must serve the student, the development of
his abilities for foreign language speech activity.

Conclusions and Prospects for Further Research. Thus, education in modern conditions
requires a differentiated approach, since otherwise students can waste much time, that is so precious
in the modern rhythm of life. Students can have additional jobs, actually they are pressed for time.
Therefore, a modern student values his own time and being at a university classes he is much
interested in getting the maximum knowledge and use of it. Mostly, when studying a foreign
language, students prefer to gain practical skills in everyday and professional communication in a
foreign language. In a multi-level student group it becomes a difficult task, as their level of English
knowledge is different, therefore the only way out is implementing differentiated approach. First of
all, according to the results of our study, the differentiation of learning involves the
individualization of tasks in the form of adapting materials to the needs and capabilities of the
student. We came to the conclusion, that at the theoretical stage of learning it is quite appropriate to
present new material in different formats: text, audio, video, schematic formats. At the same time, at
the practical stage, it is advisable for students to work in small groups using tasks of different levels
of complexity, which enables students to work productively according to their own capabilities and
preferences.

While differentiating the learning environment, it is necessary to think about a non-standard
approach to organizing classes. According to the results of our study, this is a change in the
educational environment (students” work in small groups, creating the opportunity to work at an
individual pace, completing feasible tasks). Educational applications and online resources, which
currently offer adaptive educational materials and exercises that are adjusted to the student’s level
of knowledge, contribute to the deepening of individualization of learning within the framework of
a differentiated approach. Particularly important, in our opinion, is the implementation of a parallel
system of differentiated assessment, which allows the student to work at his own pace and perform
his own volume of work, at the same time having no comparison with other student groups. To
some extent the student can depend on the other students from his small group, he has to work in
the tempo of the small group he is in. However, on one hand work with the students of the same
level can create the atmosphere of positive competition, on the other hand differenciated learning
doesn’t mean individual learning, but learning in a multi-level group with definite learning goals.

In the above context, it is worth noting that the differentiated approach can be attractive for
students, but not for the teacher, since it requires more extensive and thorough preparation for the
class. This difficulty may be deepened because of the lack of the appropriate methodological base:
today there are no ready-made textbooks focused on differentiated foreign language teaching. Most
modern textbooks and relevant tasks are focused on the average student and are created in a text-
written format, usually not supported by schemes, audio and video resources for each individual
topic. From another perspective, it is in the further development of the methodological base, the
creation of updated textbooks focused on differentiated teaching, that we see prospects for further
exploration and development.
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Ocayabuuk Oabra Bopucisaa

KaH/U/IaT NeIaroriuHuX HayK, JOLEHT

BiHHHUIBKUI TOPrOBENIbHO-€KOHOMIYHHN IHCTHTYT

KuiBCBKOTO IepKaBHOTO TOPTOBEIBLHO-EKOHOMIYHOTO YHIBEPCHTETY,
M. Binanms, Ykpaina

ORCID ID: 0000-0003-4933-0652

o0.osaulchyk@vtei.edu.ua

AHoraniss. CTaTTs NpuCBsiUeHa NPAKTUYHOMY aCIEKTy BIIPOBA/KEHHs AU(EPEeHIIII0BaHOrO MiAXOAY B
OCBITHI MpOLIEC MiJ] YaC BUBYEHHS 1HO3eMHOI MOBH (aHTJiiichbkol). Bu3HaueHO, 1110 CTYAEHTCHKI IPYIH €
PI3HOPIBHEBHMH BXKE€ Ha MOMEHT BCTYITy J0 BHILOTO HAaBYaJIbHOTO 3aKJajy, IO € OCHOBHOK IIPUYHNHOIO
HEOOXITHOCTI BIIPOBAKECHHS TU(epeHIIIHOBaHOTO HaBYaHHA. Harounomeno, o came
nudepeHniHoBaHAN MIAXiA cOpuse peanizamii MeJarorivyHOro MPWHIMITY ITOCHIFHOCTI HABYaHHSA 1 €
PYIIIHHOIO CHJIOK Y TIIBHMIICHHI MOTHBALil CTyIeHTiB. B o3HaueHOMY KOHTEKCTI IuQepeHiiioBane
HaBYaHHS O3HAYAE MOZ[I/I(i)lKaL[lIO HABYAIEHOTO TPOCTOPY M/ OCBITHI 0COGIMBOCTI 1 MOTPEOH CTYICHTIB,
HC 3MIHIOIOYM WiNeH HaBuyaHHA. B Xoii AOCHIDKCHHS BM3HAYCHO pOIb i Micle iHAMBIxyamisaii
HaBYaHHS, & caMe B SIKOCTI OJIHIE] 3 OCHOBHUX XapaKTepHCTHK audepeHuidioBanoro mixxony. B xoni
JIOCITIKEHHSI 3’ ICOBAHO, 1110 0COOJIMBOCTI CIPUIHATTA 1 mepepoOku iHdopMallii JIIANHOI MOXYTh CTaTH
OCHOBHHMM METO/I0JIOTIYHUM Hi}leyHTHM B peatizauii AudepeHiiioBaHOT0 HaBYaHHS iHO3EMHIi MOBI.

3a pesynbTaTaMH HAIIOrO JOCHI/DKCHHS Y CTYJACHTCBKHX TIpyIax JOUUIBHMM € IIPEICTaBICHHS
IHIIOMOBHOTO TEMAaTHYHOIO MaTepiaiy B PiSHHX CTHISAX: y BHIUISAL YHTaHHs IH(OPMALIHHOTO TEKCTY,
3aHOTOBYBAaHHS HOBHX JIEKCHYHHUX OAWHHIG, ayAiONpPOCIYXOBYBaHHS HOCIS MOBH, Bijeomarepiayn 3a
TEMOI0, CXEMaTHYHE BIATBOpEHHS OCHOBHUX iH(opMariiiHnx enemeHTiB. Take mudepeHmiiioBaHe
03HaHOMIICHHSI 3 TEMaTUYHUM MaTepiajioM € TEOPETHMYHOI0 YAaCTHHOIO 3aHATh 3 iIHO3EMHOT MOBH, SIKil
CHiZly€e MpaKTUYHA YacTUHA. B XOxi JOCIHI/KEHHs aKIEHTOBAaHO, IO HalONTUMAJbHINIOW Ha TaKOMY
eTami € poboTa B MalMx Tpymax, e CTYIEHTH MOAiIEHI B KUTbKOCTI 3-4 ocoOW BiJNOBIMHO 1O PiBHA
BOJIOJIIHHS 1HO3EMHOIO MOBOIO. BHWKOHaHHS 3aBllaHb Pi3HOI CKIQJHOCTI Yy MalluX Tpylax BiAmoBigae
NPUHIOUIYY TOCHIBHOCTI W JI03BOJIE CTYJEHTaM NpallOBaTH y CBOEMY TEMINi, BiIMOBIAHO 1O CBOIX
MOXJIMBOCTEH. B o03HaueHOMy KOHTEKCTi Au(epeHuilioBaHEe OIHIOBAaHHS BHU3HAYEHO HEBi’ €MHOIO
YaCTHHOIO JU(EPEHIIOBAHOr0 HaBYaHHS, 110 JO3BOJISIE OLIHMTH BJIACHUH IHAMBiAyaJbHUH mporpec
KOXKHOTO CTYJIEHTa, a TaKoXX 00csAr mpopoOieHolo HUM poOorH. 3a3HavyeHo, mo audepeHuniioBaHuN
MiIX1JT € BKIWBUM JIJISl CTYICHTIB, MPOTE HEJIETKUM JI0 peallizallii, OCKUTbKH oTpedye OUIbIoi 3aTpatu
yacy 3i cTopoHH BUKianada. [IpoGiema MOTIHOIIOETHCS BiJICYTHICTIO BiATOBIIHOI METOIWYHOI 0asu:
TOTOBHX TMiAPYYHHWKIB 3 ayJio- Ta Bife€0-CyNpoBOAOM, AW(EPEHIIHOBAaHIMH 3aBIAHHSAMH pPi3HOL
CKJIAJTHOCTI JJIs1 pPI3HOPIBHEBUX CTYICHTCHKUX TPYII, IO Y CBOIO YEPTy BH3HAYAE HIIIy IS TTOJAIBIINX
METOJMYHHX HaIpaloBaHb, HAYKOBUX PO3BIJJOK T4 BUCHOBKIB.

KarouoBsi cioBa: camocriitHa poOoTa CTYAEHTIB; HAaBUYKH CaMOOCBITH; BUILA OCBITa; ayAUTOpHA poOOTa;
MOTHBALs; iHQOPMALIHUI NOIIYK; aBTeHTHYHI JKepena iHpopMarlii.
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BUKOPUCTAHHS TEOPII UMOBIPHOCTEM TA MATEMATHUYHOI CTATUCTUKHA

I YAC BUKJIAZJAHHS CUCTEMHOI'O AHAJII3Y

AHoTanis. B cTarTi po3riIsHYTO 0COOGIMBOCTI 3aCTOCYBaHHS MMOBIPHICHOTO Ta CTATUCTHYHOTO METOJIB
K CKJIaJ0BHX (pOpMaii30BaHOTO METOAY CHCTEMHOTO aHamidy. BimMmideHo, mo HUHI Bce dYacTime Ha
MPAKTUIIl SKICHI Ta KUTBKICHI METOAM BHUKOPHUCTOBYIOTHCS KOMIUICKCHO. MaTeMaTWYHHWH amapar €
KIIFOYOBUM y OIUTBIIOCTI Cy4acCHHX METOJIB CHCTEMHOTO aHali3y. A MaTeMaTHYHI METOIM CHCTEMHOIO
aHayi3y € 0a30BUMH y MiATOTOBII CHCTEMHUX aHAJITHKIB 3 pO3B’s3aHHA IPAKTUYHMX 331a4.
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